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ABSTRACT
Crookston, Bradley. Counseling in Spanish and English: Phenomenological Experiences
of Bilingual Counselors. Published Doctor of Philosophy Dissertation, University
of Northern Colorado, 2018.
The primary purpose of this qualitative phenomenological study was to understand how
bilingual professional counselors experience bilingual counseling in Spanish and English.
I was additionally interested in learning how bilingual professional counselors develop
their bilingual skills for bilingual counseling. Further, how counselor educators and
supervisors can assist bilingual professional counselors in their development of bilingual
skills was of note. Twelve professional counselors were interviewed for the study from
various regions in the United States of America. Through thematic analysis, five main
themes and 13 subthemes were identified. The findings provide specific implications for
bilingual professional counselors, counselor educators, and supervisors. These
implications are discussed at length, especially in connection to the Multicultural and
Social Justice Counseling Competencies (MSJCC), and future directions for research are
highlighted. In conclusion, bilingual professional counseling in Spanish/English is a
specialized and unique form of counseling and a call to research the phenomenon of
bilingual Spanish/English counseling further is merited to help ensure ethical and
competent practice.
Keywords: BILINGUAL COUNSELING; SOCIAL JUSTICE;
MULTICULTURALISM; TRAINING; BILINUGAL SUPERVISION; DIVERSITY;
LATINX.
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CHAPTER I
INTRODUCTION
Within the United States (U.S.) English is considered to be the dominant
language; however, of the U.S. population over five years of age, 19.7 percent speak a
language other than English in the home (Shin & Kominski, 2010). From the 19.7
percent, 62.3 percent identified speaking Spanish or Spanish Creole within the home
(Shin & Kominski, 2010). Further, according to U.S Census Bureau, as of July of 2016
there are over 50 million of the U.S. population of Latinx descent (U.S. Census Bureau,
2017a). It is important to note the Latinx population within the United States is the
second largest ethnic population in the U.S. approximately 17 percent of the U.S.
population overall (U.S. Census Bureau, 2017a). Lastly, by 2060 the population of Latinx
descent is projected to be approximately 28 percent of the U.S. population, an estimate of
total Latinx population being approximately 119 million, with a variety of subgroups
including various national origins from both Central America and South America (U.S.
Census Bureau, 2017b). For the purpose of this manuscript, the overall Latinx population
is focused upon; however, a special focus is directed towards members of the Latinx
population of Mexico heritage, as this subgroup within the larger Latinx community
holds substantial historical significance (Robinson-Wood, 2017), which is expanded upon
and elucidated in the following chapter. As language is certainly a key aspect of diversity,
this is of significant note, particularly for professional counselors and especially for
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bilingual Spanish/English professional counselors, as several governing bodies within
professional counseling require multicultural and diversity specific ethics and standards.
The American Counseling Association (ACA) code of ethics emphasizes the
competent and ethical practice of serving diverse populations within the counseling field
(ACA, 2014). Indeed standard A.2.c. states, “Counselors communicate information in
ways that are both developmentally and culturally appropriate.” (ACA 2014, p. 4). This
includes communicating in a language that can be understood by their client(s).
Additionally, standard B.1.a states, “Counselors maintain awareness and sensitivity
regarding cultural meanings of confidentiality and privacy.” (ACA, 2014, p.6). Lastly,
standard F states the following, “Counseling supervisors are aware of and address the role
of multiculturalism/diversity in the supervisory relationship” (ACA, 2014, p. 13), and
“Counselor educators actively infuse multicultural/diversity competency in their training
and supervision practices. They actively train students to gain awareness, knowledge, and
skills in the competencies of multicultural practice.” (ACA, 2014, p. 15).
Additionally, the Council for Accreditation of Counseling and Related Educational
Programs (CACREP) puts forth their standards for the training of professional counselors
and professional counselors’ core competencies. Indeed of the eight core competencies
outlined by CACREP (2016), the second core competency is completed devoted to
diversity, titled, “Social and Cultural Diversity (p. 11). Within this core competency,
privilege, oppression, advocacy, counselor competencies, and theories are of particular
note for multicultural counseling. Even with these ethical and competency requirements,
it is important to understand further exactly what competency in multicultural counseling
means. Thankfully, Ratts, Singh, Nassar‐ McMillan, Butler, and McCullough, (2016)
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outlines the Multicultural and Social Justice Counselor Competencies (MSJCC). As
important and seminal the MSJCC are for the counseling field, this also serves as the
foundational theory for this study. They state the following four areas for professional
counselors:
(a) understanding the complexities of diversity and multiculturalism on the
counseling relationship, (b) recognizing the negative influence of oppression on
mental health and well-being, (c) understanding individuals in the context of their
social environment, and (d) integrating social justice advocacy into the various
modalities of counseling. (Ratts et al., 2016, pp. 30-31).
The language being spoken by the counselor and the client certainly apply to all four of
these areas. First, language can absolutely affect the professional counseling relationship,
as Trepal, Ivers, and Lopez, (2014) examined the experience of counseling students’
experience in providing counseling services in a second language and reported students
stated the experience was difficult yet satisfying in regards to connecting with clients.
Second, clients whose dominant language is not English may certainly experience
oppression of their primary language within the U.S., as Cobis and Feagon (2008) found
five specific ways the Spanish language is oppressed within the U.S. These five ways
include: (1) silencing Spanish speakers, (2) voicing suspicion of Spanish speakers, (3)
doubting English proficiency of Spanish speakers, (4) disparaging the accent of Spanish
speakers, and (5) ignoring Spanish speakers.
Third, language is key to understanding the context of persons who speak other
languages than English within the U.S. This essential context of the home environment
cannot be fully understood, if one ignores the aspect of the language spoken within the
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home. Certainly, a professional counselor who ignores this context of home environment
risks engaging in unethical practice (ACA, 2014).
Fourth and lastly, language effects the social justice advocacy of the professional
counselor. In light of knowing the wide spread and specific oppression experienced by
Spanish speakers alone, a professional counselor needs to be aware of this oppression and
needs to be able to effectively advocate and promote social justice for this population. An
incredibly way for this to occur is when professional counselors actually speak the
language of their clients, in this case the Spanish language. Further, by promoting the use
of the Spanish language within sessions, the professional counselor conveys the
inclusivity towards Spanish speakers and avoids perpetuating language oppression within
session (Cobas & Feagin, 2008). Indeed, Santiago-Rivera (1995) found bilingual
counselors can better serve bilingual populations than monolingual counselors. Further,
Santiago-Rivera, and Altarriba, (2002); Santiago-Rivera, Arredondo, and GallardoCooper, (2002) all reported clients being able to switch languages promoted
individualistic expression and increased emotional expression within sessions.
Given ethical and competency requirements of professional counselors in relation
to non-English speaking clients and bilingual clients, it is worrisome how little attention
within the literature bilingual clients and bilingual families have been given. Indeed, the
literature on this unique and special population is lacking as well as the literature on
bilingual counseling. However, various aspects of bilingual counseling, particularly
implications for working with bilingual clients can be found within the current body of
literature. Gallardo-Cooper (2008) defines bilingual counseling as, “therapeutic discourse
that accommodates the client's linguistic characteristics and incorporates bilingual or
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multilingual factors as vital components of psychological and contextual functioning” (p.
1022). Santiago-Rivera (1995) created the “Conceptual Framework for Integrating
Language and Culture into Treatment” as a specific counseling framework for working
with bilingual clients.
Additionally, it is important to discuss supervision within the counseling
profession. Clinical supervision is a distinct intervention, set apart from teaching,
counseling, and consultation, and involves a relationship between a senior professional
counselor and a junior professional counselor (Bernard & Goodyear, 2014). The
intervention is provided to the junior professional counselor by the senior professional
counselor and involves evaluation of the junior professional counselor as well as serves
the purpose of developing the junior professional counselor’s skills, quality of counseling
services, and overall professional functioning (Bernard & Goodyear, 2014). Moreover,
the supervisor providing clinical supervision serves a gatekeeper role for the professional
counseling field (Bernard & Goodyear, 2014). Clinical supervision is essential to the field
of professional counseling and has been central to the field for decades (Bernard &
Goodyear, 1992). Importantly, clinical supervision is particularly prominent for counselor
educators. Indeed, the Association for Counselor Education and Supervision (ACES)
provides best practices for clinical supervision, which incorporates research, ethical
guidelines, legal guidelines, and credentialing to provide counselor educators guidelines
for providing ethical and effective clinical supervision within the field (ACES, 2011).
Additionally, Getz (1999) provides an assessment for evaluating a supervisor’s
competencies in clinical supervision for the training of clinical supervisors.
Consequently, counselor educators are held to professional standards for clinical
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supervision services and it is of further note to discuss clinical supervision in connection
to Spanish/English bilingual professional counselors.
Clinical supervision has been an essential and fundamental emphasis for the
professional counseling and counselor education fields for numerous years, even tens of
years (Bernard & Goodyear, 2014). Initially, Bernard and Goodyear (1992) defined
clinical supervision as a unique intervention that occurs within a professional relationship
between a senior professional counselor and a junior professional counselor.
Additionally, clinical supervision serves functions encompassing evaluation, professional
development and gatekeeping (Bernard & Goodyear, 1992). Further, clinical supervision
is the signature pedagogy of the counseling and counselor education fields (Barnett,
Cornish, Goodyear, & Lichtenberg, 2007; Goodyear, Bunch, & Claiborn, 2005). Given
clinical supervision is so central and important to counselor education and counseling, it
is important to discuss a unique form of clinical supervision – bilingual supervision.
Fuertes (2004) argues bilingual supervision is best suited to meet the needs of
bilingual professional counselors and further states bilingual supervision is a separate and
distinctive form of clinical supervision. Fuertes (2004) created a conceptual approach for
bilingual supervision, based upon Santiago-Rivera’s (1995) framework. Additionally,
bilingual counselor training has been examined; yet, it appears to raise more questions
than answers. For example, Trepal, Ivers, & Lopez, (2014) explored students’
experiences in learning bilingual counseling in a second language, specifically Spanish;
however, the authors found more barriers and challenges than solutions. These barriers
included the desire for bilingual supervisors, the need for specific services for bilingual
populations, being able to formally check their language skills, and language as well as
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cultural variations dependent upon the client’s background and country, which
intersected uniquely with the language and entailed additional challenges, specifically in
connection to comprehension and understanding of the client’s worldview.
Moreover, Castaño, Biever, González, and Anderson, (2007) explored
professional counselors own self-perceptions of their bilingual counseling competency
and ability. Castaño et al. (2007) reported bilingual counselors perceive a lack of
vocabulary in Spanish when compared to English and stated they did not receive
formalized training in Spanish; consequently, counselors felt more comfortable with
English in connection to their practice of professional counseling. Additionally, the
authors reported bilingual counselors emphasized the role of the language in
understanding the client’s cultural aspects in connection to providing effective counseling
services for these clients. The authors emphasized the need for bilingual supervision, and
professional bilingual working experiences at internship and practica sites for counselors
who desire to learn and improve their bilingual counseling abilities. Lastly, a rather
concerning finding was reported by Altarriba and Santiago-Rivera, (1994) which stated
professional counselors prefer the English language, even when clients have limitations
in the English language. This preference potentially entails an inclination to stray from
using an additional language in counseling, which could have limitations and negative
impacts on the effectiveness of the counseling services provided.
However, given this attention to bilingual clients, bilingual families, bilingual counseling,
and bilingual supervision, the literature is still lacking in these areas. For example, little
literature has attended to how bilingual professional counselors acquire the bilingual
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counseling knowledge and skills needed to provide bilingual counseling services to the
public.
Purpose of Study and Research Questions
This qualitative phenomenological study aimed to better understand the shared
lived experiences of bilingual Spanish/English professional counselors. It is important to
note, bilingual counselors typically do not receive any formalized training in bilingual
counseling. Indeed, CACREP and the National Board for Certified Counselors (NBCC)
do not offer specific bilingual Spanish/English counseling certifications. Additionally, the
majority of graduate counseling programs neither offer specific bilingual counseling
training nor provide a standardized certification for bilingual counseling. It is important
to note there are two CACREP accredited programs that offer training in bilingual
counseling in the area of school counseling. Furthermore, it is significant there are only
three out of over 750 CACREP accredited professional counseling programs that offer
training in bilingual counseling. Indeed Brooklyn College, City University of New York
offers a 12 credit specialization in bilingual school counseling, St. John’s University in
New York provides an advanced certificate in bilingual education, consisting of 15
credits, and the University of Texas at San Antonio offers a graduate certificate program,
consisting of 12 credits. Given the lack of formalized and standardized training for the
acquisition of bilingual counseling skills and abilities, the high need of bilingual
counselors, and current bilingual counselors reporting their training in bilingual
counseling was insufficient (Biever, et al. 2002), it was important to explore how current
bilingual professional counselors have acquired these unique skills in order to provide
bilingual counseling. Moreover, considering the lack of current literature on the
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experiences of bilingual counselors providing bilingual counseling as well as the lack of
attention given to the training of bilingual counselors, the purpose of this study was to
explore the shared lived experience of bilingual professional counselors in connection to
their provision of bilingual counseling services. Research questions of this study include:
Q1

How do bilingual professional counselors experience bilingual
counseling?

Q2

How do professional counselors acquire bilingual counseling skills?

Q3

How can counselor educators and supervisors support counselors in
training bilingual skill development?
Significance of the Study and Gap in Literature

This qualitative study is significant as I explored the phenomenon of bilingual
counseling with the primary purpose of understanding the shared collective experience of
bilingual counselors providing bilingual counseling services. This was important to the
field of Counselor Education and Supervision, as the need for bilingual counselors is high
and growing (Biever et al., 2002; Smith-Adcock, et al., 2006). Indeed given there is a
substantial population within the U.S. who speaks a language other than English,
including Spanish at home (Shin & Kominski, 2010), is evidence of this growing need for
professional counselors to be equipped to serve this unique population. However,
although we have some understanding of how to serve bilingual clients in counseling
(Cobis & Feagon, 2008; Ramos-Sánchez, 2009; Santiago-Rivera, 1995; Santiago-Rivera,
& Altarriba, 2002; Santiago-Rivera, Arredondo, & Gallardo-Cooper, 2002; Softas-Nall,
Cardona, & Barritt, 2015), we understand little of the professional counselor’s experience
in providing bilingual counseling. Understanding bilingual counseling from the
professional counselor’s experience and perspective was important as it informed the

10
training of bilingual counselors, as well as provided implications for counselor educators
and supervisors in working with bilingual professional counselors in supervision and
beyond. Additionally, further research is warranted in this area, especially due to current
bilingual counselors reporting their training in bilingual counseling was inadequate
(Biever, et al. 2002), that they prefer English over Spanish in providing counseling
services (Castaño et al., 2007), and that professional counselors who learn a second
language and provide counseling services in that language feel challenged; yet, more
connected to their clients (Trepal, Ivers, & Lopez, 2014). Indeed, it would appear this
research gap is large and I endeavored through this study to begin to fill this gap through
this study and additional studies beyond.
Overview of the Study
In this study, I sought to explore and understand the phenomenon of
Spanish/English bilingual counseling, as experienced by bilingual professional
counselors. This study served to begin to fill the gap in the literature of training and
supporting the skill development of bilingual Spanish/English counselors. As the study is
a phenomenological qualitative study, the study sought to identify the essence of
Spanish/English bilingual counseling as well as understand the shared lived experience
and meaning of Spanish/English bilingual counseling for bilingual counselors. By
identifying this essence of the phenomenon of Spanish/English bilingual counseling as
well as the meaning it holds for bilingual counselors, a more clear understanding was
provided and through this understanding, we began to develop implications for counselor
educators and supervisors who hold a responsibility for facilitating the professional
development of effective bilingual counselors. The participants within this study were
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Spanish/English bilingual professional counselors who have already learned and have
experience in providing bilingual counseling services. The participants had completed
professional counseling training from a CACREP accredited training program. I accessed
these professionals through various professional networks within the professional
counseling field. Through understanding how these bilingual professional counselors
experience bilingual counseling and how they have learned to provide bilingual
counseling services, I was able to begin to fill the current gap for training and bilingual
skill development of bilingual professional counselors. Thus, this study served to inform
best practices for the training and supervision of Spanish/English bilingual professional
counselors.
Operational Definitions of Terms
Several terms are unique and intertwined in the area of bilingual counseling. It is
necessary to define these terms with operational definitions to better understand the
current literature and goals of this study. Consequently, these terms include, but are not
limited to: bilingual counseling, bilingual counseling training, bilingual, counselor
bilingual ability, primary and secondary counseling language, language switching,
language mixing, acculturation, context talk, microaggressions, and Latinx. For the
purpose of this study, I will define each of these terms as to how they will be used in
connection with this study.
Bilingual Counseling
Gallardo-Cooper (2008) defines bilingual counseling as, “therapeutic discourse
that accommodates the client's linguistic characteristics and incorporates bilingual or
multilingual factors as vital components of psychological and contextual functioning” (p.
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1022). Unfortunately, currently within the body of literature on bilingual counseling, this
term has not been operationally defined. Perhaps further research can examine the
development of an operationalized definition for bilingual counseling. Indeed this could
prove useful, as it may begin to help standardize this construct across professional
counselors as well as provide a competency standard for bilingual counselors.
Bilingual Counseling Training
In connection to this study, the term training will not be used as it does not
encompass the aspect of receiving training specific to bilingual counseling.
Consequently, the term bilingual counseling training will be used in its place. As there
currently is not a specific definition for bilingual counseling training, let alone an
operationalized definition, I will use the following definition: bilingual counseling
training refers to bilingual counselors who have received formalized training in a second
language apart from the dominant training language of English for professional
counseling programs. For the purpose of this study, I will refer to this term in connection
to receiving bilingual counseling training specifically in the Spanish language.
Bilingual
Bilingual is an overarching term related to general language skills of an
individual. Specifically, it refers to one’s language skills in two or more languages
(Arriaza, 2015). This term is operationally defined through the proficiency of the
language and the Bilingual Proficiency Test assesses an individual’s bilingual capability
of two languages (De Carli et al., 2015). This test is important to know for this study, as it
is particularly salient due to it assessing for Spanish language proficiency specifically.
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Counselor Bilingual Ability
Not to be confused with the term bilingual, counselor bilingual ability denotes the
professional counselor’s ability to provide counseling in two or more languages (RamosSánchez, 2009). This is particularly important, as the vocabulary for professional
counseling and generic conversations is different, as the professional counseling field
includes languages specific to mental health and counseling – professional language that
is often not used in general daily conversations. This is important to understand, given
Castaño et al. (2007) reported bilingual counselors currently perceive they have a lack of
vocabulary for bilingual counseling specifically. Consequently, one might infer some
bilingual counselors may experience deficits in this area. This construct within bilingual
counseling has not currently been defined operationally specifically; however, a measure
called the Spanish language self-efficacy of social workers (Arriaza, 2015), may provide
a potential related definition for counselor bilingual ability, as it examines self-efficacy
within the Spanish language. It is important to note this measure may need to be adapted
to be used with professional counselors, as it is designed to be used for social workers.
Primary and Secondary Counseling
Language
This term I did not find within the current literature; however, I submit it is a term
that can be useful when understanding bilingual counseling. As most professional
counselors receive their training in professional counseling in the English Language, this
term will refer to a bilingual counselor’s first and second acquired language in counseling
as a professional counselor. This is certainly related to bilingual counselor ability; yet, is
more specific. For example, a native Spanish-speaker who’s primary speaking language
is Spanish and secondary speaking language is English, may have first been solely trained
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in professional counseling in the English language and may have acquired bilingual
counseling ability later on in the Spanish language. Consequently, this person’s primary
counseling language would be English and their secondary counseling language would be
Spanish. Thus the primary counseling language refers to the principal language used in
the formalized graduate training for professional counseling and the secondary
counseling language refers to an additional language acquired post graduate training in
providing professional counseling services.
Language Switching
Language switching refers to when the client changes their spoken language
during session (Ramos‐ Sánchez, 2009). A client may begin the session in speaking in
English and then subsequently switch to Spanish, with little to no warning provided by
the client. It is important to understand the benefits of language switching for a client, as
it was found language switching can help increase the emotional and individualistic
expression of clients (Santiago-Rivera, & Altarriba, 2002; Santiago-Rivera, Arredondo,
& Gallardo-Cooper, 2002). An operationalized definition of this construct does exist and
is found in The Language Questionnaire, which examines language proficiency,
specifically in connection to language switching (Verreyt, et al., 2015).
Language Mixing
Similar to language switching, yet different, language mixing refers to when two
or more languages are combined in a sentence (Byers-Heinlein, 2013). Whereas,
language switching is simply changing from speaking to one language to the next (i.e.
English to Spanish or vice versa), language mixing is when the two languages are
actually combined within the same sentence. Other combinations may include a
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combination of specific words. It is important to understand language mixing may hinder
a child’s developing vocabulary comprehension in either language, as it may make
specific social language cues used for learning ambiguous to the child (Byers-Heinlein,
2013). Consequently, one may infer the importance of a child being able to mix the
languages in session, as their comprehension vocabulary may be specific to the mixing of
the languages. Byers-Heinlein (2013) provide an operationalized definition of language
mixing through The Language Mixing Scale, which is specific to bilingual parents.
Acculturation
Acculturation occurs when two or more cultures encounter one another
(McAuliffe, Kim, & Park, 2013) and describes how an individual balances and or
combines their own cultural beliefs with the dominant beliefs of society (Robinson,
2005). An operationalized definition that may be used in connection to this study is
provided by the Acculturation Rating Scale for Mexican Americans II-Adapted
(ARSAM-II) developed by Dennis et al. (2016). Granted this measure is specific to
Mexican Americans and by no means is the U.S. Spanish-speaking population limited to
Mexican heritage; yet, of the acculturation scales currently available within the literature,
this appears to currently be the best fit for the study.
Context Talk
Hardy (2016) defines context talk as, “any conversation or dialogue that involves
talking about any dimension of diversity” (p. 136). Consequently, context talk refers to
conversations and interpersonal interactions that occur both within and outside
professional counseling sessions. Currently, an operationalized definition is not to be
found in the literature. For the purpose of this study, context talk is more specifically
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connected to the aspects of diversity regarding language, race, ethnicity, and immigration
status.
Microaggressions
Sue et al. (2007) illuminate that microaggressions can be subtle or explicit, covert
or overt, and send messages that are demeaning, with the purpose of perpetuating the
oppression of individuals, groups, and communities. An operational definition that could
be applied to this current study is through The Racial and Ethnic Microaggressions Scale
(REMS), which was developed by Nadal, (2011). This scale is specific to racial and
ethnic microaggressions and does not encompass microaggressions connected to
language oppression; however, given the current scales accessible on microaggressions
within the literature, this scale appears to be the most applicable to the study.
Latinx
Latinx appears to have merged quite recently in the literature and is used as a
cultural identity term. Latinx is a more gender inclusive term than Latino or Latina
(DeGuzmán, 2017). In the past, Latino or Latina have been the terms generally accepted
to be more inclusive and tolerant than other potential terms referring to this unique
population and identity (Santiago-Rivera, et al., 2002) and these terms have been altered
to be more fully inclusive of gender; hence the term Latinx. An operationalized definition
of Latinx currently is not found in the body of literature. In connection to this study, the
term Latinx will be used to be more inclusive of diversity, and its various facets, for this
population.
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Supervision
Clinical supervision has been a central emphasis for the professional counseling
and counselor education fields for decades (Bernard & Goodyear, 2014). Initially,
Bernard and Goodyear (1992) defined clinical supervision as a unique intervention that
occurs within a professional relationship between a senior professional counselor and a
junior professional counselor. Additionally, clinical supervision serves functions
encompassing evaluation, professional development and gatekeeping (Bernard &
Goodyear, 1992). An operationalized definition of clinical supervision can be found in
the Best Practices in Supervision by ACES (2011) as well as through the assessment of
clinical supervisor competencies provided by Getz (1999). Both operationalized
definitions appear applicable to the purpose of this study.
Bilingual Supervision
Fuertes (2004) contends that bilingual supervision holds parallels to bilingual
counseling and is a unique form of clinical supervision. Fuertes (2004) highlights
bilingual supervision contains all of the important facets and responsibilities of clinical
supervision; yet, it adds significant and essential considerations for culture and language
to the supervision process. An operationalized definition of bilingual supervision is
currently not to be found in the body of empirical literature. In connection for this study,
bilingual supervision will refer specifically to the supervision of Spanish/English
bilingual professional counselors and their provision of Spanish/English bilingual
counseling services.
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Summary of Research
To summarize the current literature on bilingual counseling, a substantial amount
has been devoted to working with bilingual clients and their families (Cobis & Feagon,
2008; Ramos-Sánchez, 2009; Santiago-Rivera, 1995; Santiago-Rivera, & Altarriba, 2002;
Santiago-Rivera et al., 2002; Softas-Nall et al., 2015); however, the literature on the
training of bilingual counselors and more importantly the literature on the lived
experiences of bilingual counselors providing bilingual counseling services is incredibly
scarce. This is significant, as the need for bilingual counselors is great and increasing
(Biever et al., 2002; Smith-Adcock, et al., 2006). Moreover, current bilingual counselors
prefer to work in the English language (Castaño et al., 2007) and perceive vocabulary
deficits in their secondary counseling language (Biever, et al. 2002). Moreover, the need
for bilingual counseling is found in the growing U.S. Latinx population as well as found
in ethical, multicultural, and social justice competencies of professional counselors.
Several terms are used in reference to bilingual counseling and these terms include, but
are not limited to: bilingual counseling, bilingual counseling training, bilingual, counselor
bilingual ability, primary and secondary counseling language, language switching,
language mixing, and acculturation. Several have operationalized definitions, some do
not. Moreover, some of these terms are not defined in the current body of literature.
Given the unique language oppression of Spanish within the U.S. (Cobas & Feagin,
2008), it is also of important note to draw attention to the parallels within the current
body of literature and language oppression. Considering the scarcity of literature
available on the topic and how many terms do not have operationalized definitions within
the literature, it appears the oppression of the Spanish-speaking populations are
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perpetuated within the literature itself. This study is important as it can begin to fill the
profound gap within the current literature of bilingual counselors’ collective shared
experience of the phenomenon of bilingual counseling.
Personal Stance of the Researcher
I became first interested in this topic when I was on my internship for my M.A.
degree in Clinical Counseling: Couples and Family Therapy. I considered a variety of
ways to convey my own personal reasons for engaging in this research and I found
portraiture would be the most effective method; consequently, what follows is a
portraiture about my own personal experience in first being asked to provide bilingual
counseling for families.
I was standing in the lobby, helping the administrative staff speak with a Spanishspeaking family. I had just jumped in, my office is right next to the lobby and my door
was open. As an intern for my master's degree in Counseling: CFT, I hoped no one would
get upset from me just jumping in there without asking. I heard the conversation going on
between the front desk staff and the family and it was not going well. Thankfully, I was
able to help - the family had come into the wrong building and was looking for the
services provided by the building down the street. I directed them to that building and
was about to call over there to let the staff know as well as to ask if they needed someone
to help translate for them. I looked around and suddenly became aware of my
surroundings - the front desk appeared to be looking on with shock and my supervisor
was standing next to them.
"¡¿Usted Habla Español?!", [You speak Spanish!?] my supervisor asked me in
front of everyone.
"Claro que si", [Of course] I respond.

20
"Necesito su ayuda de usted - necesito que usted haga consejería con las familias
en Español", [I need your help – I need you to do counseling with families in
Spanish] She responds.
"Pues, no sé si puedo, no tengo nada experiencia con eso." [Well, I don’t know if
I can, I don’t have any experience in that]
"Está bien, no se preocupe, Usted va a aprender." [It’s okay, don’t worry you are
going to learn].
"Sale pues. ¿Cuando empezamos?" [Alright then. When do we begin?].
My supervisor then changed to English and stated, "We will talk more in
supervision". She then continued on with what she was doing and I returned back to the
intern's office. Ah crap, I thought, I know I can speak, read, and write Spanish fluently,
but how do I do therapy in Spanish? What have I gotten myself into this time? All of my
training is in English and I very clearly have an accent when I speak Spanish. I hope I
haven't overreached myself by putting my language fluency on my resume - I am
surprised she didn't notice it until now. Well I guess we will figure it out. The next few
days pass and I am in supervision.
"You should've told me earlier you speak Spanish - we need bilingual therapists"
She chastises me with a bit of humor.
"My apologies - I thought you would notice it on my resume."
"No worries, well, let's get you up and running with some Spanish-speaking
families. The best way to learn is to simply dive in and do it; so, I have you set up with
your first bilingual session tomorrow with a family." She then continues to provide me
the background information on the family - mother and son, son prefers English, mom
only speaks Spanish, and son is currently struggling in school, on probation for fighting
and drug use, and mother is reporting he is incredibly defiant with her.
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As she's talking I find myself distracted - I am listening and yet I feel the anxiety
building. "How am I going to do therapy with this family? What if I make a grammatical
mistake, what will they say? What if they speak too fast and I can't understand? How do I
even begin? Do I translate on the fly for the son or do I ask him to speak Spanish in
session? Thankfully, my supervisor was able to spend some extra time with me that day
to field all of my questions and help me manage some of that anxiety I was experiencing.
I left feeling somewhat reassured with some ideas of how to go about it. I could still feel
the anxiety; yet, it wasn't as powerful.
Until the next day. It was ten minutes before the scheduled session and I received
the notification on my computer that "my appointment had arrived". Ah hell, I thought here it goes. I went to the restroom, splashed water on my face and then proceeded to the
lobby. My supervisor was there, she hadn't greeted the family yet, obviously she wanted
me to do that. As I glance in her direction she mouths the words, "You got this." I heard
myself swallow quite loudly. Alright I thought, let's do this.
Summary of Chapter
To summarize this chapter, a preliminary overview of the current literature
reveals a substantial gap for understanding and exploring the experiences of bilingual
counselors providing bilingual counseling services. This study is important as it can
begin to fill this gap and hopefully provide implications for counselor educators and
supervisors in the training of bilingual counselors and the provision of supervision to
bilingual counselors. This understanding can begin to identify best practices within
bilingual counseling and the supervision and training of bilingual counselors. Moreover,
there is a significant need for this study, as the current literature on multicultural
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counseling and social justice competency specific to bilingual counseling is also lacking.
This need is further emphasized and underscored by the growing Latinx population
within the United States. Currently, the fields of professional counseling and counselor
education are not sufficiently equipped to meet the unique needs of this population. I
personally endeavored to pursue this study and begin to fill this gap as I have personal
experience being tasked to provide professional counseling services in a language other
than my formalized training, in addition to being tasked with providing bilingual
counseling services. This drove me to research this topic and be able to contribute to the
current body of literature on professional counseling to further meet this need.
Consequently, a qualitative phenomenological study exploring the shared lived
experiences of professional bilingual Spanish/English counselors can assist in providing
insight into the phenomenon of bilingual counseling. Participants for this qualitative
study were professional counselors who are bilingual in Spanish and English and who
have successfully learned bilingual counseling. They graduated from a CACREP
accredited professional counseling training program as well as have experience in
providing bilingual counseling services.
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CHAPTER II
LITERATURE REVIEW
When examining and discussing the current literature on bilingual counseling, it is
important to discuss a variety of facets both of bilingual counseling as well as aspects
connected to bilingual counseling. Consequently, within this chapter I will be discussing
several of these facets and connections in detail – as it is important to understand these in
order to gain a greater understanding of the complexities within bilingual counseling.
First and foremost are multicultural counseling and social justice. These are of particular
emphasis for bilingual counseling and are intricately connected. Second, are the specific
multicultural and social justice considerations for bilingual counseling. Third, is
counseling individuals and families of the Latinx population. The fourth facet of the
literature is how a professional counselor can effectively communicate and engage in
conversations about various aspects of diversity through the use of Hardy’s (2016)
context talk. Fifth is bilingual counseling accompanied with Santiago-Rivera’s bilingual
counseling framework and current known implications for working with bilingual clients.
Sixth, within the literature, is bilingual supervision. Seventh and lastly, is the current
need of bilingual counselors and the self-perceptions of bilingual counselors.
Multicultural Counseling and Social Justice
Multicultural counseling is essential for the professional counselor to ensure
ethical and competent practice (ACA, 2014; CACREP; 2016). Indeed professional
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counselors need to be aware of privilege, oppression, advocacy, and theories as it is tied
to ethical and competent multicultural counseling (CACREP, 2016). Multicultural
counseling has been integrated within the history of Counselor Education and
Supervision and was first introduced and discussed as a focal point in the counseling field
through the introduction of the original Multicultural Counseling Competencies (MCC)
by Sue, et al. (1982). It was revised by Sue, Arredondo, and Davis (1992) a decade later;
however, these competencies and guidelines for the ethical and competent practice of
serving diverse populations in the counseling field persisted for over three decades within
the field of professional counseling and counselor education. The MCC served to guide
the American Counseling Association’s code of ethics (ACA, 2014) as well as was
integrated into a variety of population-specific counseling competencies (Ratts, et al.,
2016). As a result, the counseling field began to adopt a more comprehensive and less
isolated understanding of the diverse experiences of individuals, groups, communities,
and populations that have been historically as well as currently oppressed within the U.S
(Ratts, et al. (2016). One may certainly argue, with the commencement of the original
MCC, a paradigm shift within the professional counseling field began to occur.
The MCC was proposed containing three primary characteristics with three
primary dimensions (Sue, Arredondo, & McDavis, 1992). The three primary
characteristics are first: counselor awareness of own assumptions, values, and biases,
second: understanding the worldview of the culturally different client, and third:
developing appropriate intervention strategies and techniques. The three primary
dimensions are first: beliefs and attitudes, second: knowledge, and third: skills. These
three characteristics transect with the three dimensions to provide a matrix for
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understanding multicultural counseling competencies. Thus, with each cross section
between each dimension and each characteristic, there is a total of nine cross sections.
Sue, Arredondo, and McDavis (1992) illuminate 31 competencies based upon these nine
cross sections. An example competency for each cross section will be provided.
The first three examples are provided in connection to the first characteristic of
counselor awareness of own assumptions, values, and biases. For the first cross section of
this characteristic with the dimension of beliefs and attitudes an example is: professional
counselors need to be aware of their own cultural heritage and how they may perceive
and place value upon various differences. Second is the cross section with knowledge.
Thus, an example is professional counselors know their own cultural heritage intimately
and understand the impact this knowledge can have on their biases as well as on the
counseling process. Third, is the cross section of this characteristic with the skills
dimension. An example of a competency within this cross section is: professional
counselors need to understand themselves as cultural beings and hold an identity devoid
of racism.
Next, the three subsequent cross section competency examples are in connection
to the second characteristic of understanding the worldview of the culturally different
client. The first cross section of this characteristic is with the dimension of beliefs and
attitudes. An example competency of this cross section is: professional counselors are
aware of any potential negative reactions they may have towards different groups and are
aware of how this negative reaction could entail harm in counseling and thus reflect upon
their beliefs, through comparison to other beliefs, of other groups without judgement. The
second cross section of this characteristic is with the knowledge dimension within the
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MCC. An example competency is: professional counselors must have detailed and
precise knowledge about diverse groups with whom they work in the counseling process.
Third, is the cross section with the dimension of skills and an example is: professional
counselors need to continually pursue education to enrich their multicultural skills with
various groups.
Lastly, are the final three cross sections in connection to the third and final
characteristic of: developing appropriate intervention strategies and techniques. This
characteristic first crosses with the beliefs and attitudes dimension. An example
competency is: professional counselors convey respect and deference to a client’s
specific values of religion or spirituality as said values inform the client’s individual
ability to function in their daily life. The second cross section of this characteristic is with
the knowledge dimension and an example competency is: professional counselors possess
knowledge of the systemic barriers that prevent minority populations from obtaining
access to counseling and other mental health services. Third and last is the cross section
with the dimension of skills. An example is: professional counselors are able to
effectively assist a client in the identification of the effects of racism and prejudice from
others upon themselves in order to prevent the internalization of shame and blame.
The MCC has been invaluable to the mental health field, specifically for the
professional counseling field and the field of counselor education. Throughout the years
and decades of its effective use and application, there began to be a need to update the
MCC, in order to reflect current research findings as well as to reflect the current needs
and evolutions of society (Ratts, et al., 2016). This was specifically needed in connect to
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the research that emerged on social justice (Ratts, et al., 2016). Consequently, the MCC
were updated and revised once again.
Multicultural and Social Justice
Counselor Competencies
To truly begin to understand what multicultural counseling actually is currently
and how it helps meet the needs of culturally diverse clients, groups, and communities,
we must turn to the Multicultural and Social Justice Counselor Competencies (MSJCC)
developed by Ratts, et al., (2016). The MSJCC built upon the previous MCC, through an
increased focus on oppression, and privilege, the inclusion of social justice advocacy, and
the addition of intersections of identities between the client and counselor within the
professional counseling relationship. The MSJCC emphasize professional counselors
must integrate multiculturalism and social justice into their work in counseling – this is at
the core of the MSJCC (Ratts, et al., 2016). From this core, branch out counselor selfawareness, the client worldview, the counseling relationship, and counseling and
advocacy interventions. These are further divided into four quadrants based upon the
intersection of privilege and marginalization between the counselor and the client (i.e.
privileged counselor-privileged client, privileged counselor-marginalized client,
marginalized counselor-privileged client, and marginalized counselor-marginalized
client) (Ratts, et al., 2016). It is important to note that these intersections between the
counselor and the client are fluid and solely reflect what identities between the client and
counselor might be the most salient between them at any moment in the counseling
process. Consequently, this can certainly be a complex process and emphasizes
competency on the part of the professional counselor to be effectively be able to navigate
these phenomenon effectively as they occur in the counseling session for the benefit of
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the client. Ratts et al., (2016) emphasize the following four competencies within
multicultural counseling and state:
(a) attitudes and beliefs, (b) knowledge, (c) skills, and (d) action. First, counselors
must possess certain attitudes and beliefs to commit to practicing counseling and
advocacy from a multicultural and social justice framework. Second, possessing
knowledge of relevant multicultural and social justice theories and constructs is
necessary to guide multicultural and social justice competence. Third,
multicultural and social justice–informed attitudes, beliefs, and knowledge
provide the background for counselors to develop cultural and change-fostering,
skill-based interventions. Finally, taking action by operationalizing attitudes and
beliefs, knowledge, and skills (AKS) is critical to achieving multicultural and
social justice outcomes (Ratts, et al., 2016, pp. 37-38).
Undoubtedly, integrating multiculturalism and social justice into the counseling process
is paramount for professional counselors and as Ratts et al. (2016) illustrate, there are
specific competencies to guide counselors in ensuring they provide ethical and effective
counseling to meet the needs of culturally diverse clients and families.
Multicultural and Social Justice
Considerations for Bilingual
Counseling
When examining multicultural counseling and social justice connections to
bilingual counseling, it is important to understand the unique facets of bilingual
counseling that are incredibly salient for professional counselors who strive to integrate
multiculturalism and social justice into the counseling process. These include the
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oppression of the Spanish language within the U.S., microaggressions, the intersection of
language with ethnicity/race, and the oppression of the Latinx population within the U.S.
First and foremost for bilingual counseling in Spanish/English, is the oppression
of the Spanish language within the U.S., which is particularly present (Cobas, & Feagin,
2008). Indeed, Latinx immigrants have been perceived by the dominant White population
in U.S. as threatening to the dominant culture and language (Cornelius, 2002).
Consequently, Cobas and Feagin, (2008) identified five specific techniques and strategies
employed in the U.S. for oppressing and subjugating the Spanish language. First, is
silencing, which occurs when members of the dominant White population convey the
message that members of the Latinx population must cease speaking Spanish. Second, is
conveying fear and suspicion of Spanish-speaking individuals. This occurs when
individuals perceive Spanish-speaking individuals as violating the unwritten rules within
the U.S. – that English is only to be spoken and anyone who speaks differently needs to
be monitored as a potential threat (Cobas, & Feagin, 2008). It is important to note that
sometimes this second oppression strategy is masked by a desire to be included in the
Spanish conversation; however, this conveys a hidden meaning that everyone must speak
the dominant English language of Whites (Cobas, & Feagin, 2008). Third, is when the
English-speaking ability of members of the Latinx population is held in doubt.
Unfortunately, members of the Latinx population do not receive encouragement and
support from the dominant population in speaking English (Cobas, & Feagin, 2008).
Even when Latinx individuals speak English fluently their English is perceived as
inherently flawed (Cobas, & Feagin, 2008). Fourth, is the defamation of the Spanish
accent – even in mocking and imitating the accent (Cobas, & Feagin, 2008). Fifth, and
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lastly, is the active dismissal of Spanish-speakers. This occurs when as soon as a member
of the dominant language hears an individual converse in Spanish, they actively ignore
them and seek to attend to anything else (Cobas, & Feagin, 2008). These five strategies of
oppressing the Spanish language experienced by the Latinx population in the U.S. can all
be classified as microaggressions. It is important to be aware of these microaggressions
and how they impact the mental health and overall well-being of individuals and families.
Thus, a second implication for bilingual Spanish/English counseling are
microaggressions. Microaggressions can be subtle or explicit, covert or overt, and send
messages that are demeaning, with the purpose of perpetuating the oppression of
individuals, groups, and communities (Sue, et al., 2007). Microaggressions typically
come in three forms: microassaults, microinsults, and microinvalidations. It is important
to understand all three for bilingual counseling. Microassaults are deliberate and
conscious on the part of the culprit – it is active attempt to harm and perpetuate the
discrimination, oppression, and subjugation of minority populations (Sue, et al., 2007).
Microinsults convey slight and offense to the recipient, implying they are inferior, such
as “complimenting” an individual on speaking English well (Sue, et al., 2007; Sue,
Capodilupo, & Holder, 2008) Microinvalidations are defined best by Sue (2010), she
states microinvalidations, “negate, exclude, or nullify the psychological thoughts,
feelings, or experiential reality of certain groups” (p. 37). These forms of
microaggressions are of particular note for professional bilingual Spanish/English
counselors. Indeed, each of the five previously stated forms of the Spanish language
oppression can be classified as microaggressions – assaulting, insulting, or invalidating
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the Latinx population who speak Spanish in the U.S. Moreover, this becomes more
complex, when one examines the intersection of race/ethnicity with language.
A third consideration for bilingual counseling in Spanish/English is the
intersection of language and ethnicity/race. Intersectionality basically states cultural
identities interact and interrelate with one another in various contexts and cannot be
treated separately; consequently, an individual can experience a compounded oppression
based on this relation between their cultural identities (Crenshaw, 2003; Hankivsky,
2014). Additionally, it is important to note that the intersection of identities is not solely
in regards to compounded oppression, as it also entails how privileged identities also
intersect with marginalized identities (Crenshaw, 1991, 1996). Indeed, the MSJCC
emphasize intersectionality (Ratts et al, 2016); yet, the intersection of one’s language and
ethnicity/race is unique and warrants specific discussion. Han (2014) explored this
intersection of language and ethnicity/race specifically and emphasized language is at the
center of racial discrimination and subsequently, racism. Han (2014) additionally
elucidated that even individuals who may assert inclusiveness and support of minorities
may judge others as inferior in a multitude of facets, specifically in regards to intellect
and morality, based upon their language proficiency in connection to their racial identity.
Moreover, Han (2014) proposes language issues are never solely isolated to language –
they also encompass political and racial issues. This statement is congruent with Rubin
(1992) and Roberts, Davies, and Jupp (1992). Therefore, it is apparent this intersection of
language and ethnicity/race are intimately related and connected.
For bilingual counseling Spanish/English, and individual’s racial/ethnic identity
can intersect with their language(s), more specifically with the Spanish language. Race is
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seen as a social construct (Holcomb-McCoy & Chen-Hayes, 2011; McAuliffe, Grothaus,
& Gomez, 2013; Robinson-Wood, 2017) and racism asserts one racial group is better
than the other (Robinson-Wood, 2017). Thus, racism within the U.S. asserts White is
better than Latinx and further states English is better than Spanish (Cobas, & Feagin,
2008). Consequently, one experiences this compounded oppression of both their language
identity as well as their racial/ethnic identity.
Fourth and lastly, is the oppression of the Latinx population within the United
States. Corlett, (2005) discusses at length the history of the oppression of the Latinx
population in the U.S and how the concept of race and subsequently racism has
oppressed, marginalized, and subjugated the Latinx population repeatedly. Avalos,
(2013) investigated and explored how Latinx individuals have internalized this
oppression. She discusses historical trauma and how oppressive messages, particularly
emphasizing skin color, about the Latinx population were experienced by the participants
in her study. Indeed, internalized oppression can take a toll and negatively affect an
individual’s mental health and well-being (Hipolito-Delgado, 2010). Moreover,
internalized oppression can manifest in a variety of ways, including shame of one’s
identity, self-hatred, and criticism of their cultural group (Rodriguez & Gonzalez, 2005).
Thus, a professional bilingual Spanish/English counselor needs to be aware of how
Latinx individuals and families experience oppression and how they might also
experience an internalization of this oppression, in order to provide effective and ethical
counseling services (ACA, 2014; Ratts et al., 2016). Additional details and implications
for working with Latinx individuals and families will be discussed in a later section
within this chapter.
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History of Latinx People in the United States
Before we continue on in this chapter and discuss counseling Latinx individuals
and families, it is important to discuss the history of Latinx people in the U.S. First and
foremost, it is important to discuss the name Latinx. Latinx as a cultural name appears to
have surfaced in recent years in the literature. As Latino or Latina is gender stratified,
Latinx has been used as a more gender inclusive term (DeGuzmán, 2017). For Latinx
individuals, various names have been used throughout history such as Latino, Hispanic,
Chicano, or Spanish-American and each one contains different political connections
(Delgado-Romero, Nevels, Capielo, Galvan, & Torres, 2013). It is important for the
professional counselor to understand the origins of these terms and how most of these
terms contain connections to colonialism, oppression, marginalization, and subjugation
(Delgado-Romero et al, 2013). Of these terms Latino or Latina have been seen as more
tolerant and inclusive (Santiago-Rivera et al., 2002), which was then modified further
into Latinx.
Throughout this manuscript the term Latinx is utilized to convey inclusiveness of
the diversity within this population, including gender diversity. However, professional
counselors need to understand the empowerment of individuals being able to self-identify
and not be labeled by an external source (Comas-Diaz, 2001); thus, professional
counselors need to ask the client how they personally identify (Delgado-Romero, 2001).
Lastly, Robinson-Wood (2017) highlights many Latinx persons favor to be identified by
their country of origin, rather than by a more broad term such as Latinx. To continue, it is
important to dive into the history of Latinx persons in the U.S, including migratory
patterns, social, psychological, and physical concerns, migration and acculturation,
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cultural orientation, Latinx Ethnic Identity development, and finally current implications
for professionals in the mental health field.
Migratory Pattern History
When examining the migratory pattern history of Latinx individuals to the U.S.
we must turn our attention to Mexico, the southern neighbor directly bordering the U.S.
States within the U.S. currently, once were territory of Mexico and these states included a
large portion of Colorado, New Mexico, California, Arizona, Nevada, Texas, and
California (Robinson-Wood, 2017). This is of particular significant note, as these states
comprised of more than half of the nation of Mexico at the time they were separated as
part of an agreement between the U.S. and Mexico, or rather as a result of war in which
Mexico lost to the U.S (Robinson-Wood, 2017). This extensive loss of territory occurred
in 1848 and held massive implications for Mexican nationals within the territory ceded to
the U.S. – the Spanish language was abolished and previous landowners of social prestige
loss said land and were forced to be employed by white U.S. nationals (Robinson-Wood,
2017). Later, at the turn of the 20th century, the U.S. found itself in need of agricultural
labor and due to unemployment rates and other economic factors in Mexico, many people
of Mexico migrated to the U.S. (U.S. Department of Health and Human Services, 2001).
Social, Psychological, and
Physical Concerns
First it is important to understand the specific social challenges faced by the
Latinx population. Garcia-Preto (1996) emphasizes the history of the Latinx population is
marked by struggle including oppression, subjugation, and deliverance. Consequently
there are specific and striking social challenges faced by Latinx individuals. Alarmingly,
approximately one-fourth of the Latinx population have less than a 10th grade education
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compared to one-twentieth of the White population who has less than a 10th grade
education – an extensive and far-reaching difference (Schneider, Martinez, & Owens,
2006). Additionally, the high school graduation rate of the White population is 88.6%
compared to 60% of the Latinx population who graduate high school (Schneider et al.,
2006). In regards to higher education, a substantial linguistic barrier exists for Latinx
individuals to attend college (Robinson-Wood, 2017). Moreover, Latinx men are inclined
to attend 2-year colleges versus Latinx women are inclined to attend a 4-year college
(Arbona and Nora, 2007). Regarding employment, the percentage of the Latinx
population who are unemployed is twice that of the percentage of the white population
who are unemployed (Robinson-Wood, 2017). Additionally, the population percentage of
Latinx individuals in labor positions is again twice the percentage of the white population
(Robinson-Wood, 2017). Lastly, there is another significant difference in connection to
poverty – almost one-third of Latinx children live in poverty (Robinson-Wood, 2017).
Second we discuss the distinctive challenges related to psychological health and
physical health – the Latinx population has the highest possibility of not possessing
medical insurance (Institute of Medicine, 2003). Diabetes is also threatens the Latinx
population greater than the white population (Institute of Medicine, 2003). The U.S.
Department of Health and Human Services (2001) found Latinx individuals born in the
U.S. have a higher incidence of psychiatric disorders in comparison to their counterparts
born in other countries. Also, depression, suicide, and drug use are more prevalent in
Latinx youth in the U.S. than in Mexico (U.S. Department of Health and Human
Services, 2001). Lastly, the Centers for Disease Control (2017) reported HIV/AIDS
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significantly effects the Latinx population, particularly Latinx men. These physical and
psychological health challenges cannot be ignored.
Migration and Acculturation
Next, there are certain challenges directly related to migration and acculturation
that warrant our attention. Acculturation occurs when two different cultures encounter
each other and causes psychological and cultural change to occur (Berry, 2015;
McAuliffe, Kim, & Park, 2013). It is important to note a primary reason for migration is
to provide substantially improved economic prospects to one’s children, not oneself
(Robinson-Wood, 2017). However, the demands of migration and acculturation are
substantial, which include learning a new language, experiencing loss, and navigating a
novel environment, all while attempting to successfully manage the stress entailed in both
(Robinson-Wood, 2017). Robinson-Wood (2017) illuminates, “acculturation stress is the
emotional, physical disharmony, and spiritual imbalance that is part of the acculturation
process following immigration” (p. 113). Santiago-Rivera (2002) reports chronic stress
related to acculturation can have significant impact on psychological health. Additionally,
the terror of being deported is a substantial issue faced by the Latinx population as well
as xenophobic dispositions within the U.S. (Robinson-Wood, 2017). Lastly, colorism also
effects the Latinx population in the U.S., which is discrimination based on skin color,
specifically harsher treatment of individuals how possess darker hues of skin color
(Robinson & Ward, 1995).
Cultural Orientation and Heritage
Additionally, there are unique facets in connection to cultural orientation and
cultural heritage. Cooperation is emphasized and the relationships involving friends and
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extended family members are greatly valued (Gloria & Peregoy, 1995). Loyalty,
reciprocity, and solidarity are all key for Latinx families and are expected – this is termed
to as familismo (Santiago-Rivera, 2003). Emotional and material responsibility and
support are also present within Latinx families and communities (Vasquez, 1994).
Moreover, honor and family structure are important, termed as Dignidad, and the sense of
honor and dignity contributes to greater self-worth (Robinson-Wood, 2017). Indeed the
individual is valued over whatever responsibility that needs to be completed (SantiagoRivera, 2003). Personal relationships, rich with cherished communication, are of great
importance, identified as Personalismo (Robinson-Wood, 2017). These relationships
emphasize personal sensitivity and warmth (Santiago-Rivera, 2003). Additionally, in
connection to personal relationships, harmony within said interactions is stressed and is
identified as Sympatia (Gloria & Peregoy, 1995).
Latinx individuals are inclined to live with family rather than living solitary and
children tend to stay living with the family until marriage (U.S. Department of Health and
Human Services, 2001). Politeness, manners, and elderly respect are stressed upon
children and children acting out are seen more as a reflection of errors committed by the
parents rather than the children themselves (Arredondo & Rodriguez, 2005).
Additionally, the Latinx population has a strong relationship with Catholicism, with
celebrations both related to specific Catholic events and rituals (Robinson-Wood, 2017).
Furthermore, the name of the family is of particular importance – Latinx men take both
their father’s and mother’s last names as a demonstration of the importance of the family
names (Robinson-Wood, 2017). Lastly, the collective need is seen as more important
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than individual needs or wants (Santiago-Rivera, et al., 2002; Delgado-Romero et al.,
2013).
Latinx Ethnic Identity
Development
Continuing further in our discussion of the history of Latinx people in the U.S., it
is important to discuss the development of the Latinx Ethnic Identity. Within the U.S.,
Latinx is not considered to be a racial identity, rather it is considered to solely be an
ethnic identity; consequently, Latinx individuals can possess any racial identity
(Robinson-Wood, 2017). In order to more fully illuminate the potential complexities, we
turn to the work of Ferdman and Gallegos (2001), which posit six potential non-linear
Latinx identities: Latino Integrated, Latino Identified, Subgroup Identified, Latino as
Other, Undifferentiated, and White Identified.
Latino Integrated relates to a more dialectical view possessed by the individual
and entails the individual can completely embrace and accept their Latinx identity with a
variety of other identities. Additionally, this characteristic enables a more broad and
inclusive view of the various Latinx subgroups and populations. This is unique and
different than Latino Identified.
Latino Identified refers to an individual with a strong affiliation with their Latinx
identity as a racial identity. This individual has an in-depth understanding of the historical
struggles and oppression of the Latinx population and endeavors to achieve union with
other Latinx individuals. Moreover, this individual tends to view other racial groups as
unyielding and consequently unfavorable.
Next we discuss Subgroup Identified, which states an individual does not identify
with the dominant white group; yet, neither identifies with the Latinx population. This
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individual may devaluate other Latinx groups and perceives race as insignificant.
Additionally, this individual would stress and emphasize nationality as more important.
Following is Latino as other – this denotes an individual who does not understand
the history of the Latinx population in the U.S. or Latinx heritage and subsequently does
not identify with either Latinx or White culture. Also, according to this Latinx identity,
this individual perceives themselves as a person of color.
The subsequent Latinx identity is the Undifferentiated, which posits that the
individual views race as insignificant and unimportant – indeed this person adopts a
color-blind position in view of race. Differences are ignored and a strong affiliation with
the Latinx population does not exist for this person with this identity.
Lastly, is the White Identified identity – this states an individual with this identity
views themselves as white and adopts a racist view of non-White individuals as lesser
and inferior than themselves. This person denies any connection to any subgroup and
solely values their white identity over other possible non-White identities. This six
potential non-linear Latinx identities proposed by Ferdman and Gallegos (2001) of Latino
Integrated, Latino Identified, Subgroup Identified, Latino as Other, Undifferentiated, and
White Identified provide a greater illumination of the intricacies and convolutions of the
Latinx Ethnic Identity and are important to be considered, especially when examining the
history of Latinx persons within the U.S.
Implications for Professional
Counselors
Lastly, we turn to implication for professional counselors in connection to the
history and heritage of Latinx persons. Latinx individuals and families may not actively
seek counseling services and the lack of Spanish-speaking counselors presents a
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substantial barrier to the receipt of counseling services (Robinson-Wood, 2017).
Additionally, specific skills such as Spanish language ability, intentional questioning,
empathy, effective diagnostic abilities, and effective listening are all important when
working with Latinx individuals (Robinson-Wood, 2017). Assumptions should never be
made about any aspect of Latinx individuals and the view of the nuclear family
emphasized in the U.S. can be restrictive and exclusive of Latinx families (RobinsonWood, 2017). Respect is important to be considered, especially in connection to
communication patterns (Santiago-Rivera et al., 2002). Lastly, adopting a more casual
interpersonal disposition can be seen as disrespectful and should be avoided (RobinsonWood, 2017). While these implications are important to understand as well as to be
integrated into the professional counselor’s practice, a more comprehensive view of
working with Latinx individuals and family is warranted. Consequently, we must discuss
counseling with Latinx individuals and family in more depth – a profundity of detailed
importance that is absolutely and without question merited by this population.
Counseling Latinx Individuals and Families
To continue our discussion of the literature of bilingual Spanish/English
counseling and to build upon the previous implications emphasized, it is important to
discuss counseling Latinx individuals and families in the U.S in detail. Initially, it is
important to understand and examine the oppression, prejudice, and racism the Latinx
community faces within the U.S. Indeed, various stereotypes of Latinx individuals are
present, which include, but are not limited to: abusive fathers, unassertive women, lazy,
illegally present in the U.S., emotionally reactive, criminally minded, and poor English
linguistic ability (Delgado-Romero et al., 2013). These stereotypes full racism,
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oppression, and prejudice towards the Latinx community and can absolutely impact their
overall well-being and mental health (Delgado-Romero et al., 2013; Hipolito-Delgado,
2010). Moreover, it is important to note prejudice is present between various subgroups
within the Latinx community (Lavariega Monforti, & Sanchez, 2010). This internalized
oppression experienced by the Latinx population (Avalos, 2013) is important for
professional counselors to have awareness around when working with Latinx individuals
and families. Further, professional counselors need to be open to and convey openness to
discussing how oppression, prejudice, and racism impact their clients and be willing to
address these issues in counseling with the client to the degree of its impact upon the
client (Delgado-Romero et al., 2013).
Second is understanding the additional cultural factors present within the Latinx
community. It is important to understand not all subgroups share the same cultural values
(Delgado-Romero et al., 2013). Moreover, each subgroup have various relationships and
histories associated with the U.S. and the term Latinx can represent individuals from
numerous different countries, each with their own unique cultural facets, as well as
indigenous groups and various diverse languages (Delgado-Romero et al., 2013). Thus,
professional counselors need to be aware of these variety of cultural factors and need to
integrate these factors into their counseling practice in order to provide ethical and
culturally competent counseling (ACA, 2014, Ratts, et al., 2016).
Despite the numerous differences and unique aspects of diversity within Latinx
community, there are some general cultural themes to keep in mind when working with
Latinx individuals and families in the U.S. These include La Familia, gender roles, and
biculturalism. La familia is important to understand as it stipulates an essential contextual
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factor of collectivist emphasis over individualism (Delgado-Romero et al., 2013;
Santiago-River, et al., 2002). Additionally, in regards to this cultural factor, professional
counselors need be aware family for Latinx individuals also includes extended family
members and friends Delgado-Romero et al., 2013).
The next cultural factor for discussion is that of traditional gender roles and is
illuminated through the terms of machismo and marianismo. Machismo and marianismo
can stipulate specific and rigid expectations for men and women in the Latinx community
(Delgado-Romero et al., 2013). Machismo, for men, can encompass characteristics of
assertiveness, restricted emotional expression, male dominance, patriarchy, pride, honor,
and responsibility (Arciniega, Anderson, Tovar-Blank, & Tracey, 2008; Delgado-Romero
et al., 2013). Marianismo, for women, can encompass self-sacrificing, prioritizing
themselves last among family, being oriented towards family, keeping family tradition,
and a need to be married (Arredondo, 2002; Delgado-Romero et al., 2013). As these
values can have wide-ranging effects and impact on individuals and families, these values
will be discussed further in more detail under the more umbrella terms of machismo and
marianismo respectively.
When discussing machismo, it is important to discuss machismo refers to positive
as well as negative characteristics (Arciniega, et al., 2008; Delgado-Romero et al., 2013).
Arciniega et al. (2008) delineate two different factors of machismo, which they term as
traditional machismo and caballerismo. The typically more negative characteristics of
male dominance, patriarchy, alcohol abuse, and restricted emotionality are associated
with traditional machismo; whereas, the more positive characteristics of pride, nobility,
responsibility, and honor are associated with caballerismo (Arciniega et al., 2008). Thus,

43
it is important to understand and note both the positive and negative characteristics
associated with machismo overall. This is of specific note for professional counselors, as
they need to understand which of these core values and characteristics may be salient for
the client and affecting the client in the client’s own life as well as in the counseling
process and relationship. Indeed, these core values and characteristics can certainly be a
part of the client’s own worldview and a counselor, who is not aware of this, risks the
practice of unethical counseling (Ratts, et al., 2016). Moreover, counselors should not
automatically assume an adherence to machismo values is inherently and completely
negative (Delgado-Romero et al., 2013).
In regards to marianismo, it is important to also note the positive and negative
characteristics associated with this aspect. Arredondo (2002) discuss how the
characteristics of marianismo are primarily influenced through images of the Virgin Mary
and these characteristics encompass a wide range of attributes, which can be seen both
negatively and positively. Negative attributes include being self-sacrificing, a
requirement to be married to a man, detest change, and to be dependent upon others
rather than to be more autonomous in their thoughts and opinions. However, despite these
negative attributes there are also positive attributes. These positive characteristics include
prioritizing family and valuing tradition. Thus, one again must caution against viewing
marianismo as entirely negative (Delgado-Romero et al., 2013). It is important for
professional counselors to understand and be aware of the multi-layered and complex
nature of marianismo and it can certainly be integrated into the client’s world view.
Moreover, a lack of understanding and awareness of marianismo, in connection to clients,
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a professional counselor can run into unethical territory within their practice (Ratts, et al.,
2016).
Additionally, when discussing machismo and marianismo, it is important to
understand how these can be experienced by individuals and families who identify with
multiple cultures within a specific society. This is due to individuals can experience
significant and substantial distress if/when they begin to challenge the more unyielding or
negative attributes associated with the expectations and roles associated with each gender
(Delgado-Romero et al., 2013). This in turn leads our discussion to the aspect of
biculturalism when working with Latinx individuals and families in the U.S.
Biculturalism
Lastly, it is important to discuss biculturalism. Torres (1999) provides one
definition as, “involve[s] a synthesis of two cultures and languages out of which a third
arises that was previously not present” (p. 288). Smith (2008) expands this description
and defines biculturalism as, “the ability to effectively navigate day-to-day life in two
different social groups…” (p. 65). Latinx individuals and families within the U.S.
encounter this requirement to navigate both their original culture and the dominant
culture (Delgado-Romero et al., 2013). Specifically for Latinx individuals and families,
Torres (1999) developed the Bicultural Orientation Model (BOM), which assesses their
acculturation towards the dominant culture as well as their own ethnic identity from their
original culture. This model is useful as it can assess both as either high or low, resulting
in four possible outcomes: Anglo, Marginal, Latino, or Bicultural, with bicultural
indicating high acculturation towards the dominant culture as well as high identification
with their original culture (Torres, 1999). Consequently, it is important for professional
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counselors to know where a Latinx client may be currently in regards to biculturalism.
Thus, each possible orientation from the BOM will be discussed in greater detail to
further illuminate this concept of biculturalism for Latinx individuals and families.
First, is the cultural orientation of Anglo. Torres (1999) explains Anglo refers to
an individual who possesses high levels of acculturation to the dominant culture; yet, also
possesses low levels of ethnic identity. Hence, in regards to Latinx individuals and
families in the U.S. this would entail greater affiliation towards the dominant White
culture within the U.S. and substantially lower identification with their culture of origin
or Latinx culture.
Second is the cultural orientation of Marginal. As Torres (1999) discusses,
Marginal refers to an individual who possesses low levels of acculturation as well as low
levels of ethnic identity. In reference to Latinx individuals and families within the U.S.
this would signify they do neither strongly identify with their culture of origin nor
affiliate with the dominant White culture within the U.S.
Third is the cultural orientation of Latino. In regards to the BOM, Latino is a term
that refers to an individual who holds high levels of ethnic identity and low levels of
acculturation (Torres, 1999). Thus, within the U.S., for Latinx individuals and families,
this would denote a high identification with their culture of origin and a low affiliation
with the dominant White culture in the U.S.
Fourth and lastly, is the cultural orientation of Bicultural. This is considered the
more ideal of the four cultural orientations, according to the BOM (Torres, 1999). This
involves an individual who possesses both high levels of acculturation and high levels of
ethnic identification. Therefore, in connection to Latinx individuals and families, this
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would signify they possess a high affiliation towards the dominant cultural group in the
U.S. as well as a high identification with their culture of origin.
It is important to note and to understand higher levels of acculturation do not
necessarily signify a sacrifice in ethnic identity (Delgado-Romero et al., 2013). It is
important for professional counselors to be able to be aware of these varying cultural
orientations, acculturation levels, and ethnic identification levels to better assist Latinx
clients in navigating the two cultures, in which they find themselves. A professional
counselor can assist a Latinx individual or family develop a more bicultural orientation or
develop a stronger Latino cultural orientation, if this indeed aligns with the individual or
family’s desires and goals for the counseling process (Delgado-Romero et al., 2013).
Hardy’s Context Talk
As I have discussed this far Multicultural Counseling, counseling Social Justice
Competencies, and working with Latinx individuals and families, it is important to
discuss how to engage in conversations about diversity and social justice. This is of
particular importance when discussing Spanish/English bilingual counseling, as we have
just discussed at length the numerous and extensive aspects of diversity related to
counseling Latinx individuals and families. Hardy (2016) has expounded upon the
MSJCC and emphasizes specific practical skills professional counselors need to possess
to assist them in navigating any conversation related to diversity, which he identifies as
Context Talk. These are not specific to working with Latinx individuals and families; yet,
I submit these skills are certainly applicable in a more broad sense related to
Spanish/English bilingual counseling. Undoubtedly, the Spanish/English bilingual
professional counselor will encounter numerous and extensive aspects of diversity in

47
their career and they need to know how to effectively begin in engaging in these sensitive
and paramount discussions with their clients.
Context talk is defined as, “any conversation or dialogue that involves talking
about any dimension of diversity” (Hardy, 2016, p. 136). Hardy (2016) emphasizes how
challenging effective context talk can become and that specific skills are needed to help
prevent a conversation of context talk from becoming harmful. Thus, he identifies 16
total skills for professional counselors – ten of which he classifies as generic skills and
six of which he classifies as specialized. Each of these skills are important and for the
purpose of this manuscript, we will discuss each one briefly, beginning with the generic
skills.
Generic skills as outlined by Hardy (2016) basic communication skills for
interpersonal relationships. The first skill is deep listening, which Hardy explains is
listening with the goal to understand the other person. The second skill is providing
skillful feedback – Hardy provides a helpful guideline as he states, “the listener’s ability
to restate the message disclosed by the speaker while avoiding analysis, interpretation,
accusation, or attribution” (Hardy, 2016, p. 137). Third is the skill of using “I messages”,
which Hardy (2016) clarifies permit the person speaking in taking personal responsibility
for their own feelings while avoiding blaming or criticizing the other in the conversation.
Fourth, is attending to communication – both verbal and nonverbal and to not ignore or
dismiss nonverbal communication. The fifth skill is the refinement of
metacommunication skills. Hardy (2016) illuminates this is “communicating about the
communication” (p. 137). Hardy (2016) emphasizes the importance of this as it allows
individuals to become “unstuck” in their communication and to evaluate the potential
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causes of what lead the conversation to become stuck in the first place, again without
asserting fault on one or more of the parties involved in the conversation. Sixth, is the
skill of developing a communication style that imbues intimacy, intensity, congruency,
transparency, and authenticity. Essentially these five aspects respectively refer to one
being able to be vulnerable in conversation, to take risks, to match their nonverbal and
verbal communication as well as match their thoughts and feelings together, to be
authentic, and to truly convey themselves to the other person (Hardy, 2016). The seventh
skill is effectively using expressions of acknowledgement. This signifies one has listened
and acknowledges the message of the other and provides a safeguard from failing to
listen effectively (Hardy, 2016). Eighth, is responding therapeutically – slowing down the
communication and preventing further escalation (Hardy, 2016). Ninth, is the skill of
developing proficiency in expressing thoughts and feelings and recognizing the
difference – not masking feelings as thoughts or vice versa – being able to effectively
communicate one’s own thoughts and feelings to the other Hardy, 2016). Lastly, the tenth
generic skill is allowing space for reflection and contemplation – accepting silence and
connecting with the silence within the conversation itself (Hardy, 2016). These ten
generic skills are required before one can effectively apply and learn what Hardy labels
as specialized skills.
Next are the six specialized context talk skills, as outlined by Hardy (2016). The
first of these is to develop a multidimensional view of the self. This is not only
understanding how one may see themselves and their corresponding identities, this only
signifies the individual understands how others may perceive them. Indeed, the helps one
adopt the perspective of others and to be sensitive as to their impact on others and how
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others perceive them (Hardy, 2016). The second is to know thy selves. This skill denotes
the individual is aware of their various identities and aspects of themselves that all
combine and intersect to form who they are. Additionally, this means they are aware of
what may be emotionally sensitive to them in connection with those pieces of themselves
(Hardy, 2016). The third is knowing the location of self. This skill means the individual
knows what dimension of diversity is being discussed and where they themselves fall
within said dimension and context (Hardy, 2016). Fourth is perceiving naming and
claiming the dimension. This skill of context talk signifies an individual makes the
dimension operating in the conversation explicit and avoiding speaking indirectly about
the dimension (Hardy, 2016). The fifth skill is speak from the location that is most
germane to the conversation at hand and to not confuse the conversation further by
inserting dimensions, which may or may not be salient to the current dimension being
discussed. Lastly, the sixth skill is to know and exercise, when appropriate, the tasks of
the privileged. Essentially this signifies an individual who is operating from a place of
privilege or power, uses said privilege and power responsibly (Hardy, 2016).
Hardy (2016) emphasizes everyone possesses both privileged and marginalized
identities; consequently, he discusses various tasks for everyone, dependent upon the
location of where they are operating from in connection to the dimension of diversity
being discussed in conversation. He identifies 13 total tasks for both privileged and
subjugated identities – six and seven respectively. Each of these tasks apply to
multicultural counseling and social justice, specifically in connection to professional
counselors effectively navigating context talk.

50
Bilingual Counseling
In the review of the current literature on bilingual counseling, it is important to
first draw our attentions to the prolific work of Dr. Luis Marcos. Marcos was the first to
discuss the use of two languages in a counseling process, or rather in his case
psychotherapy. Marcos (1976a) discussed how language was an emotional barrier for
clients. Indeed he outlined how an individual when tasked with engaging in a counseling
process in their second language as a client, appeared to result in an emotional
detachment from the process. Moreover, he was the first to discuss the potential
dimensions of language, when working with bilingual clients and illustrated clients could
use this emotional detachment therapeutically, as they were able to confront emotionally
charged and challenging topics with less anxiety and more control within session
(Marcos, 1976b; Marcos & Urcuyo, 1979; Rozensky & Gomez, 1983). Due to this, it was
emphasized and deemed especially important for the professional counselor to assess the
use of each language in order to be able to detect when a client may be experiencing this
emotional detachment during session (Rozensky & Gomez, 1983). Lastly, Marcos
(1976a) posited that a bilingual client who is tasked with engaging in the counseling
process solely in their second language, may be more focused on pronouncing English
correctly as well as the grammar of English, rather than the topic of the counseling
session itself.
Second, when discussing and reviewing the literature on bilingual counseling, it is
important to highlight the unique process of bilingual counseling and how bilingual
counseling is unique. It is important to note that individuals who express and discuss their
own personal experiences in two different languages can experience a duality in their
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self-perceptions or what is termed as a dual sense of self (Gushue & Sciarra, 1995;
Marcos, Eisma, & Guinon, 1977). Consequently, Lebron-Striker (2012) proposes
counselors need to speak both languages of the client to address said duality. Griner and
Smith (2006) found interventions in counseling for bilingual clients need to be introduced
and applied in the client’s primary identified language to maximize effectiveness of the
intervention. Schrauf (2000) found a client’s memory is enhanced in the recollection of
personal experiences, if their native language is employed during sessions. Additionally,
Ramos‐ Sánchez, (2009) discussed a therapeutic relationship can be fostered and
developed faster if the client’s primary language is incorporated into counseling.
Moreover, Santiago-Rivera developed a specific framework for providing bilingual
counseling services to bilingual clients, specifically Spanish/English bilingual clients
Thus, it is important for us to examine this framework in detail to further illuminate the
phenomenon of bilingual counseling.
Santiago-Rivera’s Bilingual
Counseling Framework
Santiago-Rivera (1995) created the “Conceptual Framework for Integrating
Language and Culture into Treatment” as a specific counseling framework for working
with bilingual -clients. This consists of five areas: (1) acculturation facets, (2) language
and culture, (3) expression of psychological and physical symptoms, (4) modification of
therapeutic orientation, and (5) culture-specific interventions.
First, she emphasizes the need for professional counselors to be aware of various
acculturation factors of the client. Acculturation is defined as, “the process of cultural and
psychological change that takes place as a result of contact between cultural groups and
their individual members” (Berry, 2015, p.1). This occurs when two cultures encounter
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each other (McAuliffe, Kim, & Park, 2013). The professional counselor needs to be
aware of these changes experienced by the client and these need to be integrated into the
counseling process – specifically in connection to language (Santiago-Rivera, 1995).
Second, she discusses how language and culture are related yet separate for the
client – she emphasizes that language preference of a client needs to be seen as separate
from their cultural values. For example a client who may not prefer Spanish may still
hold strong cultural values associated with various Latinx populations. She cautions to
not assume based upon in which language the client elects to speak – yes language and
culture are undoubtedly connected; however, this is not always the case when discussing
cultural values and language expression (Santiago-Rivera, 1995).
Third, she highlights how a client may express their presenting concerns and
goals for counseling dependent upon their language and how these can certainly be
expressed differently dependent upon the language used to express them. A client may
be able to express very sensitive emotional topics with greater ease in their nonnative
language and they may be more emotionally expressive in their native language
(Santiago-Rivera, 1995). Each hold potential advantages and disadvantages for the client.
Fourth, Santiago-Rivera (1995) states the professional counselor’s theoretical
orientation needs to be modified for inclusion of the language. The theory elected to
guide the work of the professional counselor needs to pay special attention to cultural
factors, linguistic factors, and acculturation factors that can have an impact on the
counseling process (Comas-Diaz, 1985; Ponterotto, 1987; Ratts et al., 2016).
Fifth and finally, Santiago-Rivera, (1995) states the need for specific interventions
to be employed by the professional counselor that are specific to the client’s culture.
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Specific attention to Latinx cultural values and integrating these values into the
counseling process is of great benefit, as it provides essential contextual understanding
(Padilla, Ruiz, & Alvarez, 1989). Moreover, language switching as well as language
mixing are unique aspects of bilingual counseling that need to be employed for the
benefit of the client (Santiago-Rivera, 1995).
Language switching is defined as when the client changes their spoken language
during session (Ramos‐ Sánchez, 2009) and was first introduced into the counseling
literature by Pitta, Marcos, and Alpert, (1978). Language mixing is defined as when two
or more languages are combined within a singular sentence (Byers-Heinlein, 2013). The
unique aspects of the role language plays with bilingual clients was first discussed in
groundbreaking work by Marcos and colleagues and emphasized the benefits of clients
being able to express themselves in their native language during counseling and
cautioned the use of interpreters, suggesting bilingual counselors are better suited to serve
the needs of bilingual clients (Marcos, 1976a; 1976b; Marcos & Alpert, 1976; SantiagoRivera, 1995).
Current Implications for Working
with Bilingual Clients
There are various contemporary implications for professional bilingual
Spanish/English counselors when working with bilingual clients. Ramos‐ Sánchez,
(2009) examined counselor bilingual aptitude and states it is the professional counselor’s
ability to provide counseling in two or more languages as well as found the counselor’s
ethnicity and language ability do not impact the perceived credibility of the counselor in
the view of the client. For a more detailed and informed approach to current implications
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for working with bilingual clients we turn to the work of Softas-Nall, Cardona, and
Barritt, (2015).
The authors highlight specific implications for professional counselors, when
working with bilingual clients and their families, specifically in connection to knowledge
and skills as well as self-awareness. These implications encompass the following:
acculturation of the client, the purpose of bilingualism, the overarching meaning of
language for the client, language oppression, how context affects the use of each
language, societal messages conveyed about language, how and when the second
language was acquired for the individual, and the applications of the language in
connection to culture. These implications are consistent with various studies in the
current body of literature (Cobis & Feagon, 2008; Santiago-Rivera, 1995; SantiagoRivera, & Altarriba, 2002; Santiago-Rivera et al., 2002). Due to the significance of these
implications, each one will be discussed in greater detail, as it pertains to Spanish/English
bilingual counseling.
The first implication is to be aware of and assess for the acculturation of the
client, which includes each member in the family when working with bilingual families.
Gushue and Sciarra, (1995) emphasized to further assess for the racial/cultural identity
and bilingualism levels, in addition to the acculturation levels. This is particularly
important for Spanish/English counseling, as the self-efficacy levels may be different
depending upon the level of bilingualism, which then could have a variety of impacts
upon the counseling process and understanding the worldview of the client (Softas-Nall
et al., 2015).
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The second implication explained is the purpose of bilingualism. It is
recommended professional counselors have explicit conversations about the use of each
language – when and how it is used and the underlying purpose behind its use as
identified by the client. The authors further emphasize how and which language is used
can have substantial impact on emotional expression, closeness, and power differentials.
Thus, when working with Spanish/English bilingual clients, Spanish/English bilingual
counselors need to understand the purpose of each language for the client and when each
one is generally used in their life, as this could provide further information about when to
effectively switch languages during the bilingual session.
The third implication outlined is the overarching meaning of language for the
client. The authors caution completing the sentences expressed by the client, as this can
impose the bilingual counselor’s worldview upon the client (Burck, 2004). Thus, the
authors recommend for professional counselors to allow clients to finish their sentences
and to slow down the conversation to better understand the client’s own personal
worldview, particularly the meaning of language for the client.
Next, the fourth implication outlined is that of language oppression and how a
client may experience language oppression within their life. As discussed previously
within this chapter of the unique oppression of the Spanish language within the U.S. – it
is important to know and understand the forms of this language oppression and how a
bilingual client may experience the oppression of their Spanish language ability. To
reiterate, Cobas, and Feagin (2008) outlined these five main Spanish language oppression
strategies of silencing, conveying fear and suspicion of Spanish-speaking individuals,
holding the English-speaking ability in doubt, the defamation of the Spanish accent, and
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the dynamic dismissal of Spanish-speakers. For Spanish/English bilingual counselors,
they need to understand these five forms of language oppression as it relates to their
bilingual client.
In addition, the fifth implication is how context affects the use of each language
for the client. Indeed, Burck (2011) highlights how intimately connected culture and
language are and consequently, the utilization of different phrases and vocabulary within
one language can be unique depending upon specific cultural contexts. Softas-Nall et al.
(2015) specifically highlight this implication for bilingual counselors who have learned a
second language, in our case Spanish/English bilingual counselors whose native primary
language is English and have learned Spanish, as inappropriate use of various Spanish
phrases or vocabulary can open the door for confusions and misinterpretations to occur
within the counseling relationship. Additionally, it is important to note that this confusion
and misinterpretation in turn can hold negative effects on the client and the counseling
relationship Torres-Rivera, West-Olatunji, Conwill, Garrett, & Phan, (2008).
The sixth implication for working with bilingual clients are the societal messages
conveyed about language within the U.S. This connected to the aspect of the oppression
of the Spanish language in the U.S. Cobas, and Feagin (2008) underline how there is an
unwritten rule within the U.S. that the only language spoken within the nation is the
English language. This societal message towards Spanish-speaking bilingual clients can
perpetuate the oppression of their Spanish language ability, and as language and culture
are intimately connected (Burck, 2011), the subsequent oppression of their cultural
identity. Spanish/English bilingual counselors need to be aware of this societal message
encompassing both Spanish and English and to understand how this affects the client.
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The seventh implication expounded is to understand how and when the second
language was acquired for the individual. Referring back to how bilingual individuals can
experience a dual sense of self (Gushue & Sciarra, 1995; Marcos, Eisma, & Guinon,
1977), it is important to know whether the Spanish/English bilingual client learned both
of these languages at once or if they learned one and then acquired the second later; in
addition, the Spanish/English bilingual counselor needs to understand at what age did
each language acquisition occur for the client.
The eighth and final implication for working with bilingual clients that will be
discussed, in connection to Spanish/English bilingual counseling, is the applications of
the language in connection to culture. As Burck (2011) stresses the connection of
language and culture, it is important to understand the specific and unique cultural
meanings of each language. Given there are so many subgroups within the Latinx
community, it is possible the meaning of language can change across the different
cultural subgroups – the Spanish/English bilingual counselor needs to understand these
unique applications of the language to culture.
Given these implications of acculturation of the client, the purpose of
bilingualism, the overarching meaning of language for the client, language oppression,
how context affects the use of each language, societal messages conveyed about
language, how and when the second language was acquired for the individual, and the
applications of the language in connection to culture discussed by Softas-Nall et al.
(2015), Spanish/English bilingual counseling is unique and potentially challenging for
professional counselors to effectively learn. Consequently, one needs to confer with the
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current literature on bilingual supervision to better understand the current training aspects
of Spanish/English bilingual counselors.
Supervision
Clinical supervision has been a fundamental importance for both professional
counseling and counselor education for decades and is considered to be the hallmark of
counselor education (Bernard & Goodyear, 2014). Clinical supervision occurs within a
professional relationship between a senior professional counselor and a junior
professional counselor; moreover, clinical supervision serves purposes including
evaluation, professional development and gatekeeping (Bernard & Goodyear, 1992). The
term signature pedagogy is of importance, as the signature pedagogy of a field or
profession encompasses how individuals seeking to enter the field, in this case the fields
professional counseling and counselor education, are effectively trained and prepared to
embark upon successful careers within said field (Bernard & Goodyear, 2014). For
professional counselor and especially for counselor education, clinical supervision is the
signature pedagogy (Barnett et al., 2007; Goodyear, Bunch, & Claiborn, 2005). Clinical
supervision has positive effects and is its own distinctive intervention set apart from
counseling, consultation, or teaching (Bernard & Goodyear, 2014). Also, clinical
supervision requires specific credentials and standards (Bernard & Goodyear, 2014). The
Association of Counselor Education (ACES) is the premier professional body for
counselor educators and is at the literary forefront of clinical supervision. ACES (2011)
provides twelve best practices for providing effective clinical supervision. These include:
initiating supervision, goal-setting, giving feedback, conducting supervision, the
supervisory relationship, diversity and advocacy considerations, ethical considerations,
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documentation, evaluation, supervision format, the supervisor, and lastly supervisor
preparation: supervisor training and supervision of supervision. As all of these twelve
best practices are important to consider for the study, each one will be discussed.
First is the best practice of initiating supervision. Informed consent is needed and
required for effective clinical supervision. Additionally, the responsibilities between the
supervisor and supervisee are distinguished and the overall parameters and logistics of
the supervision are overtly expressed. The supervisor also needs to have a discussion with
the supervisee about the overall process of supervision including past experiences,
preferences, and multicultural considerations.
Second is goal-setting. The goal setting process needs to be collaborative between
the supervisor and the supervisee and the supervisor is the one responsible for facilitating
the goal setting process. These goals need to be related directly and explicitly to the
supervisee’s professional counseling ability and services they provide to clients. It is
important to note that the goals set within the supervision process need to be related to
core competencies as well as the specific needs identified by both the supervisee and the
supervisor.
Third is giving feedback. The supervisor is responsible for the provision of
feedback to the supervisee and needs to do so directly when appropriate and effective.
Giving feedback is an on-going process and need to be inclusive of a variety of sources as
well as a variety of formats, including both formal and informal formats of feedback.
Fourth is conducting supervision. The supervisor needs to observe the
professional standards of clinical supervisors and needs to be appropriately credentialed
and certified. Interventions employed by the clinical supervisor need to be wide-ranging
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and the supervisor is responsible for facilitating an effective supervision environment that
is safe and supportive for the supervisee. Evaluation needs to be ongoing and technology
can be effectively utilized by the supervisor as appropriate.
Fifth is the supervisory relationship. The supervisory relationship is essential and
is the greatest driving force behind the effectiveness of the supervision services rendered.
Consequently, the clinical supervisor needs to have knowledge of the cultural facets
impacting the relationship and attend to these facets within the supervisory relationship.
Intentionality needs to be used to ensure the effectiveness of the relationship.
Sixth is diversity and advocacy considerations. Regardless of approach utilized by
the supervisor, multicultural implications must be integrated and be a primary aspect of
the supervisor’s practice. Further, the supervisor facilitates the implementation of
multicultural aspects by the supervisee in the supervisee’s counseling work.
Seventh are ethical considerations. Both the supervisee and the supervisor uphold
the ethical codes outlined by both the American Counseling Association (ACA) and
ACES. Supervisors need to be aware of their competencies and their limitations and
includes ethical models within supervision. Moreover, the supervisor prioritizes client
welfare first and continually assesses the supervisee’s areas of growth and strengths as a
professional counselor. Lastly, supervisors need to be intentional and avoid any
relationship outside of the supervisory relationship with the supervisee that would impair
the integrity of supervision.
Eighth is documentation. Documentation is important to supervision as it helps
ensure the supervisor is accountable for the supervision rendered. This included ongoing
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documentation that uses professional language – similar to that of professional
counseling documentation of counseling sessions.
Night is evaluation. Supervisors need to recognize the importance of evaluation
and not shy away from the evaluative responsibilities inherent within supervision.
Transparency and clarity is important when discussing evaluation and the supervisee
needs to be aware of the evaluative process from the supervisor. The supervisor enacts
remediation as appropriate and as needed for the benefit of the supervisee and encourages
the supervisee to practice repeated self-reflection and self-supervision.
Tenth is the supervision format. The format of supervision is important, as
supervision can take a variety of forms. Supervisors need to choose a format that is
effective and beneficial for the supervisees and need to avoid selecting a format simply
out of expediency for themselves as the supervisor.
Eleventh is the supervisor. Supervisors need to be competent in the area of
clinical supervision – they need to be able to provide effective supervision. Supervisors
need to be knowledgeable about supervision and to be able to effectively delineate the
differences of supervision in comparison to other interventions. They need to be able to
successfully describe how supervision is unique and separate. Moreover, supervisors
need to maintain collaborative working relationships with other supervisors. As dynamics
within supervision occur, supervisors need to be able to appropriately and successfully
navigate said dynamics for benefit. Lastly, supervisors need to actively engage in their
own professional development.
Twelfth and lastly is the supervisor preparation: supervisor training and
supervision of supervision. Supervisors need to receive effective training in order to be
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adequately prepared to provide effective supervision. This training and preparation needs
to be comprised of experiential learning, skills, theories, knowledge, modeling, balance,
formats, approaches, methods, and techniques. Lastly, for effective supervision
preparation, the supervisor in training needs to be observed directly, when providing
supervision – this is termed as the supervision of supervision. These twelve best practice
outlined by ACES (2011) help illuminate the complexities of clinical supervision as well
as serve to guide clinical supervisors in providing ethical, competent, and effective
supervision. Indeed, clinical supervision is complex, unique, and the trademark of
counselor education. Certainly, it is the signature pedagogy of the field (Barnett et al.,
2007; Goodyear, Bunch, & Claiborn, 2005).
Bilingual Supervision
Fuertes (2004) discussed a conceptual framework for integrating SantiagoRivera’s (1995) model into supervision, for bilingual supervision. Fuertes (2004) argues
bilingual supervision indeed a unique form of supervision and discusses a variety of
aspects, including using language switching and language mixing in supervision.
Important facets of conducting supervision in Spanish include language fluency, cultural
awareness, and equitable working relationships (Fuertes, 2004; Gonzalez, Ivers, Cristina
Noyola, Murillo-Herrera, & Davis, 2015) Additionally, Gonzalez, Ivers, Cristina Noyola,
Murillo-Herrera, and Davis (2015) reported the need for supervisees to learn therapeutic
vocabulary in bilingual counseling and bilingual supervision can provide an effective
means for students to learn this vocabulary. Additionally, Aguirre (2004) highlights how
it is common for bilingual counselors to not have the opportunity to receive bilingual
supervision during their training and highlights a strong need for capable bilingual
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supervisors to be able to fill this need for bilingual counselors. Verdinelli (2006) adds
that bilingual counselors tend to use consultation with peers and colleagues to help fill the
gap left by the lack of bilingual supervision. Furthermore, Fuertes (2004) emphasizes
bilingual supervision needs to be explored further, as there are still many unanswered
questions regarding bilingual supervision, focusing more on the process and effectiveness
of bilingual supervision.
In connection to Fuertes (2004) call for additional research to be performed on
bilingual supervision, Lebron-Striker (2012) answered the call and examined counselorsin-training collective experiences of learning bilingual Spanish/English counseling
through working with Spanish-speaking clients in counseling sessions. In her expansive
qualitative study, she was able to identify five major themes of how counselors-intraining experience learning bilingual counseling and then being tasked with providing
bilingual counseling. These five themes she identified are: lost in translation, the
importance of culture, counseling practice with Spanish-speaking clients, negative selfassessment, and positive experiences and future development.
First is the theme of lost in translation. Lebron-Striker (2012) illuminated this
theme as the challenges the counselors-in-training experienced in connected to the
languages of both Spanish and English. This primarily encompassed styles of
communication, the differences between the languages, and vocabulary. Indeed various
words and phrases certainly do not translate between the two languages. She highlights
how these several counselors-in-training attempted various strategies in their efforts to
engage in more effective communication and thus facilitate greater understanding
between themselves and their clients.
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Second, is the theme of the importance of culture. Lebron-Striker (2012) explains
how this theme encompasses the various cultural aspects present within the counseling
session, as also highlighted earlier in this chapter, and how these cultural aspects for the
client were essential and could not be ignored. She discusses how important it was for the
counselors-in-training to truly understand these cultural facets and to be able to
effectively integrate them into the counseling process and relationships.
Third, is the theme of counseling practice with Spanish-speaking clients. LebronStriker (2012) highlighted how the counselors-in-training experienced the counseling
session differently based upon the language. For example, she outlines how one
counselor-in-training felt more natural and comfortable in the Spanish language in
comparison to the English language. Additionally, this counselor-in-training felt more
emotionally connected to the sessions in Spanish rather than the sessions in English.
Lebron-Striker (2012) further emphasized how the flow and the pace of sessions would
change, based upon the use of each language.
Fourth, is the theme of negative self-assessment. Lebron-Striker (2012) outlined
how several counselors-in-training would experience feelings of embarrassment or doubt
in their abilities, specifically in connection to the languages of Spanish and English. One
counselor-in-training specifically discussed how sensitivity and hyper-awareness of her
accent and how this would further contribute to feelings of anxiety.
Fifth, and finally, is the theme of positive experiences and future development.
Lebron-Striker (2012) emphasized in her findings that even though the counselors-intraining experienced significant challenges and had negative self-perceptions that had
viewed their experiences in a positive light and several discussed their plans for
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continuing to develop their bilingual counseling skills. One highlighted the desire for a
bilingual supervisor to further help him in his endeavors to foster his bilingual
counseling. Another discussed the need for bilingual counselors and expressed hope in
continuing to learn and grow in the ability to provide effective bilingual counseling
services.
Need and Self-perceptions of
Bilingual Counselors
In order to best serve bilingual individuals and families, professional counselors
who are bilingual are best suited to meet this unique population’s needs (Santiago-Rivera,
1995); however, it appears more bilingual counselors are needed (Biever et al., 2002;
Smith-Adcock, et al., 2006). Indeed, with the Spanish-speaking population growing in the
U.S. (Shin & Kominski, 2010) this need of bilingual counselors is anticipated to continue
to grow as well.
Additionally, it is important to discuss how Spanish/English bilingual professional
counselors perceive themselves, specifically in connection to providing bilingual
counseling services. Castaño et al. (2007) found bilingual counselors tend to hold selfdoubt in their abilities to provide effective counseling services in Spanish, as their formal
professional training was predominantly in English. Moreover, bilingual counselors can
experience distress and feelings of being overwhelmed, when tasked with providing
bilingual counseling services (Castaño et al., 2007). Furthermore, Biever, et al. (2002)
reported bilingual counselors view their training in bilingual counseling as deficient and
lacking. Castaño et al. (2007) and Sprowls (2002) both found some bilingual counselors
tended to experience challenges with their own internal processes when they needed to
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translate from one language to other during session in their own mind, which in turn
resulted in a negative impact upon the pace of the counseling session.
Moreover, Altarriba and Santiago-Rivera, (1994) found, even when interacting
with a client who possesses challenges in speaking English, bilingual professional
counselors still prefer to operate within the English language. This is of important note,
as this inclination goes against the needs and current best practices found in the literature
in regards to bilingual counseling (Cobis & Feagon, 2008; Marcos, 1976a; 1976b;
Marcos & Alpert, 1976; Ramos-Sanchez, 2009; Santiago-Rivera, 1995; Santiago-Rivera,
& Altarriba, 2002; Santiago-Rivera et al., 2002). Consequently, this provides a significant
concern for the field of bilingual Spanish/English counseling.
Summary
I commenced this chapter discussing overarching history of multicultural
counseling in the field of professional counseling and counselor education, the current
MSJCC for multicultural counseling and social justice concerns and competencies for
professional counselors and then expanded upon how multicultural counseling and social
justice is uniquely connected to bilingual Spanish/English counseling. Indeed, I provided
an overview of how bilingual Spanish/English counseling and multicultural counseling
with social justice are inseparably connected. I then provided an overview of counseling
Latinx individuals and families, including the unique connection with biculturalism.
Next, I reviewed how a professional counselor can facilitate conversations about diversity
through Hardy’s context talk (2016). I then discoursed on bilingual counseling as it is
currently positioned in the literature, including Santiago-Rivera’s (1995) bilingual
counseling framework, current strategies, unique facets, and implications when working
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with bilingual clients. Lastly, I discussed bilingual supervision and the current selfperceptions and need for bilingual Spanish/English counselors, as I hope this project will
help advance and develop the training and supervision of bilingual counselors. My hope
is this project will further the current literature on bilingual counseling and be able to
further illuminate the complexities of bilingual counselors. Within this chapter several
aspects of the literature have been reviewed and I submit this literature is essential in
order to best understand the philosophies, methodology, and methods discussed in the
following chapter for this study.
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CHAPTER III
RESEARCH DESIGN
Merriam and Tisdell (2016) emphasize that the first step in commencing
qualitative research is to have a question that not only challenges the mind, but also
confounds the mind. To recollect from chapter one, the primary research question of this
study is as follows:
Q1

How do bilingual professional counselors experience bilingual
counseling?

Additionally there are two subset research questions stemming from the primary
research question which are listed below:
Q2

How do professional counselors acquire bilingual counseling skills?

Q3

How can counselor educators and supervisors better assist in bilingual
counseling skill development in counselors?

In this chapter, I will elucidate the theoretical and philosophical underpinnings of
the study that inform the overarching research design and approach in order to address
the research questions. Moreover, I will discuss the guiding methodology of
phenomenology and its principles as they connect to the study. Additionally, I will
discuss and expound upon the specific methods used in the study. Lastly, I provide a
chapter summary to provide an effective conclusion to the chapter.
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Theoretical and Philosophical Foundations
Within this section of this chapter, I will explain the foundational theories and
philosophies that inform the study. Creswell (2013) states qualitative research is used,
“because a problem or issue needs to be explored.” (p. 48). Moreover, he aptly states that
qualitative research flows from philosophical assumptions (Creswell, 2013). Two
primary theories and philosophies were selected to inform the predominant approach to
the study – constructionism and Bronfenbrenner’s ecological systems theory. These
foundations serve to guide the entire process of the study and my hope is to illuminate
how both of these are interwoven throughout the very fabric of the research design.
Constructionism
Sometimes denoted as social constructionism, constructionism can be considered
a primary branch of constructivism (Schwandt, 2007). Constructivism proposes truth is
constructed or made through an active process and it is not universal (Schwandt, 2007). It
is important to understand within constructivism, the two principal branches are radical
constructivism and social constructionism (Schwandt, 2007). Radical constructivism,
“focuses more on the individual knower and acts of cognition” (Schwandt, 2007, p. 38).
Social constructionism, “focuses more on the social process and interaction” (Schwandt,
2007, p. 39). For the purpose of this study, we shall focus our attentions upon the latter.
Crotty (1998) explains constructionism proposes that truth and meaning are
neither objective nor are they inherent in objects; rather, truth and meaning are
constructed. It is important to note that constructionism does not propose truth is
completely subjective either – truth is not created out of nothing (Crotty, 1998). Meaning
and truth are generated from how we experience the world and what is found within the
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world – these are the building blocks of meaning and truth. (Crotty, 1998). Hence, truth
and meaning cannot exist devoid of one’s experience (Crotty, 1998). Constructionism
essentially marries the objective and the subjective together in a more comprehensive
whole (Crotty, 1998). This intersection of objective with subjective certainly applies to
bilingual counseling and serves to inform the approach of the study. In social
constructionism, the objective is what already exists in the world as well as the world
itself (Crotty, 1998). Perhaps a metaphor may illuminate further this marriage of
objective and subjective within social constructionism. A metaphor, which may be
applied, can be drawn from the culinary arts. The world and what exists in the world
serve as the ingredients of meaning and truth and the how one experiences the world –
the interpretations and subjective meaning applied to the world – is the recipe for
meaning and truth. Moreover, as social constructionism emphasizes social actions that
occur between two or more individuals (Schwandt, 2007) we must include the chefs from
our culinary metaphor. The chefs interact with one another, they share their ingredients
and recipes with one another and indeed inspire each other to create new recipes together
– this co-inspiration and co-construction is the essence of social constructionism, as they
have a shared meaning and understanding, which is subjective, of the world, a specific
context, or of a certain phenomenon.
Constructionism is helpful for this study as it helps address the primary research
question of the study, which is seeking to understand the shared meaning of the
participants in relation to bilingual counseling. Shared meaning is an intersubjective truth
and understanding within a social context that is common across individuals (Schwandt,
2007). It is the combination of individual meaning and truths to a mutual understanding,
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meaning, and truth (Schwandt, 2007). Also, in addition to this intersubjective communal
truth between individuals, social constructionism seeks to understand how, “social actors
recognize, produce, and reproduce social actions” (p. 39). In application to this study, the
primary research question is: How do professional counselors experience bilingual
counseling? Shared meaning is paramount in answering this question, as we are
concerned with how collectively do Spanish/English bilingual professional counselors
recognize, produce, and reproduce bilingual counseling. Also, we are examining what is
the communal and mutual truth shared across bilingual professional counselors. Indeed,
bilingual counseling is most certainly an interpersonal social interaction, which also lends
more to the social emphasis of constructionism. Moreover, as constructionism states that
experience is essential in building truth and meaning (Crotty, 1998), this is further an
effective fit for the study as the study is examining the phenomenological experiences of
the participants. Moustaka (1994) discusses phenomenology as it is applied to
psychological research and explains the concept of phenomenological experiences. The
concentration is to describe the subjective experiences of the participants in connection to
their direct experience with a phenomenon of interest (Moustaka, 1994). Additionally, the
experiences of the researcher need to be set aside apart from the experiences of the
participants (Moustaka, 1994). In this study, the phenomenon of interest is bilingual
counseling and the participants are bilingual professional counselors. The
phenomenological experiences of the participants in this study are how Spanish/English
bilingual professional counselors experience bilingual counseling. The study seeks to
identify and describe these experiences and identify the shared meaning across these
experiences and participants.
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Bronfenbrenner Bioecological
Systems Theory
Bronfenbrenner’s (1979; Bronfenbrenner & Morris, 2007) landmark theory
discusses how humans develop within the context of their environments. This theory is of
particular use for the current study, as it provides a way to better understand the various
contexts at play as well as how they interact in connection to the participants in the study.
As the focus of the study is upon the shared lived experiences of the participants, it is
essential to understand these experiences within the context of which they occur.
Bronfenbrenner (1979; Bronfenbrenner & Morris, 2007) concerns context as a broad
view of the environment and provides a theory for understanding the complexities of
context. Schwandt (2007) provides further definitions for context. Context can be a
symbolic system, in which human beings act, it contains beliefs and practices, and it is
not simply the background for actions to be comprehended alongside (Schwandt, 2007).
Context is not completely separate from human actions and it can inform as well as
determine meaning and identity (Schwandt, 2007). Context is manufactured through
social practice (Schwandt, 2007). Additionally, this study seeks to incorporate context as
context is essential to qualitative research and is not sought to be nullified or explained
away (Stake, 1995). Truly, context is viewed as informative and serves to enhance our
understanding (Stake, 1995). Qualitative research is also concerned with how contexts
can interact with one another (Stake, 1995). Thus, with such an emphasis and importance
upon context, we turn to Bronfenbrenner’s (1979; Bronfenbrenner & Morris, 2007)
bioecological systems theory. Indeed, Bronfenbrenner’s (1979) theory discusses the
interaction of various systems with one another; through the focus and prominence of
these interactions we can have a more comprehensive understanding, particularly in
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connection to how Spanish/English counseling is experienced by the participants. This is
also of considerable note, as multicultural counseling and social justice are forefront
attentions in this study, which further emphasize systems and intersections (Ratts, et al.
2016).
Bronfenbrenner’s (1979; Bronfenbrenner & Morris, 2007) proposes five main
ecological systems – the microsystem, the mesosystem, the exosystem, the macrosystem,
and the chronosystem. It is important to note Bronfenbrenner and Morris (2007)
expanded the theory to later include the chronosystem. Each of these five respectively
expand the contextual view; consequently, through this theory we can view and seek to
understand different contextual planes as they affect the participant. Thus, I will discuss
each of these five ecological systems in greater detail, as outlined by Bronfenbrenner’s
(1979; Bronfenbrenner & Morris, 2007) theory.
First is the microsystem. The microsystem is the most constricted view of context
in regards to an individual. This view solely emphasizes the immediate interactions of the
individual with others, their relationships, and their environment. When examining an
individual such as a bilingual counselor, the microsystem encompasses the interactions
the counselor has with their clients, their supervisor, their colleagues, their associates, as
well as includes the location where they provide bilingual counseling services. This
location could be a community mental health agency office or a private practice office.
Additionally, the microsystem of the bilingual counselor also includes any other potential
direct interactions within their environment. Thus, the focus and emphasis of the
microsystem are these direct interactions of persons and environment.
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The second level, the mesosystem, is broader in its view of the bilingual
counselor’s context. The mesosystem encompasses all of the environments of the
bilingual counselor. A bilingual counselor does not solely reside within one microsystem
or one environment – they can certainly navigate beyond into additional environments.
For instance, a bilingual counselor may collaborate with client stakeholders – individuals
or agencies who have investment of some degree in the client. When a bilingual
counselor leaves their office building and attends a meeting at the department of human
services (DHS) county building, they have successfully moved from one microsystem
into another. This second microsystem includes the DHS office and the individuals there
with whom the bilingual counselor may interact, such as a caseworker. The mesosystem
includes both of these microsystems experienced by the bilingual counselor as well as
any other potential microsystems where upon the counselor may be found.
Bronfenbrenner (1979) emphasizes these transitions between microsystems.
The third system, the exosystem, is broader in scope then the mesosystem. The
exosystem includes individuals who have an impact upon the bilingual counselor’s
mesosystem and microsystem; however, the distinction here is the bilingual counselor
may not necessarily have any direct interaction with these individuals. In the continuing
example of the bilingual counselor within this study, these individuals can include the
administrators and policymakers of the agency where the bilingual counselor is
employed. It is also important to note the exosystem’s emphasis is upon indirect
interactions of individuals that can then have an impact upon the bilingual counselor. For
example, the bilingual counselor may interact with their supervisor and advocate for a
change in policy – the supervisor then interacts with administrators to enact and advocate
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for the policy change. Whether the policy is changes or not, it holds an impact for the
bilingual counselor. Subsequently, the administrators, found in this example, are
interacting with the supervisor directly and the bilingual counselor indirectly and this
indirect interaction will hold some effect for the bilingual counselor.
The fourth system is the macrosystem. The macrosystem is the broadest of the
four in the view of context. Bronfenbrenner (1979) states the macrosystem includes
cultural norms, expectations, laws, and rules. As this view is the most expansive and
wide-ranging, this system occurs at the national level of society. The laws in place about
mental health and counseling services govern and impact the potential services rendered
by the bilingual counselor. Moreover, national laws about immigration status can
certainly affect the work of the bilingual counselor. It is of substantial noteworthiness this
system also includes cultural norms, which are of particular importance for the
Spanish/English bilingual counselor, as I outlined said importance in the previous
chapters, one and two, of the study.
The fifth system is the chronosystem. As the name suggests, this system
encompasses time as an important facet of context and indeed can be viewed as an
entirely separate system of context (Bronfenbrenner & Morris, 2007). Thus, this system
includes context based upon chronological events and contemporary facets of importance
that are salient to the context. Certainly, a bilingual professional counselor practicing
Spanish/English counseling in the era of 1980 is of absolute difference compared to 2018.
Consequently, one must consider current events and sociopolitical factors within this
timeframe currently in 2018 as a unique system of context to find a bilingual professional
counselor. Indeed, as I discussed in depth in chapter two of the historical significance
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leading to current contextual factors affecting the Latinx population, time as a contextual
system must be included and examined. Moreover, given some current political leaders
are supporting oppressive and discriminatory policies against the Latinx community,
specifically in regards to immigration (DeGuzmán, 2017), both the Latinx community
and the bilingual Spanish/English professional counselor find themselves in a time that
adds additional contextual challenges.
Phenomenology Methodology
Creswell (2013) discusses the five primary approaches to qualitative research and
outlines that a phenomenological study seeks to identify and define a shared meaning
across individuals who possess direct experience of a specific phenomenon of interest.
Further, Creswell (2013) reports a phenomenological study seeks to understand the
essence of an experienced phenomenon. As our primary research question is to explore
and understand how bilingual counselors experience the phenomenon of Spanish/English
counseling, this approach is best suited to address this question. It is important to note the
foundational aspects of phenomenological research – the grounding philosophy of
phenomenology. Phenomenology was discussed at length by renowned philosophers
Heidegger (Heidegger & Brock, 1949; Heidegger, 1962), Sartre (Sartre, 1956), and
Husserl (Husserl & Gibson, 1962). Schwandt (2007) emphasizes phenomenological
research, while grounded in phenomenology, describes, with care and intentionality, the
everyday experiences from everyday life, as how the average conscious interprets these
experiences. This is what he relates as the lifeworld. Schwandt (2007) explains the
lifeworld is how an experience is structured. Creswell (2013) adds that phenomenological
research focuses on the essence of the phenomenon and looks at how various individuals
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experience the phenomenon and teases apart the common shared experiences across the
individuals’ collective experiences to identify this essence.
Creswell (2013) outlines six core facets of phenomenological research. First he
states phenomenological research emphasizes and focuses on one single phenomenon and
seeks to refer to the phenomenon as a singular concept. Second, he states the
phenomenon is explored with a group of individuals, where each individual within the
group has direct experience of the phenomenon in question. Third, he discusses
phenomenological research looks at both the objective and subjective experiences of the
individuals and seeks to engage the individuals about their experience in a more
philosophical discussion of the phenomenon. Fourth, he states generally
phenomenological researchers seek to remove themselves from the process, not
completely, but in part, through their disclosure of their own experience with the
phenomenon. This serves to identify and separate their personal experience in order to
best attend to the participants’ individual experiences of the phenomenon. Fifth, Creswell
(2013) states phenomenological studies typically, not always, involve the use of
individual interviews to collect data. Sixth, he outlines the analysis of the data generally
tends to expand its view into more broad terms. Seventh and lastly, he states
phenomenological research peaks at identifying the essence of the phenomenon,
“incorporating the ‘what’ they have experienced with the ‘how’ they have experienced
[the phenomenon]” (Creswell, 2013, p. 79).
This phenomenology methodology has served to guide the following methods
employed in the study to address and answer the research questions. As I seek to
understand the shared meaning of how bilingual counselors experience Spanish/English
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counseling and pursue to understand the essence of the phenomenon of Spanish/English
counseling, phenomenological methodology indeed proves to be essential and helpful in
guiding the study. Thus, the match and connection between the purpose of the study and
phenomenological methodology appear to be most effective.
Methods
In this section I will illuminate the various methods that were employed to
address the purpose of this study and answer the research questions. Within this section I
will discuss the main aspects of the methods of the study. These aspects are: the setting of
the study, participants and sampling procedures, data collection, data analysis,
overarching procedures of the study, and trustworthiness with rigor.
Setting
The general setting geographically for the study is the United States (U.S.). I
recruited a variety of participants across the various regions of the U.S., and this
strengthened the trustworthiness of the study – specifically transferability. Thus, a single
geographic area was not sought for the study. This is also intentional as the Latinx
population within the U.S. is not restricted to one region within the U.S. (Shin &
Kominski, 2010). Consequently, by making the setting of the study the whole nation of
U.S., I was able to recruit participants with varying experiences of Spanish/English
counseling.
Participants and Sampling
Procedures
Purposeful sampling was employed for the study. Merriam and Tisdell (2016) and
Creswell (2013) both discuss purposeful sampling. Merriam and Tisdell (2016)
emphasize purposeful sampling focuses on the average setting or individual that

79
experiences the phenomenon in question to be explored. Creswell (2013) states three
primary facets are included in purposeful sampling and outlines these as the specific
strategy to be employed for sampling, whom to recruit and select for participation in the
study, and the overall sample size to be sought for the study. Additionally, purposeful
sampling entails a specific and intentional selection of participants – selecting
participants that are uniquely informed to illuminate the understanding of the
phenomenon of interest involved in the study (Creswell, 2013).
Furthermore, Merriam and Tisdell (2016) further illuminate a certain type of
purposeful sampling, which is snowball sampling. Snowball sampling is where the
researcher recruits participants that meet the inclusion criteria for the study and then
actively asks each participant to refer to them an additional participant that they feel
would benefit from the study as well as meet the inclusion criteria of the study.
Consequently, recruitment was an on-going process throughout the study as snowball
sampling was employed. Thus, for the purpose of this study purposeful sampling was
used in order to recruit participants that meet the inclusion criteria and are not excluded
by any of the exclusion criteria and then from there snowball sampling was used in order
to recruit a satisfactory number of participants for the study overall.
Inclusion criteria. A variety of inclusion criteria as well as exclusion criteria was
used to carefully select participants of the study. Each of these inclusion criteria is
intentional for the purpose of the study. Participants were adults aged 18 or older for the
purpose of the Institutional Review Board (IRB) proposal process – moreover minors
were not of specific interest in the study. They needed to have successfully earned a
graduate degree, either master’s or doctoral, from a CACREP accredited professional
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counseling program. This is due to the study hope to identify potential implications for
counseling supervisors and counselor educators in the training and supervision of
bilingual Spanish/English professional counselors. Moreover, the population of interest
are professional counselors, not other mental health professional identities. Next, they
needed to utilize both Spanish and English languages in the counseling process,
specifically for talk therapy, as this is essential to Spanish/English bilingual counseling.
Further, they needed to have experience in providing bilingual counseling services and to
have successfully learned how to provide Spanish/English counseling services. These are
needed as the phenomenon of interest of the study is Spanish/English bilingual
counseling. The inclusion criteria for the study are as follows:


Successfully earned a graduate degree in professional counseling from a
CACREP accredited program.



Utilize both languages of Spanish and English in the counseling process with
clients, specifically for the use in talk therapy.



Have a substantial portion of their current client caseload be Spanish-speaking
individuals, couples, or families (approximately 20%).
Exclusion criteria. Next of interest in regards to the participants of the study, is

the exclusion criteria for the study. Each of these exclusionary criteria are purposefully
included for the study. As the population of interest for the study are professional
counselors, other mental health professionals are not the intended population. Moreover,
as the training standards for professional counselors are unique and standardized across
programs (CACREP, 2016), this serves as a guide to understand the formalized and
professional training of the participants. Further, the training standards for professional
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counselors are unique and different from other mental health professionals; consequently,
the inclusion of other professional training would potentially introduce confounding
variables into the study. Next, participants needed to have current or recent direct
experience with the phenomenon of Spanish/English counseling; thus, if the professional
counselor had been removed from direct clinical practice for one year or more (i.e. a
program director or administrator) this would constitute excluding the individual from the
study, even if they had met all the inclusion criteria. Lastly, if a professional counselor
did not hold the needed minimum required fluency for either language in Spanish/English
counseling; hence the inclusion criterion of Spanish speaking client caseload, they were
excluded as their experience and competency in bilingual counseling would be in doubt.
The exclusion criteria are as follows for the study:


Earned a graduate degree in a mental health discipline other than professional
counseling (i.e. counseling psychology, clinical social work, occupational
therapy, or social work).



Being removed from professional clinical counseling practice of one year or
more.

Data Collection
Data were collected through the use of semi-structured interviews, which can take
place either in person or via electronic means. As this is a central aspect of the methods to
be employed in the study, it is important to discuss at length the benefits and goodness of
fit semi-structured interviews holds for the study as well as electronic interviews.
Consequently, I will illuminate each of these within this section.
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Semi-structured interviews. In order to stimulate reflection and thoughtfulness
in the participants in relation to their responses, a semi-structured interview comprised of
open-ended questions was used with the participants. A semi-structured interview allows
the researcher to be more flexible in the collection of data and is more responsive, than its
fully structured counterpart (Rubin & Rubin, 2012). In a semi-structured responsive
interview, the researcher can change the order the questions asked or even the questions
themselves (Creswell, 2013; Rubin & Rubin, 2012). Rubin and Rubin (2012) highlight
the goal of this type of interview is to invoke a vibrancy, overflowing with description, in
the participant’s responses to the question(s) asked. This vibrancy is outlined as
vividness, depth, and detail (Rubin & Rubin, 2012). Vividness contains a lucidity which
is invigorating, as it allows the individual to imagine a picture in their mind of the
situation or phenomenon and then to connect with the material on a more emotional level
(Rubin & Rubin, 2012). Depth entails a focus and inclusion of the history and context of
what is being study (Rubin & Rubin, 2012). Detail involves achieving specificity and
particularity (Rubin & Rubin, 2012), which is essential in qualitative research (Creswell,
2013; Stake, 1995). Rubin and Rubin (2012) caution that if the participant is not
providing responses with these attributes, then additional trust may be needed to be
cultivated between the researcher and the participant. This trust is incredibly important to
one on one interviews, as the participants need to be forthcoming and open in the
interview process. Additionally, the semi-structured responsive interview can contain a
few main questions with several potential follow-up questions or probing questions.
Follow-up questions permit the researcher to catch important details or impressions and
to follow-up on those aspects with the participant (Rubin & Rubin, 2012) Probing
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questions can help keep the interview on track, in connection to the research questions,
and can further solicit needed depth and detail (Rubin & Rubin, 2012). Indeed, the ability
to be flexible in the interview process and to be responsive to the participant is incredibly
helpful for this study, as the phenomenon of Spanish/English bilingual counseling is so
complex and intricate. Additionally, by seeking these characteristics of vividness, depth,
and detail allows myself to incorporate context, achieve particularity, and facilitate a
deeper emotional connection with the phenomenon of bilingual counseling.
As previously noted, this means of data collection is commonly used in
phenomenological studies (Creswell, 2013), as it permits the researcher to engage the
participant in a more philosophical discussion of the phenomenon of interest. Participants
will be asked the main questions; however, as the intention of the study and interview is
to engage in a discussion, the standardized questions will be kept at a minimum and the
interview will be permitted to be flexible and follow the participant in their own
reflection of their experience with the phenomenon of bilingual counseling. This
flexibility of the semi-structured responsive interview format will enable the collection of
thick and rich descriptions of the phenomenon as described by each individual participant
(Creswell, 2013; Rubin & Rubin, 2012). Participants will be able to select a location of
their choice for the interview, pending approval of the primary researcher.
Other types of interview methods were considered; however, the semi-structured
response one on one interview appears to be the best fit for the study. Focus group
interviews allow for participants to interact with one another (Creswell, 2013); however,
how bilingual counselors interact with one another is not the focus of this study and is not
included in the research questions. How bilingual counselors engage and experience
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Spanish/English bilingual counseling is the phenomenon of interest. Moreover, focus
group interviews are more appropriate when the participants are similar and are willing to
work together (Krueger & Casey, 2009); yet, I will recruit a diverse pool of participants
from across the U.S. Additionally, there are potential disadvantages to focus group
interviews in one participant may dominate the group and all participants need to be able
to feel included and values; so, they are engaged and active in the interview (Creswell,
2013). The group dynamics of focus group interviews are not needed in this study and
actually pose threats to being able to achieve the vividness, depth, and detail desired from
the individual participants. Hence, the focus group interview method was not selected for
this study. Another type of interview, the electronic interview is also considered for this
study and has been included as a data collection method.
Electronic interviews. As the setting of the study is the broad geographic area of
the entire U.S., for pragmatic purposes, participants were able to select to be interviewed
via electronic means. It is important to clarify this, as there are many electronic means for
communication or what has been referred to as online interviews (Salmons, 2014). For
the purpose of this study, an online videoconference interview will be available for use to
collect data and conduct the interview. A videoconference interview requires both the
researcher and the participant to be online at the same time and include both visual and
audio forms of communication (Salmons, 2014). A semi-structured responsive one-onone interview can be performed via online videoconference means; yet, there are
advantages and disadvantages to this method. Unlike telephone interviews that omit
familiar and non-verbal communication, an electronic videoconference interview is able
to include these aspects without forcing the researcher to make inferences based on
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verbal communication alone (Creswell, 2013). Additionally, an electronic
videoconference interview holds the same benefit of a telephone interview in that it
provides the researcher access to participants, when they might not otherwise have had
direct access (Creswell, 2013). Lastly, online videoconference most closely resembles the
face-to-face format of interviews (Salmons, 2012).
Yet, despite these advantages, there are disadvantages to this method. The added
dimension here, in comparison to face-to-face interviews, is the technology (Salmons,
2012). There are limitations introduced by the technology (Salmons, 2012). A significant
disadvantage is that technology provides opportunities for misunderstanding; thus,
additional exactness and transparency is needed on behalf of the researcher to the
participants (Salmons, 2012). These limitations need to be discussed within the study
itself and need to be expanded upon throughout the study (Salmons, 2012). For example,
if the videoconferencing experienced technological difficulties or interruptions and
aspects of the interview needed to be modified, then all of these things need to be
discussed and disclosed by the researcher when analyzing the data (Salmons, 2012).
Consequently, as participants select the option to be interviewed electronically via online
videoconferencing, I incorporateed this transparency with the necessary clarity to avoid
potential misunderstandings from occurring. As electronic interviews using online
videoconferencing enable the expansion of access to participants and most closely
resemble face-to-face interviews (Salmons, 2012), these are substantial benefits that
outweigh the potential risks. Thus, this method was included for data collection in the
study.
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Data Analysis
As data collection is to be done through one-on-one semi-structured interviews,
these interviews were transcribed verbatim. Data analysis was done via the means of
thematic analysis of the interview transcripts. Thematic analysis (TA) is a specific
method of qualitative data analysis that outlines how to organize and understand the data
collected in order to effectively apprehend the meaning of the data (Auerbach &
Silverstein, 2003; Crowe, Inder, & Porter, 2015; Smith & Osborn, 2008). Crowe, Inder,
and Porter (2015) state TA is used to identify patterns and the overall meaning in
qualitative data, across the participants involved in the study. This is an effective match
for professional counselors, as the skills involved in TA are skills required in professional
counseling (Crowe, Inder, & Porter, 2015) and given a professional counselor is the
primary researcher for the study, this is naturally suited. Additionally, TA is used to
effectively analyze qualitative data collected via interviews and uses more detailed
description of the data by the use of phrases or sentences (Crowe, Inder, & Porter, 2015;
Saldana, 2016). As data collection will involve one-on-one semi-structured responsive
interviews, TA appears to be a good fit in this regard. Moreover, as the purpose of the
study is to understand the shared lived experience as well as the collective shared
meaning and essence of bilingual Spanish/English counseling, thematic analysis appears
to be the analysis procedure of choice for the study, especially given the goal of the
interview is to illicit vividness, depth, and detail in the responses from the participants
(Crowe, Inder, & Porter, 2015; Saldana, 2016). TA requires the researcher to become
immersed in the data through the reading of the transcripts multiple times, not just once
(Saldana, 2016).
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Crowe, Inder, and Porter (2015) state the process of thematic analysis includes
three primary steps: first identifying codes, second identifying categories, and third
identifying themes. The first step, identifying codes is important to discuss and
illuminate. Codes are pieces of language-based data – they can include a single word or a
short phrase (Saldana, 2016). Codes need to be salient – they can provide a one-word
summary of an aspect discussed in the data and they can be symbolic of the essence of
the phenomenon of interest (Saldana, 2016). Codes are identified through the lens of the
researcher; consequently, it is important to be able to examine the data from a variety of
perspectives, while understanding the researcher’s own involvement in the data (Saldana,
2016). Indeed, my direct personal experience in providing Spanish/English bilingual
professional counseling could influence how and what codes are identified in the analysis
of the data. Consequently, I will strive to set aside my experiences, as best as possible,
and adopt an analytic lens of a researcher through the analysis process. This analytic
researcher lens needs to be present when identifying codes in qualitative research, truly it
is a requirement on the role of the researcher (Saldana, 2016). Additionally, coding is a
problem-solving process and connects data with ideas (Richards & Morse, 2013; Saldana,
2016).
Second is the step of identifying categories, which will be discussed here.
Categories are a synthesis of multiple codes (Saldana, 2016). It is important to stress that
categories to not minimize or lose the meaning provided in the codes - they rather
combine and merge the codes together into a more precise phrase or wording that
enraptures the meaning of the codes included (Saldana, 2016). The collective meaning of
the codes encapsulated in the category can serve to symbolize an idea or even provide
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further direction in the analysis process (Saldana, 2016). Thus, one identifies these
categories through the process of identifying similar codes with similar meanings.
Saldana, (2016) notes a researcher can certainly revisit the codes and categories identified
to correct errors and misjudgments previously employed in the analysis of the data;
consequently, he notes a constant in-depth attention to detail and reflection is needed
when engaging in this process of identifying both codes and categories.
The next step in TA, is the identification of themes. Sometimes referred to as
concepts, themes are abstract and expansive in nature (Richards & Morse, 2013). Themes
are a result of thoughtful and insightful analysis of the qualitative data (Saldana, 2016).
Themes are more extensive than codes; whereas, codes are generally one word or a short
phrase, a theme is more extensive, requiring detailed statements and sentences to fully
illuminate the encapsulated meaning within the theme (Saldana, 2016). Themes can
provide explanations of who, what, and even why of a phenomenon of interest (Rubin &
Rubin, 2012). A theme provides unity to the meaning of an experience and can be
symbolic of the essence of a phenomenon (Rubin & Rubin, 2012). Themes need to
encompass common experiences across the participants in the study and are identifying
through the careful comparison of participant’s meanings (Saldana, 2016). Themes can
use a participant’s own language and the identification of themes can be an ongoing
process throughout the study (Saldana, 2016). Themes allow the elaboration of the
meaning beyond that of codes and categories (Saldana, 2016). Identifying themes through
TA is most certainly an effective match for phenomenological studies (Saldana, 2016).
Additionally, theme identification through TA can help effectively explore an
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individual’s experience (Smith & Osborn, 2008) and in the case of this study: the
experiences of bilingual counselors of Spanish/English bilingual counseling.
Each of these steps becomes broader in the analysis process – themes encompass
relevant categories and categories encompass relevant codes (Crowe, Inder, & Porter,
2015). This is congruent with phenomenological methodology of expanding the focus
into the broader essence of the phenomenon (Creswell, 2013). Furthermore, Saldana
(2016) emphasizes the use of second cycle coding and highlights the first round of
identifying codes can certainly be flawed with mistakes and imperfections. As important
as second cycle coding is, it is important to discuss and visit in detail this aspect of
qualitative analysis.
Second cycle coding is a revisit of the coding and categorizing steps to ensure
increased rigor in the study (Saldana, 2016). Saldana (2016) emphasizes there is great
benefit in second cycle coding, as the first sequence of coding is often flawed. First cycle
coding refers to the initial coding process and the preliminary identification of codes
within the qualitative data (Saldana, 2016). Second cycle involves a more strategic
approach to the coding process and involves different strategies than first cycle coding.
Whereas, first cycle coding can be focused on the values of the participants for example,
second cycle coding can focus more on patterns and theoretical applications (Saldana,
2016). It is important to note that if one codes the data again through the same strategy
used before in the first cycle of coding, then it is not truly second cycle coding, but rather
what Saldana (2016) terms as eclectic coding. Additionally, he states second cycle coding
uses a different method of coding than the first cycle of coding – this is an important
distinction between first and second cycle coding. A researcher can examine and
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reexamine the identified codes to ensure the most appropriate meaning is captured from
the experience of the participant explained in the data. Second cycle coding and each
subsequent visitation of the codes identified naturally progress into the reduction of codes
identified codes, which in turn progresses into the development of categories and themes.
Lastly, Saldana (2016) states second cycle coding can be performed several times and is
not restricted in number. Thus, through each round and succession of coding, the overall
rigor of the study is enhanced.
Consequently, analysis of the data for the study followed these steps of thematic
analysis of first identifying codes salient to the research questions, next to identify
categories that encompass various similar codes together, and then finally themes that
encompass similar categories together. Thus, the essence and meaning of the experience
can be identified in broader terms of themes common across the individual participants.
Procedures of the Study
The procedures of the study were as follows – first, a proposal was submitted to
the Institutional Review Board (IRB) of the University of Northern Colorado. Upon
notification of approval of the study from the IRB, I began to contact potential
participants, who met the respective criteria, via e-mail for recruitment in the study. Email address access to participants was achieved through professional networks and
listservs within the field of professional counseling and counselor education.
Consequently, a request to distribute a recruitment e-mail of participants via these
avenues was performed. The network and listserv of interest were the cesnet listserv for
counselor educators and the professional network of Disversegrad within the American
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Counseling Association (ACA). The recruitment e-mail can be found in the appendices of
this document.
Next, participants were provided the informed consent document, demographic
questionnaire, and interview questions. Informed consent is crucial in the research
process, as it provides the participant with the guidelines of the study, the purpose of the
study, as well as informs them of their rights as a participant in the study – this helps the
researcher conduct ethical research and prevent the harm of participants (Salmons, 2012).
A demographic questionnaire was included to help ensure a diverse pool of participants
are included in the study and informs readers as to the nature of the population on which
the research was conducted. Once the participants completed the informed consent
document, a semi-structured interview took place at the location mutually agreed upon by
both the participant and by the researcher.
Data protection. The interviews were recorded with a portable Sony audio
recording device, specifically designed for recording human voices, and then transcribed
verbatim. Software used to transcribe was through the corresponding Sound Organizer
software provided with the recording device. Information was protected through
electronic password protection of both the computer and the individual files, as well as
through de-identification of the file names. The recording was kept by the primary
researcher in a locked cabinet, in the private office within the home of the primary
researcher, and only the researcher and research advisor had access to the recording. This
was ensured through the use of either electronic encryption or password protection of the
electronic audio file. The recording was transcribed verbatim, by the primary researcher
and participants were informed of this transcription in the informed consent. Once the
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transcription was complete, the audio file was destroyed. Transcriptions of the interviews
were kept secure in a locked cabinet in the personal office of the researcher, accessible
only by the researcher and researcher advisor. The researcher was responsible for the
transcription of the interviews, as this immersed the researcher in the data collected.
Next, analysis began of the transcribed interview data. Analysis was an ongoing process
throughout the collection of the data, as Saldana (2016) states is appropriate for TA.
Moreover, as the snowball sampling method will be used, analysis was ongoing
throughout recruitment.
Member check. After initial analysis was complete, participants were contacted
again for the purpose of a member check to confirm initial findings as well as to solicit
feedback on the findings. Five of the 12 participants completed the member check.
Member checking is defined as a process for validating the findings of the researcher
through imploring the participants to review and provide their feedback upon the
researcher’s findings (Hays, Wood, Dahl, Kirk-Jenkins, 2016; Schwandt, 2007). A
member check serves to enhance the quality of the qualitative research as well as to
validate the findings of the study (Schwandt, 2007). As the study is focused upon
capturing the meaning of the experiences of the participants, in connection to bilingual
counseling, it is important to petition their feedback to validate if the themes truly capture
their experienced meaning. Additionally, member checking can provide additional data
from the participants to be included in the study as well as help ensure the ethical
conduction of research (Schwandt, 2007). Moreover, as the primary researcher will be
solely responsible for the analysis of the data, member checking is very beneficial and
applicable (Saldana, 2016). Consequently, through the member check, participants will
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be provided a summary of the findings and will asked to provide feedback on the
findings. Also, it is important to note member checking can be utilized during the
interview process of collecting the data, through providing a summary of the participant’s
statement towards the end of the interview. Thus, in addition to soliciting feedback on
findings, participants were asked to provide feedback on their interview responses
through a summary at the end of the interview.
Second cycle coding and member checks. As second cycle coding is stressed in
my research design to enhance rigor as well as to correct potential flaws and mistakes
from solely performing one initial coding process, second cycle coding was performed.
Additionally, codes were revisited several times to enhance and ensure the effective
capture of meaning conveyed by the participants. Thus, second cycle coding was
performed. Throughout this process, the feedback received via member checks was
integrated into the second cycle coding. The findings of the repeated coding and analysis
was presented to a peer for a peer debriefing.
Peer debriefing. Peer debriefing is a strategy to enhance the quality of the
research through asking a trusted colleague to provide feedback on one or more aspects
of the research and to question the decisions made by the researcher (Hays, Wood, Dahl,
Kirk-Jenkins, 2016; Schwandt, 2007). It is important to note the peer is not directly
involved in the research process (Hays, Wood, Dahl, Kirk-Jenkins, 2016; Schwandt,
2007). Peer debriefing can not only enhance the quality of the research, but it also serves
as a means to generate new ideas and insights into the data as well as to more fully
explain the internal process of the researcher (Saldana, 2016). For peer debriefing to be
effective, the trusted colleague needs to possess the necessary knowledge related to
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conducting qualitative research (Schwandt, 2007). Thus, the colleague was a peer who
has received formal training in qualitative research, whom I was able to confide in to
receive honest and direct feedback. Further, the research committee can also serve in a
peer debriefing capacity. Next and finally, the findings were presented to the committee
and its members for approval. Upon receipt of their approval, a manuscript may be
submitted for publication.
Trustworthiness and Rigor
For any qualitative inquiry, it is important to specifically discuss the rigor and
overall trustworthiness of the study. Thus within this section of the chapter, I will discuss
the terms of trustworthiness and rigor as well as highlight the strategies that were
employed in the study to enhance the rigor and subsequently the trustworthiness of the
study as a whole. Hays, Wood, Dahl, and Kirk-Jenkins (2016) state that rigor refers to the
overall quality of the research conducted and is used to augment and develop the
trustworthiness of the study. Trustworthiness can be defined as the goodness of
qualitative research and consists of the four following criteria – transferability,
confirmability, credibility, and dependability (Schwandt, 2007). Consequently, each of
these four criteria will be discussed at length in this section as well as the corresponding
strategies employed to enhance each criteria.
Transferability
The first criteria of interest is transferability and this refers to the researcher or
researchers providing sufficient information to the reader so the reader themselves can
judge if the study and findings can be applied across to different contexts (Crowe, Inder,
& Porter, 2015; Schwandt, 2007). For this aspect of trustworthiness, I employed the
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strategies of thick description and triangulation. Indeed, Hays, Wood, Dahl, and KirkJenkins (2016) state these strategies can be used to enhance additional criteria of
trustworthiness; however, for the purpose and interest of the study these will be focused
specifically upon transferability.
Thick description. Through thick description of findings and participant data,
context is present and thus can be easily identified by the reader and this enables the
reader to make a knowledgeable decision of the findings of the data can be transferred
across contexts (Hays, Wood, Dahl, & Kirk-Jenkins (2016). Schwandt (2007) states thick
description includes the meanings, intentions, motivations, and circumstances of the data,
thus these inclusions enhance transferability. This strategy was employed in this study
primarily through participant quotes, when discussing the findings of the study. Through
the inclusion of participant quotes, context can be included for the reader. Furthermore,
through detailed account of the data, highlighting the meaning, intentions, motivations,
and circumstances of the data gathered in connection to both the researcher and the
participants, thick description can be achieved. Thus, as thick description is employed in
this study, rigor and trustworthiness will be enhanced. Next, is the strategy of
triangulation for consideration.
Triangulation. Triangulation – the use of checking and verifying one’s findings
and interpretations through additional data sources or investigators or methods (Hays,
Wood, Dahl, & Kirk-Jenkins, 2016; Schwandt, 2007), is to be used to enhance
transferability. Again, Hays, Wood, Dahl, and Kirk-Jenkins (2016) state this strategy can
be applied to all four aspects of trustworthiness; yet, transferability if of most interest
here. Through using multiple data sources from multiple participants and the inclusion of
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these data sources in the study, the reader can decide for themselves if the findings of the
study apply to differing contexts. Consequently, this strategy was employed in this study,
through the inclusion of multiple participant quotations from multiple different
participants to substantiate each finding outlined by the study. Through this inclusion of
multiple data sources, each source stemming from a different participant in the study,
triangulation can be achieved in the study. Thus, the overall quality of the study was
augmented, as the reader is able to detect for themselves if the findings are applicable
across contexts.
Confirmability
Next of interest is the aspect of trustworthiness called confirmability. Schwandt
(2007) defines confirmability as the findings and interpretations of the study are not
founded in the imagination of the researcher, they are actually grounded in the data
collected. The primary strategy employed here is that of reflexivity; however, the
previously discussed two strategies of thick description and triangulation employed for
transferability also enhance this criterion of confirmability (Hays, Wood, Dahl, & KirkJenkins, 2016).
Reflexivity. Reflexivity is used to monitor the process of the research,
specifically in connection to the researcher’s own bias and assumptions of the study
(Hays, Wood, Dahl, & Kirk-Jenkins, 2016; Schwandt, 2007). A weekly research journal
was employed specifically here as a strategy of reflexivity. A research journal is where
the researcher can document their own personal reflections, inclinations, biases, and
theoretical orientations in connection to the study (Schwandt, 2007). A research journal
serves to provide the researcher a means to reflect upon the entire research process as
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well as to explore their own experiences of conducting the research (Schwandt, 2007). A
research journal, performed with an in-depth reflection with rich detail of the researcher’s
own introspective processes throughout the entire process can greatly strengthen the
quality of the research (Hays, Wood, Dahl, & Kirk-Jenkins, 2016; Schwandt, 2007).
Hays, Wood, Dahl, and Kirk-Jenkins (2016) additionally report the reflexivity of a
research journal can be used to enhance confirmability as it allows the researcher to
actively reflect upon the research process and thus enable the researcher to identify and
subsequently limit their own influence upon the data and thus identify representations
from the data and not from themselves.
Thick description. As discussed earlier, thick description emphasizes the
meanings, intentions, motivations, and circumstances of the study (Schwandt, 2007).
Thick description is also employed in this study in connection to the criterion of
confirmability. Through highlighting and disclosing the meanings, intentions,
motivations, and circumstances flowing throughout the study and particularly when
discussing the study’s findings, the findings are more securely grounded in the actual data
of the study and not in the assumptions or bias of the researcher. Indeed, this serves to
strengthen confirmability and the overall rigor of the study.
Triangulation. As hereto before stated, triangulation is the corroboration of the
findings of the study, through multiple data sources, investigators, or data methods (Hays,
Wood, Dahl, & Kirk-Jenkins, 2016; Schwandt, 2007). Moreover, triangulation can serve
to enhance the criterion of confirmability as well as transferability (Hays, Wood, Dahl, &
Kirk-Jenkins, 2016). Consequently, triangulation was employed here as well to enhance
confirmability. Through the use of using multiple data sources in different participants to
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substantiate the study’s findings and analysis, triangulation can serve to confirm the
findings of the study are grounded in the data. Thus, the overall trustworthiness was
increased for the study.
Credibility
The third criteria of interest for trustworthiness is that of credibility. Credibility,
though similar to confirmability, is different. Schwandt, (2007) states credibility signifies
how well the representations of the data, presented by the researcher, actually fit the
perspectives of the participants themselves. Similarly, Crowe, Inder, and Porter, (2015)
state these representations are substantiated in the data. For this, the strategies of member
checking and peer debriefing were utilized. It is important of note to also include the
previous strategies of triangulation, thick description and reflexivity, as these strategies
also serve to enhance credibility (Hays, Wood, Dahl, & Kirk-Jenkins, 2016).
Member checking. Member checking is when the participants are provided
initial findings of the data and are asked for feedback if the findings fit with their
respective perspectives and experiences (Hays, Wood, Dahl, & Kirk-Jenkins, 2016). As
mentioned earlier, member checks assist in the validation of the findings of the study.
Member checking was employed in this study, by providing participants the opportunity
to provide feedback on the study’s initial findings. This feedback was then integrated, as
this enhanced the connection of the findings’ representations to the data provided by the
participants in the study. Consequently, this served to give additional credibility to the
findings of the study. This method directly strengthens this criterion of credibility and
thus improves the overall rigor and trustworthiness of the study.
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Peer debriefing. Peer debriefing is a tactic to enhance the overall trustworthiness
of the research through consulting with a trusted colleague to provide feedback on the
facets of the research, including the researcher’s decisions (Hays, Wood, Dahl, KirkJenkins, 2016; Schwandt, 2007). Moreover, the peer is not required to be involved
directly in the research process and can certainly include a trusted peer outside of the
study (Hays, Wood, Dahl, Kirk-Jenkins, 2016; Schwandt, 2007); however, it is important
to note this colleague/peer needs to possess the required training in qualitative researcher
in order for this strategy to be applicable and helpful. Peer debriefing can also serve to
generate insight into the researcher’s internal thought process in connection to the
research study as well as help the researcher facilitate the creation of new ideas for the
study (Saldana, 2016). Peer debriefing was employed in this study through conferring
with a trusted colleague and peer to explore and process my decisions and thought
processes in connection to the study – this served to improve and augment the credibility
of the study as the findings representations will be more securely connected to the data
provided by the participants. Additionally, peer debriefing can also be achieved through a
secondary strategy through the research committee. By verifying and checking the
findings through the committee, credibility was strengthened in addition to the peer
debriefing of a trusted peer and colleague (Hays, Wood, Dahl, & Kirk-Jenkins, 2016).
Triangulation. As outlined before how triangulation can improve both
confirmability and transferability, it can also be applied to the criterion of credibility
(Hays, Wood, Dahl, Kirk-Jenkins, 2016). Triangulation was employed in this study to
enhance credibility, as the inclusion of multiple data sources, or in this study’s case
multiple quotations from multiple participants, to help to increase the connection between
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the representations of the study’s findings with the data provided by the participants. For
example, a theme identified in the analysis of the data, if it is substantiated with multiple
different quotations from different participants, will permit the reader to understand how
deep the connection of the theme is with the actual data.
Thick description. Additionally, thick description – inclusion of context and the
meanings, intentions, motivations, and circumstances of the study (Schwandt, 2007) –
can also help add rigor to the criterion of credibility (Hays, Wood, Dahl, Kirk-Jenkins,
2016). Through disclosure of my own intentions, motivations, and the circumstances of
the study, the reader can determine if the representations presenting in the findings of the
study are connected more with the participant data or if they are grounded in my own bias
or assumptions. Thus, this can serve to enhance the connection of the findings
representations to the data.
Reflexivity. By monitoring my own assumptions and biases throughout the entire
process of the study, credibility can be increased in the study (Hays, Wood, Dahl, KirkJenkins, 2016). Reflexivity was employed through the means of a research journal. This
journal was filled with documentation of my own assumptions, inclinations, and biases as
well as a deep reflection upon these during the course of the study. By reflecting on these,
I am able to limit their influence and restrict their reach upon the data and the
representations presented in the findings of the study, thus strengthening the connection
of the findings representations with the data.
Dependability
Lastly, the criterion of dependability for trustworthiness is for consideration for
the study. Dependability means the actual process of the research and the decisions made
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by the researcher or researchers is provided and it is logical as well as can be followed by
others (Crowe, Inder, & Porter, 2015; Schwandt, 2007). For this aspect of
trustworthiness, second cycle coding by Saldana (2016) will be primarily utilized. In
addition, the previously discussed rigor strategies of triangulation, reflexivity, and thick
description are applicable to the criterion of dependability (Hays, Wood, Dahl, KirkJenkins, 2016). Consequently, these additional strategies will be reviewed in connection
specifically to dependability.
Second cycle coding. Second cycle coding is a reexamination of the coding and
categorizing steps to safeguard increased rigor in the study, as the first procedures of
coding are often imperfect (Saldana, 2016). First cycle coding refers to the preliminary
coding process and the first identification of codes within the data (Saldana, 2016).
Second cycle encompasses a more strategic tactic to the coding process and involves
different strategies than first cycle coding. Whereas, first cycle coding can be focused on
the values of the participants for example, second cycle coding can focus more on
patterns and theoretical applications (Saldana, 2016). The process of thematic analysis
was visited more than once and each time the steps were followed as well as any changes
in the initial findings were reported and disclosed. Additionally, this occurred several
times and each process and repetition of each step of the thematic analysis was
discoursed. Thus, the researcher achieved transparency in their process of analyzing the
data, which can then be followed by the reader. This will serve to enhance the
dependability of the study.
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Triangulation. Triangulation can also serve to enhance the dependability of the
study (Hays, Wood, Dahl, Kirk-Jenkins, 2016). Through including multiple data sources
on the findings of the study, dependability is enhanced as these will be disclosed and
discussed in the study. Through the inclusion of multiple data sources and disclosing the
decisions of including each data source in the findings, the reader is able to follow the
decision making process of the researcher, which serves to strengthen dependability
(Hays, Wood, Dahl, & Kirk-Jenkins, 2016).
Peer debriefing. As the research committee can absolutely strengthen the
decision-making process of the researcher, these perspectives were included to help the
reader determine the flow of the research study, how it was conducted, and why decisions
were made. Thus, dependability is strengthened through this strategy of peer debriefing,
resulting in overall increased trustworthiness of the study (Hays, Wood, Dahl, & KirkJenkins, 2016).
Reflexivity. Reflexivity was also included in improving dependability. As a
research journal was employed by the researcher to monitor my own biases, inclinations,
and assumptions in relation to the study (Schwandt, 2007), this can also serve to
document the research decision-making process and to reflect upon said decisions as well
as the rationales for those decisions. Consequently, this enahnced the transparency of the
researcher for the reader to examine and be able to determine for themselves how to
follow the procedures of the study and how to replicate the study if desired. Therefore,
dependability is amplified and the overall rigor is enriched.
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Thick description. Last to be discussed is thick description – this strategy of
including the details about the meanings, intentions, motivations, and circumstances of
the study (Schwandt, 2007), also served to expand the dependability of the study. The
intentions and motivations of the researcher were made clear and consequently, the
decisions made by myself the researcher can be examined in connection to these
intentions and motivations. Through this examination, the reader can conclude if the
decisions of the researcher were logical and if they served to enhance the quality of the
study. Hence, the dependability will be upgraded and the trustworthiness of the study will
be more developed.
Summary
Overall, within this chapter, I discussed the foundational theories and
philosophies that ground the study and guide the study, specifically constructionism and
Bronfenbrenner’s (1979; Bronfenbrenner & Morris, 2007) ecological systems theory.
Next, I elucidated the guiding methodology of phenomenology, along with its
philosophical foundations and how this specific methodology best fits for the purpose of
the study. I then discussed the specific methods of the study performed, including: the
setting of the study, participants and sampling procedures, data collection, data analysis,
overarching procedures of the study, and trustworthiness with rigor. I outlined specific
inclusion and exclusion criteria for participants in the study. I conversed the use of semistructured interviews and said transcription of interviews for data collection. I discussed
thematic analysis and I also outlined specific strategies to be used to develop the rigor
and subsequent trustworthiness of the study.
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CHAPTER IV
FINDINGS
Throughout this chapter, the phenomenological findings for my study are
presented. Participants were initially recruited through various professional networks
listservs, particularly the CESnet listserv for Counselor Education and Supervision and
the Diversegrad listserv for diversity and multiculturalism through the American
Counseling Association (ACA). Approximately half of the participants were initial
respondents to the participant recruitment emails sent through the listservs; whereas, the
other half were obtained through purposeful snowball sampling through referrals from
the initial participants. Recruitment of participants was not particularly difficult, outside
of the typical challenges encountered with qualitative research participant recruitment.
See Table 1 for participant demographic information.
The interviews ranged from approximately 40 minutes to 75 minutes in duration.
These were transcribed verbatim, occasioning in approximately 175 transcribed pages
total of data. The interviews were conducted primarily in the English language; however,
Spanish was integrated into some of the interviews, by following the participant’s lead in
the language spoken during the interview. Thematic analysis was applied to the data,
which resulted in the identification of codes, categories, and themes. Specifically, several
different coding strategies, from both first cycle and second cycle coding, were utilized in
the analysis of the interview transcriptions data. In the initial identification of the codes
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within the qualitative data, the first cycle coding strategies of In Vivo coding, Descriptive
coding, and Process coding were primarily employed. These specific coding strategies
were selected to align with the research questions of my study. Saldana (2016) states
research questions seeking to explore a phenomenon of interest match well with the
aforementioned coding strategies, as they seek to identify the participant actions,
interpretive meanings, and perceptions. Given the purpose of this study is to better
understand the shared lived experience of bilingual counseling by bilingual professional
counselors, these strategies are indeed a match for the study. Additionally, these
strategies of In Vivo coding, Descriptive coding, and Process coding are a good fit for
interview transcription data analysis (Saldana, 2016). Research question alignment was
sought with the coding process; first cycle coding strategies were applied multiple times,
as the first initial coding process is generally imperfect and flawed (Saldana, 2016). Once
the codes were revisited and reduced sufficiently through several visitations of first cycle
coding, second cycle coding was applied to the data. The primary second cycle coding
strategy used for the thematic analysis was Pattern coding, as Pattern coding categorizes
based upon similarity of codes and then attempts to attribute meaning to the organization
achieved through the coding process (Saldana, 2016). The overall themes identified as a
result of the thematic analysis and coding strategies are presented.
It is important to note that direct quotations from the participants are identified
through “double quotation marks”; however, for the purpose of readability and to
maintain confidentiality, some quotations have been modified. To indicate these
modifications, square brackets within the “double [quotation] marks” are used to notify
when I have altered the participants words and ellipses, three periods within the “double
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quotation… marks” are used to notify when I have omitted a word or portion of the
participants words. For example, filler words such as “um” and “uh” have been omitted
from the participant quotations for the sole purpose of readability as these words are
generally viewed as disorderly to the reader. Lastly, some of the participants spoke
Spanish during the interviews, when I quote them in Spanish, I use the same Spanish
words and then I provide a translation immediately afterwards in parenthesis within the
“double citación (quotation) marks”.
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Table 1
Participant Self-Identified Demographics with Pseudonym, n=12
Age

Ethnicity

Identified Education Occupation
Sex
Level

Jaime

49

Hispanic

Male

Ph.D.

Counselor

Lola

40

African
American

Female

M.A.

Clinical Therapist

Renee

25

Latina/Hispanic

Female

M.S.

Student

Latina

Female

M.A.

Counselor

Pseudonym

Alicia
Mare

49

Chicano

Male

M.A.

School Counselor

Maria

33

Latina

Female

Ph.D.

Clinician/Administrator

Maruja

62

Cuban/White

Female

M.S.

Counselor

C

34

Hispanic

Female

M.A.

Counselor

Victoria

43

Latina

Female

M.A.

Program Coordinator

Carmen

50

Female

Masters

Counselor

Aurora

45

Mexican
American

Female

Masters

Counselor

Anna

27

Hispanic

Female

Masters

School Counselor

Note. Age range of participants is twenty-five to sixty-two. One participant did decline to disclose their age.
In regards to ethnicity, participants self-identified as the following: three (25%) as Hispanic, three (25%) as
Latina, one (.083%) as African American, one (.083%) as Chicano, one (.083%) as Cuban/White, one
(.083%) as Latina/Hispanic, and one (.083%) as Mexican American. One participant did decline to disclose
her ethnicity. In relation to identified sex, our participants self-identified as the following: two (16.67%) as
male, and ten (83.3%) as female.

Participants
In this study 12 professional counselors participated and each identified their
current primary occupation within the professional counseling field. The participants
were requested to complete a brief demographic questionnaire, which was voluntary. The
age range of the participants was 25 to 62, with one participant declining to disclose her
age. Ten participants self-identified as female and 2 participants self-identified as male.
In regards to ethnicity, the participants self-identified as the following: three participants

108
as Hispanic, three participants as Latina, one participant as African-American, one
participant as Chicano, one participant as Cuban/White, one participant as
Latina/Hispanic, and one as Mexican-American. One participant did decline to disclose
her self-identified ethnicity. In regards to education level, two participants reported
possessing a Ph.D.; whereas, ten participants reported possessing a master’s degree.
Every participant selected their own pseudonym. Throughout this chapter, participants
will be referred to by their respective chosen pseudonym. Each participant reported
meeting the inclusion criteria for the study and each participant held unique experiences
with providing bilingual Spanish/English professional counseling services in their current
career.
A brief description of the participants focusing upon their experience with the
phenomenon of Spanish/English bilingual counseling, is presented. As many of the
participants discussed experiencing the community of bilingual Spanish/English
professional counselors to be small, the information presented on each participant is
limited in order to maintain confidentiality of the participants’ identities.
Jaime
Jaime self-identified as a 49 year old Hispanic male, possessing a Ph.D. in the
professional counseling field. He stated he considers himself to be a heritage Spanish
speaker. Jaime reported having extensive experience with providing bilingual
Spanish/English professional counseling services for both individuals and families. He
stated, over the course of his career, he has noticed the uniqueness of bilingual
Spanish/English professional counseling and highlighted a variety of salient experiences
he has had a professional counselor in working with the Latinx community. Jaime also
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discussed at length how his identity of being Hispanic and his experiences of living
within the United States as a Hispanic male informed his work as a bilingual
Spanish/English professional counselor as well as his ability to form connections with
individuals and families within the Latinx community.
Lola
Lola self-identified as a 40 year old African American female, possessing a
master’s degree within the professional counseling field. She stated she has extensive
experience with working with the Latinx community both as a professional counselor and
in other occupations before she had completed her master’s degree. Lola stated she
learned the Spanish language later on and typically only uses Spanish at work. She talked
about a variety of experiences she had with providing bilingual Spanish/English
professional counseling services, throughout her career, and highlighted the uniqueness
and cultural facets of bilingual counseling and how it informs her work as a bilingual
counselor.
Renee
Renee self-identified as a 25 year old Latina/Hispanic female, possessing a
master’s degree in the professional counseling field. Renee talked about hearing the
Spanish language all her life growing up in her family. She talked extensively about her
experiences in learning how to provide professional counseling services in the Spanish
language, particularly in regards to the formal training she sought out after she had
completed her graduate counseling training. Further, she emphasized and expanded upon
her own personal meaning she possesses in being able to provide bilingual
Spanish/English professional counseling services and serve the Latinx community. She

110
also discussed at length her supervision experiences surrounding her growth and
development as a bilingual professional counselor and being able to effectively and
meaningfully use the Spanish language in serving her clients.
Alicia
Alicia self-identified as a Latina female and declined to disclose her age. She
reported she possesses a master’s degree in the field of professional counseling. She also
said she grew up hearing and speaking Spanish within her family. Alicia talked about her
experiences with providing Spanish/English professional counseling. She discussed at
length her initial experiences with being asked to provide said services with little training
and preparedness. She talked further about many experiences of where she felt she had to
learn on her own and seek out resources and information to aid her in learning bilingual
Spanish/English counseling. She did talk about her experiences in supervision and
highlighted how her supervisor at the time, even though the supervisor knew Spanish, did
not integrate the Spanish language into their supervision.
Mare
Mare self-identified as a 49 year old Chicano male, holding a master’s degree in
the field of professional counseling. Mare talked about growing up as bicultural and
hearing the Spanish language extensively in his family. Mare talked about his
experiences with providing bilingual counseling services both in clinical office settings
and within schools. He emphasized and stressed the importance of culture in bilingual
counseling and for the bilingual counselor to be able to understand all of the numerous
cultural facets, particularly for youth and families, when providing bilingual counseling
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services to the surrounding Latinx community. Mare also discussed his experiences in
supervision and learning from his fellow bilingual counselor colleagues.
Maria
Maria self-identified as a 33 year old Latina female, owning a Ph.D. in the
professional counseling field. She talked about how she grew up hearing Spanish in her
family and discussed her experiences in being able to learn bilingual counseling and to
use the Spanish language in a therapeutic setting. Maria highlighted and discussed at
length the cultural implications for bilingual Spanish/English professional counselors
when working with individuals and families from the Latinx community. She also talked
about the personal reward and meaning she has obtained in learning and providing
Spanish/English bilingual professional counseling as well as being able to connect with
bilingual colleagues in the field.
Maruja
Maruja self-identified as a 62 year old Cuban/White female, holding a master’s
degree in the field of professional counseling. She talked about hearing Spanish
throughout her life growing up within her family. She talked about her experiences of
coming to the United States at a young age with her family and reported having a vast
amount of experience in providing bilingual Spanish/English counseling services to the
Latinx community. She talked at length about culture and the complexities and layers
within bilingual counseling that are directly related to various cultural identities. She also
talked about her experiences in working with individuals and families from the Latinx
community who have immigrated to the United States and helping them navigate the
cultural differences between the United States and the nation from where they used to
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live. Maruja also discussed at length the facets of the Spanish language and the unique
expressions within the Spanish language, depending upon cultural identities held by the
clients or families.
C
C self-identified as a 34 year old Hispanic female, holding a master’s degree in
the professional counseling field. C talked about speaking and hearing Spanish
throughout her life growing up. She discussed her experiences with providing and
learning bilingual counseling. She emphasized the uniqueness of using Spanish in
counseling and the differences in vocabulary and the overall complexities of using both
languages in session. She also emphasized the gap in training she experienced in
connection to bilingual counseling and discussed her experiences of having to seek out
resources and information on her own to further her own development. She further
highlighted the value she has experienced in being able to connect with peers and
colleagues who also provide Spanish/English bilingual counseling services.
Victoria
Victoria self-identified as a 43 year old Latina female, owning a master’s degree
in professional counseling. She talked about hearing and speaking Spanish within her
family of origin. She talked about her experiences in learning bilingual counseling after
her graduate training and providing bilingual counseling in the community. She
emphasized the importance of culture when providing bilingual counseling and talked at
length about various alterations she made as a professional counselor to be more
inclusive and respectful of her client’s cultural identities and experiences. She also
discussed the benefit she experienced in consulting with bilingual peers. She highlighted
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the training gap she experienced in connection to bilingual counseling and how that
related to her experienced in learning bilingual counseling and using Spanish in
counseling sessions.
Carmen
Carmen self-identified as a 50 year old female, owning a master’s degree in the
field of professional counseling. She declined to disclose her ethnic identity. She
discussed the Spanish language being her primary language and her comfort in using
Spanish in the counseling room with clients. She discussed her experiences in providing
bilingual professional counseling services and emphasized culture as paramount when
working with individuals and families from the Latinx community, stressing potential
harm if the counselor does not take into consideration all of the various cultural
implications and facets of the individuals and families whom they serve. She talked about
her experiences as a bilingual counselor where the cultural identities of the client
completely altered the course of the counseling process. Also, she discussed her
experiences of supervision learning bilingual counseling as well as her experiences in
providing supervision in Spanish.
Aurora
Aurora self-identified as a 45 year old Mexican-American female, holding a
master’s degree in professional counseling. She discussed learning and speaking Spanish
in her family growing up and how her cultural identities informs her work as a
professional counselor. She talked extensively about her numerous experiences in
working with individuals and families from the Latinx community and providing
bilingual professional counseling experiences. She emphasized forming therapeutic
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relationships and the intersection of her own cultural identities with the identities of her
clients. She also talked about the personal meaning and significance of being able to
provide Spanish/English bilingual counseling services she experiences as a bilingual
professional counselor.
Anna
Anna self-identified as a 27 year old Hispanic female, owning a master’s degree
in professional counseling. She discussed at length of learning how to incorporate the
Spanish language into the counseling process and learning bilingual counseling. She
talked about her experiences in providing bilingual counseling services in a variety of
settings, particularly medical offices, more traditional counseling offices, and the school
setting. She highlighted the importance of connecting with clients, regardless of being
able to speak Spanish. She also discussed at length of her experiences in working with
individuals and families and the cultural nuances and factors salient to bilingual
Spanish/English counseling.
The Process of Analysis
Here, within this section, I will discuss the steps and specific methods I used
when analyzing the interview transcriptions. Initially, after the first round of thematic
analysis (Crowe, Inder, & Porter, 2015; Saldana, 2016), which included first cycle coding
strategies to be applied twice, the categories identified from the thematic analysis of the
interview transcriptions included: Speaking Spanish, Understanding Spanish,
Uniqueness, Hard Work, Need for Bilingual Counseling, Latinx Culture, Acculturation,
Following the Client, Trust, Understanding the Client, Passion, Anxiety, Self-Doubt,
Rewarding, Connection, Isolation, Self-Learned, Gap of Training, Peer Support,
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Supervisory Support, Bilingual Supervision, Speaking with Professionals, Experience,
and Competency. However, upon reflection of these 24 categories, several of these
categories appeared to be similar or related in several different ways. Consequently, an
additional round of first cycle coding was applied, using the In Vivo, Descriptive, and
Process coding strategies mentioned previously. This resulted in a reduction of the salient
codes, which further collapsed several categories into one another. Speaking Spanish and
Understanding Spanish were combined into one category of The Spanish Language;
Uniqueness and Hard Work were combined into Psychologically Taxing; Latinx Culture
and Acculturation were combined into Biculturalism; Following the Client, Trust, and
Understanding the Client, were combined into The Therapeutic Relationship; Passion,
Anxiety, and Self-Doubt were combined into Self-Perception of the Counselor;
Rewarding, and Connection were combined into Meaning for Counselor; Isolation and
Self-Learned, were combined into Isolated Individual Learning, Gap of Training was
modified into Formal Training; Supervisory Support and Bilingual Supervision were
combined into Supervision; Peer Support was modified into Peer Connection; and finally,
Speaking with Professionals was modified to Community Engagement, Experience
modified to Experiential Learning, and Competency modified into Multicultural
Competency. Consequently, I was left with the following 14, reduced from 24,
categories: The Spanish Language, Psychologically Taxing, Need for Bilingual
Counseling, Biculturalism, The Therapeutic Relationship, Self-Perception of the
Counselor, Meaning for Counselor, Isolated Individual Learning, Formal Training,
Supervision, Peer Connection, Community Engagement, Experiential Learning, and
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Multicultural Competency. Table 2 illustrates the modifications and changes between the
first and second rounds of analysis.
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Table 2
Category Comparison for First Round versus Second Round of Analysis
Identified Categories
First Round

Second Round

Speaking Spanish

The Spanish Language

Understanding Spanish

Psychologically Taxing

Uniqueness

Need for Bilingual Counseling

Hard Work

Biculturalism

Need for Bilingual Counseling

The Therapeutic Relationship

Latinx Culture

Self-Perception of the Counselor

Acculturation

Meaning for Counselor

Following the Client

Isolated Individual Learning

Trust

Formal Training

Understanding the Client

Supervision

Passion

Peer Connection

Anxiety

Community Engagement

Self-Doubt

Experiential Learning

Rewarding

Multicultural Competency

Connection
Isolation
Self-Learned
Gap of Training
Supervisory Support
Bilingual Supervision
Peer Support
Speaking with Professionals
Experience
Competency
Note. First cycle coding strategies of In Vivo coding, Process coding, and Descriptive coding were utilized
in both of the first and second rounds of the analysis process.
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However, after this second round of analysis, the remaining categories also
appeared to have some similarities, which left me with a feeling of incompleteness in
regards to the analysis. Consequently, an additional third round of analysis was
performed – this time the second cycle strategy of Pattern coding was applied to the data
and findings. Pattern coding categorizes based upon similarity of codes and then attempts
to attribute meaning to the organization achieved through the coding process (Saldana,
2016). Through this third round of analysis, the remaining categories were not modified
individually themselves, although the categories of Supervision and Peer Connection
were combined into the category of Professional Relationships. Several categories were
placed together within themes and were then identified as subthemes within said theme.
The Spanish Language, Psychologically Taxing, and Need for Bilingual Counseling were
placed under the Difficulty of Bilingual Counseling theme. Biculturalism and The
Therapeutic Relationship were positioned under the theme of Counseling the Latinx
Community. Self-Perception of the Counselor and Meaning for Counselor were situated
within the theme of Counselor Experience. The theme of Counselor Bilingual Skill
Development encompassed Isolated Individual Learning; whereas, Supervision and Peer
Connection were placed in the subtheme of Professional Relationships. Lastly,
Community Engagement and Experiential Learning were found within Interactive
Training, along with Multicultural Competency. Table 3 illustrates the new organization
of the categories and subsequent identified themes.
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Table 3
Themes and sub-themes from Round Three of Analysis
Themes and Subthemes
Themes

Subthemes

Difficulty of Bilingual Counseling

The Spanish Language
Psychologically Taxing
Need for Bilingual Counseling

Counseling the Latinx Community

Biculturalism
The Therapeutic Relationship

Counselor Experience

Self-Perception of the Counselor
Meaning for Counselor

Counselor Bilingual Skill Development

Isolated Individual Learning
Formal Training
Professional Relationships

Interactive Training

Community Engagement
Experiential Learning
Multicultural Competency

Note. The second cycle coding strategy of Pattern coding was utilized in this the third round of the analysis
process.

After this third round of analysis through the use of the second cycle Pattern
coding strategy, the analysis came to a point where it seemed to be relatively complete.
Consequently, at this juncture of the analysis process, these initial thematic findings were
sent out to the participants who had expressed interest in performing a member check on
the findings. Five of the 12 participants elected to engage in the member check.
Additionally, peer debriefing was utilized with one of my trusted peers and colleagues
who has specialized training in qualitative research. From the feedback received from the
member checks as well as the peer-debriefing the themes and subthemes were slightly
modified. The subtheme of formal training changed to gap in training and was absorbed
into the subtheme of Isolated Self-Learning. Additionally, the subtheme of Professional
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Relationships, which had combined Supervision and Peer Connection, was undone, with
Supervision and Peer Connection becoming their own separate subthemes.
Thus, I was left with five overall themes and 13 subthemes from the data. The
five themes are: Difficulty of Bilingual Counseling, Counseling the Latinx Community,
Counselor Experience, Counselor Bilingual Skill Development, and Interactive Training.
The 13 subthemes are: The Spanish Language, Psychologically Taxing, Need for
Bilingual Counseling, Biculturalism, The Therapeutic Relationship, Self-Perception of
the Counselor, Meaning for Counselor, Isolated Individual Learning, Supervision, Peer
Connection, Community Engagement, Experiential Learning, and Multicultural
Competency. For the first theme of Difficulty of Bilingual Counseling, the subthemes of
The Spanish Language, Psychologically Taxing, Need for Bilingual Counseling are
found. For the second theme of Counseling the Latinx Community, are the subthemes of
Biculturalism and The Therapeutic Relationship. For the third theme of Counselor
Experience, are the subthemes of Self-Perception of the Counselor and Meaning for
Counselor. For the fourth theme of Counselor Bilingual Skill Development, are the
subthemes Isolated Individual Learning, Supervision, and Peer Connection. Lastly for the
fifth and final theme of Interactive Training, are the subthemes Community Engagement,
Experiential Learning, and Multicultural Competency. Each theme and its corresponding
subthemes are presented and discussed, while using the participants’ own words as much
as possible, in order to provide a thick description of each of the findings from the data.
Table 4 illustrates the final themes and subthemes from the findings of the study.
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Table 4
Final themes and subthemes with feedback from member checks and peer debriefing.
Themes and Subthemes
Themes

Subthemes

Difficulty of Bilingual Counseling

The Spanish Language
Psychologically Taxing
Need for Bilingual Counseling

Counseling the Latinx Community

Biculturalism
The Therapeutic Relationship

Counselor Experience

Self-Perception of the Counselor
Meaning for Counselor

Counselor Bilingual Skill Development

Isolated Individual Learning
Supervision
Peer Connection

Interactive Training

Community Engagement
Experiential Learning
Multicultural Competency

In regards to the above listed themes in Table 4, it is important to connect which
themes serve to answer which of the study’s research questions. Indeed the first research
question of how do bilingual professional counselors experience bilingual counseling is
broad and the experience of bilingual counselors is vast in connection to the
phenomenon. Consequently, the first main themes of Difficulty of Bilingual Counseling,
Counseling the Latinx Community, and Counselor Experience all serve to answer this
first research question. The second research question of how do professional counselors
acquire bilingual counseling skills is answered through the fourth main theme of
Counselor Bilingual Skill Development. The third and final research question of how can
counselor educators and supervisors support counselors in training bilingual skill
development is answered through the fifth and last main theme of Interactive Training.
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See Table 5 for an illustration of themes and corresponding research questions. Each
theme and its corresponding subthemes are presented and discussed in detail. Further,
how each theme answers the corresponding research question is also illuminated.
Table 5
Research questions with corresponding themes that answer each research question.
Research Questions and Corresponding Themes
Research Questions

Themes

Q1: How do bilingual professional
counselors experience bilingual
counseling?

Difficulty of Bilingual Counseling
Counseling the Latinx Community
Counselor Experience

Q2: How do professional counselors
acquire Bilingual counseling skills?

Counselor Bilingual Skill Development

Q3: How can counselor educators and
supervisors support counselors in training
bilingual skill development?

Interactive Training

Theme 1: Difficulty of Bilingual Counseling
This theme encompasses the unique difficulties associated with counseling in
Spanish and English for bilingual counseling. This theme focuses upon the challenge the
participants experienced in providing bilingual professional counseling services. This
theme is but one of three themes of the counselors’ experiences of bilingual
Spanish/English counseling. This theme answers, in part, the first research question of
‘How do bilingual professional counselors experience bilingual counseling?’ Participants
discussed the unique challenges of counseling in Spanish and English and highlighted
various specific areas, which they experienced to be of particular note and hardship. Each
specific area was highlighted through an identified subtheme. Consequently, this first
theme contains three subthemes: The Spanish Language, Psychologically Taxing, and the
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Need for Bilingual Counseling. Each of these subthemes are discoursed in length, while
using the participants’ own words to provide a rich thick description as well as to further
illuminate the overall difficulty of bilingual counseling.
Subtheme: The Spanish Language
First is the subtheme The Spanish Language. This subtheme encompasses the
facets of bilingual counseling that are specific to the use of the Spanish language in
counseling sessions. Several participants discussed counseling in Spanish and highlighted
their own levels of comfort for both languages Spanish and English. Nine of the
participants highlighted the challenge they experienced in using and incorporating the
Spanish language into counseling sessions. Even though many of the participants stated
Spanish was learned in their family of origin and was part of their lives growing up, they
still experienced a degree of difficulty in providing counseling in Spanish. One example
of this is illustrated by Jaime, who stated all of his training and education was in English
and subsequently he felt more comfortable in using English, especially for more
intellectual conversations. For example, Jaime (pseudonym) discussed:
If I am going to have an intellectual discussion, I am more comfortable in English,
but if I am going to have more of a heart to heart I am probably as comfortable in
either, but Spanish is certainly there, that’s my mother’s tongue.
This statement from Jaime illustrates his comfort in the English language and it also
demonstrates where his comfort level is with Spanish. Jaime grew up hearing and
speaking Spanish in his family of origin and says, “That’s my mother’s tongue.” This
experience of Jaime’s connects back the first research questions as to how he experiences
bilingual counseling through the challenge of using Spanish in counseling. If a client
needs to have more intellectual conversation in session, for example through
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psychoeducation, that client may indeed prefer Spanish to have said conversation, which
could entail a level of discomfort, if the counselor prefers English for said conversations.
Moreover, Lola (pseudonym) also highlighted this aspect of the Spanish language itself
in counseling. She talked about how she does not consider herself a native speaker and
thus experiences certain challenges with the language itself, even though she has been
providing bilingual counseling for years and working in the Spanish language frequently.
She stated:
I might find it difficult to be more metaphorical to use more metaphors,
just…because I am not a native speaker. So I do find myself sometimes struggling
to convey a message using metaphors
This quote from Lola demonstrates the specific challenge with the Spanish language she
experiences with the utilization of metaphors in session. Indeed as metaphors may be
fairly abstract and or perhaps even use slang within the language, this certainly can entail
a challenge within the language itself, especially when metaphors may not translate. This
also connects back to the first research question and helps illuminate her experience of
bilingual counseling as a counselor, specifically in relation to the Spanish language.
Additional participants spoke about the challenges they experience with Spanish in
bilingual counseling in addition to the comfort level and ability to express themselves as
Jaime and Lola discussed. Renee (pseudonym) expanded further on this and mentioned
more in regards to the Spanish language for her being her second language, similar to
Lola who does not consider herself to be a native speaker. Renee states:
…there really is no room for me to be able to be disengaged at any moment just
because the Spanish language for me is secondary.
This quotation from Renee highlights the importance for her to stay focused and attentive
during session in order to fully understand the client in the Spanish language. This

125
experience of needing to stay focused and pay special attention to the language was not a
unique experience solely for Renee. Mare (pseudonym) also discussed experiencing the
Spanish language as a secondary language, even though he has extensive experience with
Spanish, grew up learning it, and possesses fluency. He referenced using the Spanish
language in counseling sessions and discussed that at times he will not have the exact
words in Spanish. He said:
…when I don’t know how to say something in Spanish, I ask them how do you
say this or this is what I am trying to say and then have them kind of teach me.
Similar to Renee and Lola of the challenge of the Spanish Language in session with
expressing oneself or staying focused and attentive, Mare stated he navigates this
challenge by asking individuals or families when he is at a loss for Spanish words. He
asks them to teach him so he can expand his own vocabulary in the language. This
experience of Mare’s certainly connects with the others’ experiences thus far of the
challenge the Spanish Language introduces into the counseling session. Maruja
(pseudonym) also reported experiences this challenge of bilingual counseling in
connection to the Spanish language. This is of important note, because she too learned
Spanish in her family of origin and has extensive experience in providing bilingual
counseling as well as possesses fluency in Spanish. She discussed how there will be times
where she may not understand exactly what the client is trying to convey in the Spanish
language. She stated:
More than once I’d have to say I am sorry…I will blame it on myself. I will say
because I was raised here I don’t understand. I don’t have the formal teaching in
Spanish in reading and writing.
This quotation from Maruja elucidates her experience with this challenge and she states
she feels it is because, similar to Jaime, all of her education was in the English language.
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Continuing further, Alicia (pseudonym) talked about the complexities of the Spanish
language in connection to counseling in her experiences. She talked about the uniqueness
of Spanish as it is used in counseling and integrating it into sessions with clients. She
highlighted, that in her experience, the ability to use the Spanish language in session with
clients is a different skillset. She said:
…it’s one thing knowing how to speak in Spanish and having an everyday
conversation with one person, but as far as [counseling] it requires a different
skillset as far as vocabulary and knowing how to use it.
Thus, through this quotation from Alicia emphasizes the challenge of being asked to use
Spanish in counseling and be able to provide bilingual counseling services to the
community. Aurora (pseudonym) further highlighted the Spanish language in bilingual
Spanish/English counseling and its uniqueness, similar to what Alicia said. Aurora stated:
I know Spanish, but at the same time I feel like I should know more of the slangs
and more of the personal like empathy. Like, how do you convey that in Spanish?
How do you do that? And so to me…it was again wow, I am going to have to put
some extra work at this because for me to explain something I really want to
explain it’s not going to be a simple thing, I am going to have to really break it
down.
Additionally, C (pseudonym) talked about how the Spanish language specific to
counseling introduces a challenge and is different from speaking Spanish outside of
counseling sessions when she is not in her role as a professional counselor. Her
experience in this regard was very similar to what Alicia and Aurora had discussed. She
stated:
I am bilingual, I am fluent, I speak Spanish regularly but mental health Spanish is
a whole different kind of Spanish, it’s like Spanish on steroids.
All of these experiences from the participants serve to help illuminate our understanding
of how do bilingual professional counselors experience bilingual counseling. However,
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there is more. Additionally, more participants disclosed their experiences of this
challenge with Spanish and highlighted the aspect of translating between English and
Spanish during session. Having to move back and forth between the two languages
throughout session introduces a challenge, which is an important part of using Spanish in
session. Alicia said:
Spanish, well, bilingual therapy is really difficult. Sometimes things are not
translated the way you thought they were going to be. There’s definitely many
ways that it could be translated too so there’s not one, it just depends on the
therapist and how they’re interpreting it.
Maruja additionally spoke about the Spanish language and its connection to how
translating the language in session adds challenges. Maruja talked about how sometimes
she will think of something in English and desire to express it in Spanish to the client; yet
realizes that a direct translation does not capture the meaning she wishes to convey. She
highlighted how at times things may come across as too harsh or blunt if she were to do a
direct translation from English. She stated:
“So I have to find a way to soften it, if I can come up with it in the moment.”
Translating in session as needed and translating it in a way that captures the essence and
meaning of what was thought or said in English is certainly challenging and an important
piece of the counselor’s experience. C also spoke about translating the Spanish language
in session for bilingual counseling. Similar in relation to Renee, when Renee talked about
the use of metaphors in session and being able to convey a certain message in Spanish, C
discussed how she will think of a Metaphor and think of the metaphor in English, like
Maruja, and then desire to translate it. She stated:
I use a lot of metaphors and so that is something I can’t easily translate into
Spanish and even if I do it doesn’t have that same impact as it does in the English
language.
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This translation piece between English and Spanish certainly entail a challenge. As C
stated even when she does effectively translate something, like a metaphor, from English
to Spanish, some of the impact is lost. Lastly, Anna (pseudonym) also discussed the
difficulty entailed with translating the languages. She detailed:
I remember a lot of the questions were solely in English and so I just had to think
off the top of my head and figure it out what I am going to ask and how I am
going to change it.
Thus, the challenge of using the Spanish language in counseling not only entails the
specific uniqueness of Spanish, such as vocabulary, in professional counseling, but also
entails the translation between English and Spanish, a difficult experience of the bilingual
counselor.
This subtheme serves to help answer the first research question of How do
bilingual professional counselors experience bilingual counseling? In blunt and succinct
words, using Spanish in counseling is hard and this difficulty is a part of the counselor’s
experience. The difficulty associated with bilingual Spanish and English counseling hold
specificity to the use of the Spanish language in session. Through the introduction of the
Spanish language into the counseling sessions, unique challenges are escorted with the
language. These challenges included identifying the words to use to be able to effectively
communicate, being able to understand what the client is conveying during session,
specificity of Spanish to professional counseling, as well as the translation between
English and Spanish. It is important to note that three participants did not every discuss
these unique challenges when using Spanish in counseling; however, this subtheme did
emerge connecting several of the participants’ experiences to the phenomenon of
bilingual counseling.
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Subtheme: Psychologically Taxing
The next subtheme entails the stress and taxation bilingual professional
counselors experienced when providing Spanish and English bilingual counseling
services. Multiple participants talked about the mental work associated with bilingual
counseling and how they experienced this mental work as substantially more than in
monolingual counseling. This subtheme also includes multiple facets and that illuminate
the taxation bilingual counselors experienced in providing bilingual counseling. This
subtheme is connected to the subtheme of the Spanish language, as both subthemes
illuminate the difficulty experienced by the participants in providing bilingual
counseling. Thus, this subtheme too serves to answer the first research question about the
bilingual counselor’s experience of bilingual counseling. For example, Maria discussed
the work associated with bilingual Spanish English bilingual counseling. She said:
There’s a lot of benefits to being able to speak Spanish in a therapeutic context, I
think one of the downsides is that often times [it] means more work without
compensation for it, a lot more layers.
This experience of Maria demonstrates that, even though being able to provide bilingual
counseling services and speaking Spanish hold benefits, it also contains layers which
entail more work for the bilingual professional counselor. And as Maria stated, said work
can go without compensation for the bilingual professional counselor. Indeed, as I
interviewed the participants, some participants disclosed receiving additional
compensation for their work as a bilingual counselor and several did not. This can
certainly be stressful and add further demands upon the counselor in their work. C also
talked about this mental challenge and taxation she experienced when providing Spanish
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English bilingual counseling. Her experience focused upon having to translate things and
how that translation is taxing during session. She details:
It takes a lot more mental energy for me and it forces me to be more focused than
regular just English sessions…I have to process it in Spanish…translate it in my
head to English and then feed it back into Spanish so it’s a lot more mental work.
This quotation from C illuminates the psychological taxation upon the bilingual
counselor during bilingual counseling sessions, as specific to going back and forth
between the languages and translating the languages during session. C talked about how
she needs to do that for herself, so in addition to the challenges introduced by the Spanish
language, there is this additional challenge of extra work associated with having to
process the two different languages as C states doing this in her mind in the middle of
session. The mental work associated with said translation can certainly be exhausting!
Alicia also talked about the mental work associated with bilingual counseling, similar to
C about translation yet also different. She talked about having to translate all of her
training in professional counseling from English to Spanish. She expounded:
…everything I learned was in English in grad school and I never really translated
all of that in my mind until I actually had to do a session and then I was like, oh
my gosh.
This experience from Alicia expands upon this psychological taxation experienced by
bilingual professional counselors. For her she had to think of all of her training she
received in English and figure out how to translate it into Spanish to be able to effectively
work with Spanish speaking individuals and families. Indeed, as Alicia conveyed, this
experience can be both surprising and potentially overwhelming. Maria also talked about
the additional work associated with bilingual counseling, this psychological stress and tax
upon the bilingual counselor. However, Maria highlighted a separate aspect of this
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taxation and talked about the systemic barriers, immigration challenges, and language
barriers when providing bilingual counseling to the Latinx community. Maria detailed:
…when there’s systemic barriers and you have to deal with immigration and
when you have to deal with the language barriers…it just, it was a lot more
complex and a lot more of a challenge, and so way more work.
So, this psychological taxation is not limited to the language and having to translate
during session, it is also connected to the needs that can be present in bilingual
counseling – needs that can be specific to bilingual counseling. Navigating these needs
and being able to help individuals and families meet their needs can certainly be taxing
and draining for the bilingual professional counselor. Yet, Renee discussed how
challenging it can be in providing bilingual professional counseling and highlighted how
she tries to rise to the challenge and put in the additional work needed. She stated:
I think other ways for my experiences is also challenging, finding myself being
able to want to work harder and want to push myself a little bit more and to be
able to get the full scope...
Overall this subtheme provides additional illumination into the question of how
do bilingual professional counselors experience bilingual counseling. Not only is it hard,
requiring a different skillset in connection to the Spanish language itself, it is also
psychologically taxing. It is work and it is hard work. These participant quotations serve
to illuminate the mental taxation that several of them experienced in connection to
bilingual Spanish and English counseling. Not all participants experienced this aspect of
additional mental work and psychological taxation; yet, this subtheme did emerge that
connected these participants about their experiences, which certainly contributes to the
overall theme of the difficulty of bilingual counseling. Thus, in regards to how bilingual
professional counselors experience bilingual counseling, they experience it as difficult
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due to the unique challenges introduced by integrating the Spanish language into
counseling as well as due to the additional mental work associated with providing
bilingual counseling services.
Subtheme: Need for Bilingual
Counseling
The last subtheme within the theme of the difficulty of bilingual counseling is the
need for bilingual counseling. This subtheme highlights how many participants
experienced being one of few or even the only bilingual professional counselor in their
community and how the need for bilingual counseling in the community is high. Several
participants illustrated this need within the communities for bilingual counseling and how
the Latinx Spanish-speaking population is underserved. This subtheme serves to further
illuminate the difficulty associated with providing bilingual counseling. Indeed, the
experience of how bilingual professional counselors experience the phenomenon of
bilingual counseling is vast and this smaller piece serves to further supplement the larger
piece of how difficult it is to work as a bilingual counselor. For example, Jaime
highlighted:
I am the go-to person as far as even here in my community. It’s a pretty big city
and I don’t think there is even one other LPC, which is what I am, that’s bilingual.
It can feel like a little isolating, no one to necessarily consult with.
This experience disclosed by Jaime really illustrates this experience of being tasked to
meet a large need within the community and feeling alone in having to meet that need.
Jaime discussed how he doesn’t really have a peer or colleague within the community
with whom he can consult with on his work as a bilingual counselor. This isolation can
absolutely be difficult for the bilingual professional counselor. He further highlights the
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need for bilingual counselors within his immediate surrounding community. Jaime adds
and says:
I think the tremendous need…when I started…counseling with Spanish speaking
clients…I was hired it was a private agency…there was a huge need…they had
one Spanish speaking clinician and that person was leaving so it was like yes!
Come on it was I didn’t have to speak Spanish in my interview…they took me at
my word…they placed a lot of confidence in me.
This need Jaime discusses within the community for bilingual counselors also can be
advantageous, as he was able to fulfill a need at a local agency for a bilingual counselor,
due to their one counselor leaving. However, it is important to note the agency only had
the one bilingual counselor and needed to fill in the gap left from the counselor leaving
the agency. Consequently, Jaime stated they didn’t test him on his Spanish and he
experienced that trust and confidence they placed in him as a bilingual counselor. That
confidence and that trust can certainly come with responsibility. Moreover, Lola also
discussed about the need for bilingual professional counselors and how this need can
entail certain difficulties for bilingual professional counselors. She also discussed how
few bilingual counselors there are in her surrounding community where she practices and
how the community is underserved. She said:
…as far as bilingual clinicians in…we are very few we are very very few. I can
probably count on as many as I have on my hand or maybe a hand a few fingers
on the other, we are very few but the community is quite large…it is underserved
in this area.
How does one bilingual professional counselor or even several bilingual professional
counselors serve the needs of a large community? That is certainly a question for another
study; yet, it serves to help illuminate the task that these participants experience in being
the only one or one of few bilingual professional counselors within the community. This
responsibility to meet the needs can certainly add a unique layer of difficulty to providing
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bilingual professional counselors, particularly if the counselor experiences professional
isolation like Jaime discussed. Lola highlighted more and discussed the need for bilingual
professional counselors layered with various specializations and qualifications in training.
She stated:
…depending on the different type of modalities. I am also a registered play
therapist and I am the only registered bilingual play therapist in [the area].”
“There are not a whole lot of therapists period who are trained in [attachment
based work] and then you add the language on top of that and it’s few and far
between.
Thus, there is an additional layer, speaking Spanish and providing bilingual counseling
services is not sufficient, as not every single bilingual professional counselor possesses
all of the trainings necessary to meet the needs of the community. What does a bilingual
professional counselor do when they are not trained in play therapy, but play therapy is
the modality of counseling that would be the most helpful for the client? Indeed, this
poises ethical challenges to bilingual professional counselors and increases the difficulty
of bilingual counseling. Indeed, one counselor cannot have every single training
imaginable to be the perfect fit for each and every single individual or family in the
community. Yet, it is important to note how individuals and families as well as
communities respond to being able to have a bilingual professional counselor. Lola
discussed her experience of being able to serve the community as a bilingual professional
counselor and stated:
I have been the comfort I have been the shining light the glimmer of light in a sea
of gray for these families because a lot of the people that work with these families
they don’t speak the language and a lot of clients and their families they don’t
speak English.
The metaphor of being a shining light in a sea of gray is indeed a powerful one. Bilingual
professional counselors may be few in the community; yet, when an individual or family
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is able to have one – to have a counselor who can communicate with them in their
language, is certainly needed, as Lola’s quotation illustrates. To be that shining light is
certainly a responsibility. Mare talked about the need within the community for more
bilingual professional counselors for bilingual counseling. He talks about how the
bilingual counselor would become known within the community. He states:
Families talk and in a city even as big as…you treat a family well and just then
you’re seen as the senor que ayuda…si habla espanol…preguntele por el (man
who helps…yes he speaks Spanish…ask for him). Next thing you know, they’re
in your office…and you’re like I don’t have an appointment.
Mare quotation serves to help increase the understanding of how a bilingual professional
counselor may receive a referral, simply by word of mouth in the community and then the
individual or family simply appears at their office requesting services. This illustrates the
need for bilingual professional counselors and further illustrates the layer of challenge
this presents for counselors providing these services. It would appear that it would be
very easy for a bilingual professional counselor to attempt to take on all of the needs
within the community and thus carry a caseload that may be greater in number than the
community average, due to the need being so prevalent and the number of professionals
being able to meet the need being low. Hence the underserved aspect of a couple of
participants’ statements. C also speaks of the need within the community where she
works and expands similar to what Mare had mentioned. She says:
What I have found lately, I have gotten so many Spanish speaking referrals. I
think it’s traveled fast throughout the community and there’s a bilingual
[counselor] and so all of a sudden one-third of my caseload is Spanish
speaking…because I think they found somebody and so then they [know]
somebody.
This quotation supplements Mare’s experience as well as connects with the experiences
of Lola and Jaime. The need for bilingual counseling in these respective communities of
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the participants is high and the number of bilingual professional counselors is low; thus,
they experience with being tasked with meeting the needs in the community, sometimes
by themselves, as Jaime highlighted. Indeed, this could present unique challenges for the
bilingual professional counselor.
Overall, this subtheme encompasses the challenge of bilingual counseling
associated with the need within the community for bilingual professional counselors.
Thus, as the participants quotations illuminate, the need for bilingual counselors is great
and this need indeed adds an additional layer of challenge to providing bilingual
counseling, challenges from the community being able to receive the quality care they
need in terms of clinician training and credentials or the availability of bilingual
counselors as well as contributing to a feeling of isolation for bilingual professional
counselors. Consequently, this is an important facet of bilingual professional counselors’
experiences of providing bilingual professional counseling. This subtheme also serves to
compliment the other subthemes of the Spanish Language and Psychologically Taxing
within the overall theme of Difficulty of Bilingual Counseling.
In summary, the fist theme of Difficulty in Bilingual Counseling consists of three
subthemes: the Spanish language, Psychologically Taxing, and the Need for Bilingual
Counseling. Even though not every single participant interviewed for the study discussed
and experienced the same in regards to this theme, this theme and subsequent subthemes
did emerge from the thematic analysis. Each subtheme adds unique facets and layers to
the overall challenge of providing bilingual counseling services. This first main theme
holds one third of the overall answer to the first research question of how do bilingual
professional counselor experience bilingual counseling. This piece of the answer? It is
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difficult for a lot of different reasons. However, this is just one piece of three and this
leads to the second piece of the answer, the second main theme from the findings.
Theme 2: Counseling the Latinx Community
This second theme emerged from the process of the analysis of the transcribed
interviews and this theme entails the unique aspects of integrating culture, specifically
biculturalism into the bilingual counseling process, as well as the uniqueness of forging
powerful therapeutic relationships with Latinx individuals and families as a bilingual
professional counselor. This theme further adds information to answer the first research
question regarding how bilingual professional counselors experience bilingual
counseling. This theme emerged as incredibly important to participants - this theme is
large and contains specifics about the multicultural implications when working with the
Latinx community as well as specifics about the therapeutic relationship. Consequently,
this theme consists of two main subthemes: Biculturalism and The Therapeutic
Relationship. Each subtheme will be expanded upon and illustrated in detail, while using
the participants’ own words to provide a rich description of each of the subthemes and
overarching connecting theme of counseling the Latinx community within the United
States.
Subtheme: Biculturalism
This subtheme consists of the unique cultural implications for working with the
Latinx community within the United States as a bilingual professional counselor. These
cultural implications are unique and primarily focus on biculturalism in bilingual
counseling and are expanded upon in detail through the participants’ own words. It is
important to note that almost every participant discussed the cultural facets of
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biculturalism and working with the Latinx community. Jaime highlighted one specific
cultural facet of being Latino in the United States and how the phenomenon of being
Latino is specific to the United States. Jaime stated:
…there is a layer here that…being Latino in the United States or being Latino it
really is kind of a United States phenomenon.
This quotation states the layer; yet, doesn’t really expand upon what the layer means.
However, Mare discussed this layer at length, highlighting the various acculturation
factors present within counseling the Latinx community in the United States and how this
really primarily occurs within the U.S. Mare states:
Layers. There’s you know I think Latino people are so much more complicated
because of the dynamics especially being in this country. Where sometimes you
could have your fifth generation folks that aren’t Mexican or Latino they’re
Hispanic. Or you could have somebody whose parents are from Mexico, but the
kids are born here and are very proud of their Mexican heritage. To where you
might have somebody who completely same generation, completely rebel and not
want to acknowledge anything of their Mexican past.
This quotation from Mare really seems to connect with the acculturation facets and
various bicultural identities and orientations found within the Latinx community in the
United States. He continues on and elaborates further about the uniqueness of this aspect
of acculturation and biculturalism, as indeed this aspect of large. He talks about the
prejudice between different groups within the United States as connected to the Latinx
community:
…the biculturalism. So you have the common culture, the Caucasian white people
that primarily speak English and there’s this dynamic that exists in Mexican
culture where its kind so backwards…somebody who is from Mexico would look
at me, I identify as Chicano, looks at me and says that guy is a coconut. He’s
brown on the outside and white on the inside because he is so Americanized…like
a cultural sell-out.
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Thus, the perceptions between the various groups within the Latinx community and the
larger dominant culture can be biased and prejudiced. He continues and states:
So you have this side that is saying you’re a sell-out and then you have the people
over here saying…I ain’t no damn Mexican, I am Chicano or I am Latino, or I am
Hispanic; so, those two worlds collide. [Then] a lot of the dominant culture
looking at you, looking at both groups and [saying] you’re all equally worthless to
me go back to where you belong.
Thus, from this quotation, the prejudice is illuminated. Understanding this prejudice and
the experience of individuals and families from the Latinx community living in the
United States is of utmost importance for the bilingual professional counselor. Indeed
these layers of acculturation and biculturalism are extensive and entail implications for
the bilingual counselor. These layers of acculturation not only entail aspects of prejudice
and oppression, they also entail implications for how an individual person may identify
culturally, while trying to navigate the dominant culture and their own culture from their
family. Mare highlighted a couple experiences of his work with adolescents who were in
the midst of navigating the two cultures and discusses their struggles that they
experienced. He recounts:
You know you pat me on the head and you tell me to go to school and make us
proud and I go to school and make us proud and do well and now I am a sell out
and you’re making fun of me in front of the family.
For this experience, Mare talked about how an adolescent, with whom he was working,
felt like they could not do anything to please both – no matter what they did entailed
some form of dissatisfaction from the family. This quotation helps illuminate that
struggle how if they were successful in school, then they were seen as sacrificing their
own culture. Also, Mare highlighted one adolescent’s struggle in particular in regards to
her cultural identity of wanting to separate herself from her family and hold a different
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cultural identity, which speaks to the biculturalism piece of individuals, within the same
family, potentially holding various identities as a result of the two cultures interacting
with one another. He noticed the adolescent was using very racist and oppressive
language when describing her family of origin, particularly her parents. He stated it was
important for him to understand the various bicultural orientations of the Latinx
community within the United States in order to be helpful for her in navigating her
identity. He states:
…you don’t have to be totally embracing of your mother culture, in fact it’s
actually normal to rebel against your mother culture and that’s okay, but it’s not
okay to belittle or bash your parents. That was the part that I really wanted her to
understand…understand her struggle, her identity, and also that there’s a bigger
picture to this.
Thus, he stated he was able to be of service to her by helping her understand the greater
context of being Latinx within the United States and the numerous layers associated with
it. Anna also discussed this aspect of biculturalism, in relation to families and when one
child may have a different level of acculturation than the parent. This is similar to Mare’s
example but from the parent’s perspective. For example:
…they were just in shock that their child was doing that and then just trying to
explain the child’s perspective and also helping the parent and so I think there was
a cultural barrier there.” “…also like a generational barrier because also their
parents most of them are from Mexico or a Spanish speaking culture where they
have older traditions so when they are raising their children which are newer
generations here in the United States…there is just a lot that comes into play…a
lot of other parents didn’t experience that so trying to understand that why is my
child doing this and what is happening with them and feeling guilty it was their
fault for what was going on.
This quotation from Anna elucidates the experiences of the parent in connection to
acculturation and navigating the collision of the two cultures within the United States,
particularly when their children are raised in the U.S. and they, the parent, were raised in
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another country. This massive construct of culture when working with the Latinx
community as a bilingual professional counselor is incredibly important and Mare
emphasized this cultural aspect frequently throughout the interview. Mare talks further
and states:
Being aware of the level of acculturation with who you’re working with is of
utmost importance, because a kid, let’s say you were working with a family a kid
may be here and the parents over here.
This quotation from Mare helps to elucidate the potential of having individuals within the
same family holding different levels of acculturation or even different cultural identities,
like Mare stated earlier of a child may be very proud of their heritage or a child may
completely rebel against it. If a bilingual professional counselor does not take these
considerations into account in their work providing bilingual counseling services, they
risk doing more harm than good. Maria continues on and highlights the importance of
being aware of these cultural facets in the counseling process. She continues:
You have to…understand those nuances and they’re only going to make you more
effective clinically when you’re able to understand the difference and to
understand that okay if they’re coming from a collectivistic lens that doesn’t mean
that want to put themselves at risk that means that they value certain things more
or less than we do as the American culture or as an individualistic nation…if
you’re not able to reflect or demonstrate that level of cultural competency you can
do more harm than good clinically.
Indeed the integration of culture into the counseling process is paramount and is
connected with multicultural competency for bilingual professional counselors. C
additionally, discusses this theme of biculturalism in bilingual counseling and discusses
its importance. She expounds:
I think that plays a big part of my clients that I am seeing is culture’s really
important to them and in the Latino Hispanic culture there are some dynamics that
are not tradition to American culture and so that I could feel that in the room.
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However, it is important to note there are many more nuances and dynamics present here
in bilingual counseling than have been demonstrated thus far. Lola talked about more
about these nuances. She discussed the unique cultural facets involved, more specifically
with individuals and families who may be experiencing immigration challenges. She
states:
There tends to be more seeking immediate strategies and solutions [and] and I
look for ways to really overcome the issues so I found that to be more of my
experience working with that community. I do a little bit more management with
that as well, because I get referrals who are going under immigration
stuff…working with the Latino immigrant population…their needs are very
particular and sometimes there is a little bit of case management involved with it.
This aspect of cultural implications highlighted by Lola is about immigration and she
discussed how individuals and families may need additional assistance in finding
pragmatic strategies to help meet their needs. Maruja expands further upon this, when
working with individuals from the Latinx community who have immigrated to the United
States. She details:
I have to explain the cultural differences. A lot of times it’s just how life is here.
They’re new and they’re afraid and I have to put into their terms. So that’s the
Spanish and English, it’s all just the understanding of how things are done here.
This is just one of many additional cultural facets of counseling the Latinx community in
the United States. Maria continues on and discusses an additional cultural facet, which is
also connect with the two cultures interacting with one another in the United States. She
discusses the specific differences of collectivism and individualism present with the
Latinx culture in comparison to the dominant Caucasian culture. She states:
American culture is so individualistic and…Latino culture is so
collectivistic…probably the biggest piece that I noticed in my experience in
working with…who were Spanish speaking was very much regarding the
differences between individualism and collectivism.
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Maria emphasized, similar to others, the importance of integrating these aspects into the
counseling process, as it is an essential piece of the experience of individuals and families
in the Latinx community living in the U.S. Maria discusses how integrating these cultural
facets of collectivism and individualism into counseling could be challenging. She states:
The challenge in regards to safety planning…because they were not thinking of
themselves, they were thinking of the children or the family or the larger group
and how to normalize that how to validate that and encourage that and also to plan
around that was a big clinical challenge.
Her experience was in connection to concerns related to domestic violence within the
family system. Consequently, the integration of the cultural value of collectivism
presented a unique challenge, particularly in connection to safety. Maria continued on
and highlighted the gender role differences and the cultural implications these held when
working with the Latinx community. She stated:
There was some gender role differences that come across the culture in regards to
Marianismo, which you know depending on cultures so more Central [and]
Southern American cultures tend to embrace a more Marianismo philosophy as
opposed to more Caribbean cultures that I saw that there as well but there’s this
concept of being submissive and silent and pure like Mary or the Virgin Mary and
how that had implications for trauma and the clinical work of processing a sexual
assault or using your voice for advocating for yourself.
Maria talked about honoring the values and understanding the gender roles present within
the culture. Indeed, she could not ignore these cultural facets, as mentioned earlier if one
does ignore culture in any counseling, but especially in bilingual counseling, the
counselor risks doing harm to the client. Consequently, indeed a professional counselor
needs to be aware of these cultural implications and integrate them into the counseling
process.
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Next, Maruja discussed another cultural implication, uniquely connected with
biculturalism, within the Latinx community specifically for language in connection to
both Spanish and English use in session. She states:
Spanglish just pours out, three or four words in one language and three or four in
another language, whichever language and word it comes in and we communicate
beautifully and most people love it in all ages.
Thus, the bilingual counselor needs to be able to integrate both languages into session
and not operate solely in Spanish or English, as the individual or family may certainly
speak both languages. Thus, this is another cultural implication that is directly connected
to the language. A similar implication about language is highlighted by C. She talks about
the uniqueness of certain meanings of words or vocabulary as connected to national
origin before coming to the United States. She details:
I think it even gets more complicated because I work with a lot of people from
Mexico and then I work with people from Central America and even some of the
language, some of the words they mean different things so I know Spanish from
Mexico and that Spanish and some of the words are very different and so I have to
ask them, you need to educate me a little bit what do you mean what does that
mean?
Thus, not only does bilingual counseling hold implications for mixing and alternating
between the languages, but it also holds unique vocabulary implications for the language
depending upon the client’s original culture and where they lived prior to the United
States. This are unique cultural implications for bilingual counseling for counseling the
Latinx community within the U.S. Additionally, Maruja discusses how the culture
implications affect greetings as well in bilingual counseling when working with the
Latinx community. She says:
I put my hand out to say hello and they go in for a kiss because that’s the way we
say hello, you know the air kiss on the cheek…mostly almost everyone will hug
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me, culture’s like that for the most part. So I find a lot of things that you might not
do in a white or Anglo atmosphere we can do, it’s less formal I am less formal.
Thus, as this quotation illuminates, there is an additional cultural implication for
greetings and physical touch. Indeed, as Maruja states an air kiss on the cheek or a hug
can be much more culturally appropriate when working with the Latinx community as a
professional counselor. Moreover, Victoria also discussed additional cultural implications
found within bilingual counseling and she discusses how it affects her interactions with
her clients. She says:
Depending on the culture…it was more formal if I worked with a male from
Puerto Rico…I had to be professional and I am the therapist and he is the client
otherwise they’re very much a male dominated culture and they do not see
women as professionals and in the group I was working with and in other cultures
like in working with Mexican families it was more being a part of the family and
getting to know the family and I would do home visits if I was working with the
kids and getting to know the family and so it depended on which culture and it
was, even though it was bilingual it was different cultures.
As this quotation further illustrates, the diversity of culture within bilingual counseling
can be great and how each impacts the bilingual counselor’s interactions with the
individual or family is also important. Victoria also expanded further on the familiarity
needed with the families. She stated:
Family oriented counseling…if you are dealing with a kid and the family does not
believe in counseling, you have to get the whole family to buy in before you can
help the child.
As Maruja highlighted physical touch, Victoria highlighted professionalism and
familiarity with the individual’s family, all which depend upon the culture of the
individual or family with whom the bilingual counselor is working with. This another
cultural implication found within bilingual counseling.
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An additional facet of culture was discussed by C, Carmen, and Aurora. They
each talked about the views and perceptions of mental health within the community. C
says:
Cultural things, like that believing in curanderos (healers/wise men), different
kinds of medicine [or] what I am going through is somebody put a spell on me
versus its mental health.
Thus, this cultural implication holds how individuals and families may perceive or view
psychological challenges in comparison to the more dominant U.S. culture.
Nontraditional medicine or spiritual implications can absolutely be present. Carmen
additionally talks about the culture importance in connection to bilingual counseling and
mental health. She discussed:
So me coming from or growing up with hearing about people being cursed or
someone put a spell on you or things like that and the beliefs she had, it really
helped me in helping her to the point where she was able to see through therapy.
Again, as Carmen discusses, psychological challenges may certainly be seen differently
by individuals and families in the Latinx community. Aurora also highlighted cultural
implications with the Latinx community as connected to mental health and seeking
counseling services. She explains:
Mexico happens to be one of them because there is such a strong sense of family
you know, what happens here stays here and we are going to deal with it and
we’re are not going to talk about that…we are going to deal with it in our own
family.
Consequently, a cultural implication may be the bilingual professional counselor can be
seen as an outsider who is unwanted. So not only may a family hold a more spiritual
perspective on psychological challenges, they may also not hold a desire to seek out
external help with said challenges. Indeed, a family may wish to keep it private and
within the family. These quotations from C, Carmen, and Aurora highlight a unique
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cultural implication connected with the perception of counseling and mental health
overall.
Another unique cultural facet is highlighted by Victoria. She talked about in the
form of seeing boundaries with her clients and families; yet, it was specific to receiving
gifts from members in the community. For example, Victoria said:
Setting up appropriate cultural boundaries for them, I had clients the mom bring
me a dozen tamales and I thanked her and I would share with the office…because
you don’t tell a Mexican mom or grandma that you are not going to accept their
food...so its setting boundaries but still maintaining the relationship with the
family.
This experience discussed by Victoria highlights the last cultural implication for
counseling Latinx individuals and families, as discussed by the participants. She stated
how she would accept gifts that she would normally reject, due to the cultural
implications. Indeed, one does not decline a gift of food from a Latina woman;
consequently, bilingual counselors have to be aware of these cultural implications and
how they may play out in bilingual counseling.
Overall, this subtheme contains the various cultural implications connected to
bilingual counseling and illustrates the importance of integrating the cultures into the
counseling process in order to better serve the Latinx community. This subtheme further
illuminates the participants’ collective experience of bilingual counseling and what it is to
like to be a bilingual professional counselor. Thus, this additional evidence serves to
inform our answer to the first research question about bilingual counselor’s experience of
bilingual counseling. Indeed as several participants mentioned the essentiality of being
aware and understanding the cultural facets of bilingual counseling, many of which are
directly connected to biculturalism. Certainly, these cultural pieces are varied and cover a
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wide range of aspects regarding bilingual counseling – it may be daunting to consider;
yet, the stakes are high and the importance of culture cannot be ignored.
Subtheme: The Therapeutic
Relationship
This subtheme encompasses the unique aspects of building a therapeutic
relationship with individuals and families from the Latinx community in the counseling
process. This was touched on lightly within the previous theme of biculturalism and the
cultural implications. Many of the participants highlighted the importance of the
therapeutic relationship and emphasized the differences of building a therapeutic
relationship in relation to bilingual counseling and working with the Latinx community in
the U.S. This subtheme is certainly connected to the larger overarching theme of
Counseling the Latinx Community and is related to the other subtheme of biculturalism;
yet, it is also different in its own way. This subtheme provided specific and useful
information in regard to how bilingual professional counselors experience bilingual
counseling. Indeed the therapeutic relationship is central to the counseling process and is
natural for participants to discuss. Jaime talked about being able to bypass defenses that
may be present for other professionals when working with Latinx individuals and
families. He talked about the importance of being bilingual and communicating in
Spanish as helpful for building these relationships and connections. He stated:
I was able to cross a cultural barrier because I am bilingual, so when that happens
I believe that some of the defenses go down and clients are able to be more
honest, they don’t see me as a CPS worker you know child protective services
worker or somebody coming in to tell them what to do.” “I think being bilingual
and bicultural…also gives me platform to provide empathy or to extend empathy
which I think is huge.
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As Jaime discussed being able to forge a therapeutic relationship, by virtue of being
bilingual and bicultural, to bypass some defenses clients and families may have, he
emphasized the importance of being able to extend empathy to his clients from the Latinx
community. This seemed incredibly important and helpful and facilitating the therapeutic
alliance. Indeed, he talked as if clients viewed him as one of them and not such an
outsider as they might view other professionals. Carmen continues and also discusses a
connection she feels with her clients, similar to what Jaime also discussed in regards to
the therapeutic relationship. She says:
When I have a client that is Spanish speaking or that’s their primary or only
language, I feel a connection almost immediately because of that.
She continues on and states:
It’s not just me feeling the connection, but the client feels the connection also.
[They say] oh you speak Spanish?! Your Spanish sounds perfect! It’s not perfect
but they would tell me it’s perfect and I would tell them well I was born in
Mexico so that’s my first language and they feel at ease and they feel that
connection as well. And I think just in general the relationship is a lot better when
you have that immediate connection.
Through these two quotations from Carmen, it helps illustrate the connection felt by both
the counselor and the client and how there appears to be a sense of us right away, solely
by virtue of speaking Spanish and being bicultural. Certainly this helps facilitate a
therapeutic relationship and bypasses defensiveness. Jaime also discussed how he
experiences this sense of connection outside of his work as a professional counselor. He
said:
Wherever I am around [a] Spanish speaking person whether they’re from Cuba,
Columbia, Argentina, it doesn’t matter I sense a pretty immediate sense of usness
and kind of something there that connected us.
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Lola continues on about the therapeutic relationship and more specifically solely of the
effect of being bilingual. She stated:
It’s just part of who I am and it’s something that I bring to the table that I am able
to communicate with my clients and really hear them in being able to develop a
relationship and a rapport.
She expands further and includes trust within the relationship. She says:
I do feel like in terms of building that therapeutic relationship I do find that’s not
hard and I do find there is a sense of comfort and trust with working with them.
Sometimes they’re just like I can’t believe this lady wants to help me…once they
know I am there to help there is a sense of trust that is there.
This experience from Lola is important, in connection to the other participants’
experiences, as Lola does not identity as bicultural and does not identify as Latinx. Thus,
by being able to speak Spanish and to use the language as a means to develop rapport and
facilitate the relationship is important, especially in regard to understanding the
significance it can hold for an individual or family from the Latinx community. Maria
additionally spoke on the therapeutic relationship in bilingual counseling, specifically in
how she presents herself within the relationship. She stated:
I want them to feel like they’re in their living room talking to a friend. So
although I do CBT and I go into a lot of the educational, I try to keep it as simple
and common and I use common words, I don’t try to sound like the ultraintellectual.
Thus, as Maria illustrates she presents as a bit more informal in order to facilitate a more
positive and effective therapeutic relationship. Victoria also highlights the therapeutic
relationship and how she facilitates the therapeutic relationship with clients in bilingual
counseling. Similar to Maria, Victoria articulates:
…you need to be flexible and you need to let them lead with anything that we do
the client is always the expert so in culture it is exactly the same way…you just
have to let them lead and kind of go with the flow just like in any relationship.
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Anna also expounded upon this facilitation of the therapeutic relationship and clarifies
further:
I would leave it up to them if they wanted to do it in Spanish or English some of
the [clients] spoke more Spanish than English and some of them was like half and
half and so depending on what the [client] felt more comfortable…they would
initially talking in Spanish then I would just go with it. Same with parents who
like if they…knew more Spanish then I would speak in Spanish and if they
Spanish and English and I would ask what they feel more comfortable with and so
yeah I just meet them were they were at.
These quotations from Victoria and Anna illuminate the need for bilingual counselors to
be flexible and follow their client’s lead, especially when building a therapeutic
relationship. This aspect of the counselors’ experiences is paramount to the bilingual
counseling process. Understanding all of the multicultural implications and how one may
present themselves based upon those cultural implications is important and one will find
themselves encountering additional barriers in the formation of the therapeutic
relationships with their clients who identify with the Latinx community. This also entails
following the client in the language of their choice for the session, as Anna described.
Anna continues further and explains:
I know being able to speak Spanish that’s the advantage but if you’re not
personable with people then you can’t connect with others and then it doesn’t
matter if you speak Spanish or not.
Indeed the formation of the therapeutic relationship is paramount and as the participants
highlighted, can be done in unique ways and it is important to understand the strengths of
being bilingual and being bicultural can have upon the therapeutic relationship. Another
aspect of forming therapeutic relationship when working with Latinx individuals and
families was discussed by both C and Aurora. C continues on speaking about the
therapeutic relationship and more specifically the intersection of her identity as a Latina
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woman with the client’s ethnic identity of Latina and its effect on the relationship. She
states:
I have noticed clients just expect me to just understand their perspective just
because I am a Latina woman I should understand and so a lot I have to remind
you need to explain to me from your perspective what it’s like because it’s just
implied that I should understand some of their struggles because I am Latina as
well.
Thus, the intersection of the counselor’s identity with the client’s identity is also of note
within the counseling relationship in bilingual counseling. However, it is important to
note this intersection is not the only one that exists and is certainly not the only one that
holds implications for the relationship. Aurora also mentions the therapeutic relationship
in relation to the intersection of her ethnic identity with the client’s ethnic identity as well
as her gender identity with the client’s gender identity and the intersections of the gender
identities with the ethnic identities. Thus, she talks about two additional intersections
between the client and the counselor. She states:
I think it’s just thought of differently and their point of view too and what are they
thinking about me? What is my role? How can I establish this therapeutic
connection with them?” “How am I going to connect with these men?...I do not
want to appear as a miss know it all.
Her experience was about the gender roles that can be present within the Latinx
community and how it is for her as Latina women working with Latino men. Thus, not
only is the intersection between ethnicities of the counselor and client important, but also
the intersection between genders of man and women as well as the intersection of
ethnicity and gender.
Consequently, within this subtheme of The Therapeutic Relationship, the
participants emphasized the importance of the relationship with clients and how that
relationship may look differently when counseling individuals and families from the
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Latinx community. This was an important part of their collective experiences as to how
they experience bilingual counseling. Consequently, this subtheme further serves to
illuminate the answer to the first research question of how do bilingual professional
counselors experience bilingual counseling. The intersection between the identities of the
counselor and the client appear to be salient for the relationship as several participants
discussed their impact, whether it was language and being able to bypass defenses or if it
was ethnicity and gender. Indeed this subtheme is related to various cultures within the
Latinx community and biculturalism; yet, it is also different and unique. Consequently, it
merited its own subtheme, alongside the subtheme of Biculturalism, within the larger
theme of Counseling the Latinx Community. Thus, the second part of the answer to the
first research question is illuminated and states the various cultural facets of Counseling
the Latinx community is an essential and integral part of the bilingual professional
counselor’s experience of bilingual counseling.
Theme 3: Counselor Experience
This subsequent theme entails and encompasses the counselor experience with
being tasked to do bilingual counseling and providing bilingual counseling services. This
theme, even though is titled the Counselor Experience, is different than the first two
themes as this theme contains the more personal experience of the counselor when
providing bilingual counseling. For instance, the first two themes – Difficulty of
Bilingual Counseling and Counseling the Latinx Community discuss and illuminate the
counselor’s experience in connection to their practice of bilingual counseling; whereas,
this theme contains the aspect of the counselor experience of how the bilingual
professional counselor views themselves in connection to providing bilingual counseling
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and what it means for them personally to provide bilingual counseling. Indeed separate
from their more professional experience and more centered upon their more personal
experience and self of the counselor. This third main theme provides the third and final
part of the first research question’s answer. How do bilingual professional counselors
experience bilingual counseling? This third of the answer is about their own personal
experience connected to themselves as a counselor and what it means for them to be a
bilingual counselor. This third of the answer cannot be excluded and warrants its own
specific attention.
This third theme has been divided into two subthemes: Self-Perception of the
Counselor and Meaning for the Counselor. Each subtheme is unique and separate, yet
related with similarities. The first subtheme of Self-Perception of the Counselor relates to
how the counselor views themselves in being able to provide bilingual Spanish and
English counseling services. Indeed it contains their self-perceptions of being a bilingual
counselor providing bilingual counseling services. The second subtheme of Meaning for
the Counselor relates to the personal meaning the participants experienced and disclosed
in being able to work as a bilingual counselor and provide these services to their
respective local communities.
Subtheme: Self-Perception of the
Counselor
This subtheme connects the participants based upon how they perceived
themselves in providing bilingual counseling. Several participants discussed feelings of
self-doubt, feelings of incompetence, as well as feelings of anxiety in providing bilingual
counseling, especially when they were first started to engage in providing bilingual
counseling to their respective communities. Thus, this subtheme shows how a bilingual
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professional counselor may experience themselves and subsequently view themselves
when they are tasked with providing bilingual counseling services. Lola also described
her own feelings and perceptions of herself when she was beginning to provide bilingual
counseling. She talked about feeling nervousness and anxiety. She emphasized
wondering if she was being helpful discussed feeling this anxiety of not being able to
understand. She said:
I was nervous. I remember feeling hot, really worried…I was so worried like oh
my gosh what if I don’t understand everything that she just told me?...it was just a
lot of anxiety and wondering if I am doing the right thing…I was wondering if I
was doing the right thing or if I am going to be helpful for her.
As this quote explains this feeling of anxiety was central for her, when she was beginning
to provide bilingual counseling. Also, from the quotation one can perceive a level of selfdoubt as well. Doubting if she was doing what was right, doubting if what she was doing
was of actual service and help for the client. Maria also talked about feeling anxiety
during session. She states:
Anxiety! Anxiety through and through. Spanish is not my first language and so
there was a level of discomfort and anxiety regarding how. I have always grown
up listening to the language, it’s always been a part of my family, but English was
very much emphasized in my home so I had a lot of fear regarding how effective I
could be as a bilingual counselor.
Again, the feelings of anxiety accompanied with feelings of self-doubt. Maria added
experiencing fear – a fear of not being able to be effective. For Maria, it appears that
some of her anxiety stemmed from Spanish not being her first language; even though, she
grew up listening to Spanish in her family or origin. The anxiety and the fear, connected
to a doubt of effectiveness or helpfulness for clients was common for participants. C also
discussed feeling anxiety about providing bilingual counseling. She details:
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I think I experienced some anxiety even just wanting to make sure I was fully
understanding what they were saying and putting it into words that they
understood that I understood. What I would say so you know I had a lot of anxiety
just wanting to be really careful that I was really understanding them and then
reflecting that back to them.
C’s experience of anxiety is slightly different yet also similar to what both Lola and
Maria experienced. She talked about anxiety as connected to understanding –
communicating to her clients that she understood them, while actually understanding
them. Similar to wanting to be helpful and being effective for clients. Aurora also
expanded on feeling nervous and worried. She also experienced self-doubt. She
discussed:
Am I going to get this right? Am I going to do this right? And am I going to be
effective? And am I going to convey what I want to in the right way, because a
simple word in English does not have the same meaning it does not it has a
different translation. It’s different.
So similar in her experience to C of communicating understanding as well as similar to
Lola of wondering if she was doing the right thing. Doubting herself of being able to be
effective. This self-doubt appeared to also be common across participants. For example,
Alicia highlighted this self-doubt. She stated:
I think of my first experiences as a bilingual [counselor] in those sessions I think
about not feeling very competent. Realizing that there’s a large gap between just
knowing to speak Spanish and also working and providing services in Spanish for
mental health, so it was it felt I guess really scary. It was intimidating, a lot of
self-doubt [and] the imposter phenomenon came up for me.
Thus from her quotation, the self-doubt facilitated feelings of incompetence. Alicia even
disclosed experiencing the imposter phenomenon and wondering if she was indeed a
bilingual professional counselor who is actually providing bilingual counseling. She
emphasized the gap she experienced and how it contributed to her self-perceptions and
feelings of incompetence. This feeling of incompetence came up for other participants as
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well and discussed their own worries of how it would impact their work as a bilingual
counselor as well as their client’s perception of them as their counselor. Victoria
discusses her own worry when providing bilingual counseling, particularly when she was
first starting and her worry of how her clients may perceive her. She explains:
Honestly that they would know that I wasn’t as fluent as I wanted to be. I
remember thinking what if there was a word that I did not know something that I
did not remember or explaining like the conversation of Spanish is so much
different than explaining a diagnosis in Spanish and so I was so worried I would
have to explain something and I was not going to be able to know the word for.
This anxiety and fear contributed to a worry of how the counselor was perceived by their
client. For example, Victoria worries her client may discover she wasn’t as fluent as he
desired in bilingual counseling. Maruja also added her own self-perceptions and feelings
in connection to how she worried about her clients’ perceptions of her. She said, even
though she didn’t encounter any problems with clients thinking this way of her; yet, she
found herself thinking this about herself:
I become very self-conscious not being able to come up with a word. I think oh
my gosh they must think that I am not professional or I am illiterate or something
like this.
Thus, from Maruja’s quotation she worried about her client’s viewing in a negative light
– not being professional or even being illiterate. However, Jaime and C both talked about
their client’s viewed them as counselors and how they were incongruent with how they
viewed themselves. Jaime talked about assumptions client would make about his
language ability in Spanish and C discussed feeling an extra pressure of being able to be
effective and competent in bilingual counseling solely due to her identity of being Latina.
Jaime stated:
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I think that it’s assumed I am a native Spanish speaker and I don’t consider
myself a native Spanish speaker, but I do consider my parents as native Spanish
speakers I mean they did all of the education in Spanish…but all of my education
was in English, that’s just how it happened.
C stated:
It feels like a lot more pressure because I am Latina so I think people just
automatically assume it should come easy and it’s not that easy so I think it just
that added pressure.
Both of these experiences illuminate how the external perceptions of clients did not
match up with their own internal self-perceptions of being a bilingual counselor. Indeed,
experiencing difficulty in learning bilingual counseling and other’s expecting her to just
learn it quickly without much effort are not congruent together. Similar to Maruja’s
experience, yet appears to be almost mirrored, of wondering if her clients would see her
as unprofessional or illiterate, even though she never experienced that from any of her
clients in the years of her experience as a bilingual professional counselor. The pressure
noted by C is also of importance, as this pressure could certainly have contributed to her
feelings of anxiety and self-doubt that she expressed having when asked to provide
bilingual counseling.
Carmen however had a contrasting experience from the other participants of
experiencing anxiety and self-doubt. She stated even though she was anxious from first
beginning to be a counselor and working with clients for the first time, she stated Spanish
helped her feel more comfortable. She says:
I had a lot of anxiety because they were my first cases first coming into the field
making sure you’re doing the right thing saying the right thing, but Spanish is my
first language, I feel more comfortable speaking Spanish.
This experience is important to note as even though it is completely different from the
other participants, it illuminates that a bilingual professional counselor’s experience of
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bilingual counseling, specific to their own self-perception of providing bilingual
counseling services can certainly be different. Thus, not it would a mistake to infer that
every single bilingual counselor will experience anxiety and self-doubt connected to
providing counseling in Spanish and English.
To summarize, several participants spoke about a variety of feelings they
experienced and how they perceived themselves as a bilingual counselor, especially when
first providing bilingual counseling to the community. Feelings of anxiety, nervousness,
self-doubt, incompetence appeared for several participants. These experiences are
important to know as this subtheme did emerge as a common connection between the
participants. This helps answer how bilingual professional counselors experience
bilingual counseling – their experience of themselves, their ability, and of being a
bilingual counselor. This aspect of their experience cannot be ignored and is connected to
the next and final piece of the answer to the first research question – Meaning for
Counselor.
Subtheme: Meaning for Counselor
This subtheme encompasses the personal satisfaction, reward, and meaning the
participants described in being able to provide bilingual counseling to the Latinx
community as a professional counselor. This second and last subtheme of the third main
theme of Counselor Experience serves to complete the answer, along with the first two
main themes and their corresponding subthemes, to the research question of how do
bilingual professional counselors experiencing bilingual counseling. Several participants
discussed this personal meaning and this subtheme emerged from the analysis connecting
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the participants and as an essential part of the counselor experience in engaging in
bilingual counseling. Jaime discusses:
I feel like for me it’s something that I am called to do, I feel comfortable, but at
the same time it is a challenge.
As this quotation states, Jaime feels being a bilingual counselor is a calling for him. He
stated he feels called to provide bilingual counseling to the community. He also talked
about how it is also a challenge for him. Renee also discussed her own meaning in being
a bilingual professional counselor and highlighted this challenge:
It’s definitely challenging in a good way, it helps push me to become a better
counselor and then it also connects me to my culture as well.
It is important to note within her quotation of her experience that not only is it
challenging for her to improve as a professional counselor, it also serves another
meaningful purpose for her in connecting her to her culture. She continues and elaborates
further:
I think of being courageous to use the language. I have always taken a lot of pride
in identifying as a Latina but there’s something special for me in being able to
really harness part of the language piece of that as well I think…there’s just been
a lot more I think pride that’s come from just again what my culture is and being
able to take that skill and use it…and being able to use it to help others.
Again she explains more:
I am proud of being able again to just use something that was secondary [speaking
Spanish] within me and be able to foster it into something that is helping others.
Both of these quotes from Renee illustrate how meaningful it is for her to be a bilingual
professional counselor and provide bilingual counseling services through connecting her
to her own culture. She says she takes great pride in identifying as Latina and how special
it is to be able to use her culture and the Spanish language to serve clients in the
community. Aurora also talked about this personal meaning she received from providing
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bilingual counseling, of connecting with her own culture and learning about other
cultures. She stated:
…as I was aging and even became a teenager I remember…I was ashamed of my
culture very much…I would try to hide from that and the food and the music…but
coming back to it, but connecting to it, it is who I am, all I know, with that I have
a very strong sense of culture and heritage and rituals and all that.
She continues on and says:
I am very proud of my culture it is who I am and I think for me…just culture is
huge. It’s very significant. It’s who you are. And its, they are all different and
their culture factors and what a beautiful thing.” “I love reading about new culture
and the rituals, their words.
Both of these quotes from Aurora show how she was at first ashamed of her culture
growing up and yet know she holds great pride in her culture, similar to Renee. Being
able to connect with her culture was powerful for her. The growth and personal meaning
she experienced is profound. Additionally, similar to both Jaime and Renee, Maria also
spoke about her own personal meaning and satisfaction of being able to provide bilingual
counseling. She talked about how providing bilingual counseling fulfills a dream of hers
of being able to help her community and serve them as a bilingual professional counselor.
She explains:
It’s the dream of helping people who need to be helped and to be able to meet
them where they are in the language that they navigate in and operate in to be able
to help my community.” “At the end of the day…you’re getting to serve your
people [and] that’s always overshadowed the negative side of it.
A fulfillment of dream, of a life goal, is certainly meaningful and Maria adds this as her
experience in being a bilingual professional counselor and providing bilingual counseling
services to her community. Indeed, being able to connect with one’s own culture and
experiencing a feeling of being called to be a bilingual counselor is an incredible
experience for these bilingual professional counselors.
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Consequently, this subtheme truly illustrates the personal connection and meaning
bilingual professional counselors experienced from providing bilingual counseling
services to the community. Even though participants were not asked specifically about
the meaning they experience in being a bilingual professional counselor, several
participants discussed it and subsequently this subtheme emerged from the data. This
subtheme represents an integral piece of the counselors’ collective experience of how
they experienced bilingual counseling as professional bilingual counselors. These two
subthemes of Self Perception of the Counselor and Meaning for Counselor are different
yet similar in how the participants personally experience bilingual Spanish English
counseling. Thus they are subthemes within the grander connecting theme of the
Counselor Experience. This theme of Counselor Experience, along with the first two
main themes of Difficulty of Bilingual Counseling and Counseling the Latinx
Community, these three themes together answer research question one of how do
bilingual counselors experience bilingual counseling. As illustrated and discussed in this
section of the findings, they experience bilingual counseling in incredible ways – both
professionally and personally. Bilingual Counseling is challenging, the Cultural Facets of
counseling the Latinx community are vast and numerous, and the personal experience of
bilingual counseling connected to the self of the counselor is fraught with the perplexing
and difficult feelings of self-doubt, anxiety, and incompetence; yet, overall it holds deep
personal meaning for the counselor.
Theme 4: Counselor Bilingual Skill Development
The following theme emerged from the data and analysis of Counselor Bilingual
Skill Development. This theme represents how bilingual professional counselors
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developed their skills pertaining to bilingual Spanish English counseling. This theme
answers the second research question from my study – how do professional counselors
acquire bilingual counseling skills. Participants discussed having to learn and develop
their skills in bilingual counseling by themselves in isolation frequently. Also, they
discussed the value of supervision and how supervision, for many participants, held
benefits for them in developing their bilingual counseling skills. Lastly, they discussed
learning from their peers and colleagues were had already learning how to provide
bilingual counseling. Thus, within this theme, three specific and unique subthemes
emerged which are also similar and connected. Each subtheme holds one piece of the
answer to the research question mentioned. These subthemes are: Isolated Self Learning,
Supervision, and Peer Connection.
Subtheme: Isolated Self-Learning
This first subtheme within the overarching theme of Counselor Bilingual Skill
Development pertains to how several participants discussed having to develop their skills
on their own without support. Additionally, several participants highlighted how their
training was in English and the gap within the training in reference to bilingual Spanish
English counseling. Thus, within this subtheme their experiences of learning in isolation
on their own or being self-taught are illuminated. Jaime highlighted this gap he noticed
within his own formalized training in graduate school and stated:
None of my training was in Spanish…it didn’t really deal with anything
specifically as far as working with or working in Spanish linguistically.
Not only was none of his training in Spanish; yet, it also did not contain any training or
guidance of how to work as a professional counselor within the Spanish language.
Consequently, he stated he had to take the initiative on his own and learn it for himself. It
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was up to him to fill in the gap left by his formalized training. He continues on and
expands:
I just have to find a way to do that kind of on my own right.” “I think it came
really just for me being knowing who I am and who I was and seeing myself as a
Spanish speaker and as Latino…it really was a lot of self-reflection kind of
looking and doing and a lot of looking in myself more so than having dialogue
and I did try to get my hands on all of the articles.
Jaime discussed searching out articles – any article he could find about doing counseling
in Spanish. Also, he discussed the paramount value of self-reflection for his own learning
and understanding who he is both personally and professionally. Lola also talked about
herself needing to learn somethings on her own. She additionally talked about seeking out
articles, books, and anything she could find to be of assistance in her own development as
a bilingual counselor. She stated:
One thing I did find myself doing is getting books and looking up words and
idioms. Understanding idioms more looking up other idioms to be able to
converse.
Lola emphasized having to find resources to assist with the Spanish language. Similar to
what Jaime experienced of not receiving any training in his formalized graduate training
on how to effectively function as a bilingual counselor providing bilingual counseling.
Skill development was up to them. Additionally, Renee also highlighted this gap within
her graduate program and stated:
There was no training in my program for counseling Spanish speaking
individuals. I had nothing to prepare me for that.
Not having any preparation in doing counseling in Spanish, Renee was also left to her
own devices in developing her bilingual counseling skills. Indeed this training gap
contributed to these counselors learning on their own in isolation. Alicia also talked about
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having to learn these skills on her own and added her experience to the others. She
details:
We never discussed what experiences the therapist would have going into using
their native language so that was never a discussion, I don’t really feel like I was
prepared. I feel like everything was really self-learned.
Alicia stated she certainly did not know what to expect when she decided to first engage
in learning how to provide bilingual counseling services to the community. Indeed, she
highlighted what it would like for her, in her own native language of Spanish, to do
counseling, was never a point of discussion throughout her graduate education in
professional counseling. She continues on and illuminates what her first experience was,
given this gap in her training. She discussed:
The first session realizing like holy cow I don’t have that word or they taught me
this specific language or these skills and I don’t even know what they are in
Spanish so validation for example I had to look that up on my own.
Consequently, her experience was shocking for her. She understood what to do for
counseling – in English. She stated she had to look up things on her own and provided
validation as an example. She realized she didn’t have the words in Spanish nor did she
know what to even call the skills, which she had grown so accustomed to learning in
English, what they were in Spanish. Thus, she was left on her own in that experience.
Maruja also emphasized this gap in her graduate training as a professional counseling in
connection to bilingual counseling, which led to her having to seek things out on her own
to fill in the gap. She said:
It was all English…I don’t think anything in reference to bilingualism.
Nothing…no discussion about languages.
Maruja’s experience was similar to Jaime’s in that it was all in English and that nothing
was discussed or included anything about bilingualism in counseling. C also highlighted
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the training gap as well as the challenge of having to learn bilingual counseling skills on
one’s own. She explains:
I don’t think I’ve ever once in my program was it ever addressed…multicultural
was, but not the bilingual counseling was ever brought up.” “I can google play
therapy and a bunch of stuff pops up, but I google bilingual Spanish therapy and
nothing. There’s nothing out there. Nothing.
C stated that she did receive multicultural training in her program, something experienced
by the other participants; yet, despite the multicultural training, no training on the
dimension of diversity specific to language and incorporating another language into
counseling was present. Thus, she stated she initially went to internet for answers and
sadly she was disappointed in her search. As she stated, other aspects of counseling are
readily available such as play therapy; yet she did not find anything on bilingual
counseling. Consequently, she too was left to figure it out on her own and to seek out
other resources. Maria also talked about the gap within her graduate training in relation
to bilingual counseling and using both the Spanish and English languages in session. She
stated:
When the system inherently doesn’t have representation of all of those who are
being served then inherently there’s going to be gaps in how that system is
operating…there was very little emphasis on the cultural components of not only
the clinical work, but the advocacy work and even things like research and
scholarship [and] what does that look like with language themes.
Maria discussed how there is a need for bilingual and bicultural counselor educators and
trainers in the field. As she mentioned, she states the Latinx community doesn’t have the
needed representation within the field of professionals serving them. She discussed how
the gap in training may be due to this gap in representation. She did continue on and
explain how her own professional experience of working as a bilingual counselor helped
fill in the gap she experienced from her formalized training. She expands further:
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I think a lot of it is learning from the client sand kind of like learning as you are
doing it.
This on-the-job training was helpful for her in developing her own bilingual counseling
skills. The experience was invaluable for her and this was learning that she had to do on
her own, without specific support. Carmen also discussed how the on-the-job training
helped fill in the gaps in her formalized training from graduate school. She stated:
I think the training on the job, every person is different. Every individual comes
with different needs so your approach is different with everybody and you learn
as you go.
Thus, from Carmen and Maria’s quotes, bilingual counselors learn from actually
doing bilingual counseling and learning as they are doing it. For many participants, this
was done in isolation, as they did not receive the support they needed from their
formalized graduate training in bilingual counseling. Indeed, several participants were
left to discover and learn on their own and even then their efforts were not always
fruitful, such as C saying she turned to the internet only to find nothing on bilingual
counseling. Thus, these statements from the participants highlighted the gap within the
formalized training itself from graduate training programs and how they felt they needed
to learn a lot of the bilingual skills for bilingual counseling on their own. However, it is
important to discuss the value and benefit the participants discussed that they received
from supervision in connection to their bilingual skill development for bilingual
counseling, as many participants did utilize supervision to help further their growth and
development in bilingual counseling.
It is however important to note Renee’s experience of formalized training, as her
experience was very different than all of the other participants. She talked about how she
sought out additional formal training beyond her graduate program after she had
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graduated. She talked about formal training she received which contained an immersion
experience and providing mental health services in the Spanish language, under direct
supervision of bilingual supervisors. Due to the formalized training in bilingual
counseling being so limited in its offering and due to her direct quotations holding a high
probability of revealing her identity, they are not included. She did discuss how helpful
and beneficial this additional formalized training was for her as a bilingual counseling
and how she did not feel alone, but rather felt incredibly supported in her bilingual skill
development. This experience is important to note, as the other participants highlighted
having to learn on their own due to the gap in their training; whereas, Renee did not
experience this gap. Consequently, one is left to wonder what would happen if bilingual
counseling training was readily available, widespread, and offered to be included within a
student’s formalized training. However, given the data and the findings, Renee’s
experience is not a common shared experience across most bilingual professional
counselors. Thus, the first piece in answer to the research question of how do professional
counselors acquire bilingual counseling skills, is that they learn on their own individually.
The next piece to the answer to this question though relies in supervision, as many
participants discussed how supervision helped them further their bilingual counseling
skills development.
Subtheme: Supervision
Several participants highlighted the value of supervision they received in regards
to their bilingual skill development and providing bilingual counseling. Many
participants talked about the support and assistance they received through supervision. It
is important to note several participants talked about how supervision was helpful; yet,
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there was still a perceived gap in the supervision, particularly when their supervisor was
not bilingual or did not take the time to learn about bilingual counseling and its specific
nuances as well as challenges. Overall, the participants discussed the benefits of
supervision; yet, it is important to discuss both in relation to the supervision component
of Counselor Bilingual Skill Development. Consequently both are presented within this
subtheme of Supervision and both hold the second piece to the answer to the second
research question. Jaime discusses never having a bilingual supervisor and this gap in
supervision for himself. He states:
I had a great [supervisor] but he wasn’t Latino and he didn’t speak Spanish…I
feel like that has always been a deficit for me and that’s something I have always
wished that [I] could’ve had and…hopefully that’s something I will be able to
[have]…it’s definitely something that was not there [and] I wish it would’ve been.
He stated that he wished he could’ve had was a bilingual supervisor who could’ve used
Spanish in supervision. Indeed he reported this lack as a deficit for himself in his training
and bilingual counseling skill development. He expands further and states it would have
been helpful for him to be able to discuss his Spanish-speaking clients in supervision, but
also his experiences as a bilingual counselor. He continues and explains:
I think it would’ve been a huge benefit to have someone there a supervisor that I
could have that kind of relationship with and that I could just really talk about
some of my cases and not only my cases but what it’s like to be a bilingual
counselor about my experiences of being a bilingual counselor [and] some of the
insecurities.
Jaime was not the only one who did not receive any bilingual supervision. C also
discussed the gap she experienced in regards to supervision of bilingual counseling. She
also highlighted potential benefits she considers she would’ve gotten had she experienced
bilingual supervision. Her experience was similar to Jaime’s experience.
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I can tell you I have had no supervision around bilingual counseling. It was just
more that idea of oh you speak Spanish ok great you get to work with the Spanish
speaking clients.
This quote from C talks of her experience of simply being thrown into providing
bilingual counseling by her supervisor. Her supervisor did not speak Spanish and did not
understand the uniqueness of bilingual counseling. C continues on and emphasizes the
potential benefit she believes in having a bilingual supervisor for the supervision of
bilingual counseling. Not only in receiving bilingual supervision, but having a bilingual
supervisor who also experienced bilingual counseling. She said:
I think it would have been helpful to have a supervisor that not only knows
bilingual but that practiced it and used it because I think you can be bilingual and
teach it that is one area, but I think you need to practice it to really understand it,
some of the complications or struggles.
Lola also discussed the gap of supervision she experienced. She talked about how her
supervision was not bilingual; yet, her supervisor did sincerely try to understand what it
was like for her to be a bilingual counselor and provide bilingual counseling. She
emphasized how her supervisor at times did not quite fully understand the cultural facets
present within bilingual counseling. She states:
I felt like the actual supervision I got on the actual cases was good. [But] it was
still very Americanized…I am pretty sure there was some cultural things that
maybe my supervisor probably didn’t quite understand working with the Latino
family that I could understand…[but] my supervisor she definitely tried to
understand, but I am pretty sure there were some times where I was thinking eh
maybe not so much kind of make my own decision.
Consequently, and once again she left to make the decisions on her own. To learn from
her own experience and seek out her own resources. She continues on and explains more
about how she thinks having a bilingual supervisor would be helpful, similar to what
Jaime and C discussed, not only a bilingual supervisor who speaks Spanish, but one that
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also possesses direct experience in providing bilingual counseling services to the
community. She says:
I think it would be helpful I think having a supervisor who maybe understands the
culture and maybe has worked with the population and not just basic information
that you maybe get at a graduate level course, but have actual experience working
with that population. I think would be helpful definitely someone who speaks the
language, understanding the culture. I think it would’ve been helpful to get that
point of view and to get that feedback.
Alicia also discussed the benefit and gap of supervision while emphasizing the
importance of using Spanish in supervision. Similar to Jaime, C, and Lola she highlighted
the need for bilingual supervision. Her experience is important, as he did have a bilingual
supervisor; yet, her supervisor only provided monolingual supervision. She states:
Most of it was discussed in English and staffed in English. I did have a supervisor
who spoke Spanish, but even then we didn’t utilize our Spanish at all for
supervision so I think a lot could have been lost because I am translating things in
my own way when I am staffing or when I am needing some consultation or
whatever, but I am not using the language that was originally used.
Even though Jaime, C, Lola, and Alicia discussed the gap in supervision they
experienced, despite having the best-of-intentioned supervisors, in regards to their
bilingual counseling skill development, Renee talks about the value and benefit she
received in supervision from working with a bilingual supervisors. She did receive
bilingual supervision from bilingual supervisors who had experience in working with
bilingual clients. She discusses:
I had a wonderful supervisor…she would monitor me and we would have
recordings going on during session…she was the one that just helped me through
all of that so processing with me afterwards she would talk to me in Spanish…she
would encourage me to speak and as I was speaking she would correct my
Spanish in that moment so if I was using the wrong tense or if I couldn’t find the
word then she would help and fill in those gaps for me…combating that selfdoubt was her encouragement.
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The benefits for Renee were enormous. Being able to speak in Spanish, review tapes in
Spanish, and to have her supervisor correct her Spanish in the moment during supervision
greatly enhanced her bilingual skill development as a bilingual counselor. She
highlighted how her supervisor helped fight the self-doubt she was experiencing as a
beginning bilingual counselor.
Mare highlighted the benefits of supervision in connection to bilingual skill development
for bilingual counseling. Mare also experienced bilingual supervision. He explained:
I really really enjoyed [supervision] because of the dialogue we were able to have
and [my supervisor] was such a master of working with people that you know you
learn so much from her.
Mare talked about being able to have explicit conversations with his supervisor about
what it was like to provide counseling in Spanish. Consequently, he was able to learn a
great deal from his supervisor and was left on his own to figure it out by himself. Maruja
further emphasizes the benefit of supervision and having a supervisor who is bilingual.
She illuminates:
All but one of my supervisors were bilingual…my supervisors, if I didn’t know
how to say [something] I would just ask them how to say it in Spanish or English.
No problem, I didn’t find any issues at all.
She continues on and highlights the shared similar experience she had with her
supervisors:
Many of them experienced the same thing because they were educated in English
and they feel into the same bracket that I am in…you know they didn’t go to
college in Spanish.
This quotation from Maruja further highlight a benefit that Jaime had considered, though
never experienced. Being able to discuss her own personal experiences with her
supervisors and being able to ask her supervisors questions related to the use of both
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languages in session were of enormous benefit for her skill development. Indeed, she
stated she did not experience any challenges or problems at all in supervision, unlike
other participants who stated their supervisor didn’t fully understand and thus had to
make their own decision. Anna also talked about the benefit of supervision and using the
Spanish language in supervision for bilingual counseling. She said:
I did have a supervisor there and he spoke Spanish so sometimes we would
actually do our supervision in Spanish, which was really cool I liked that.
She continues on:
Sometimes it was half Spanish half English, but it was really good and it helped a
lot.” “I just really appreciated the supervisor. [The supervisor] was really open
and honest and would allow me to share whatever it is that I was also dealing
with…that really helped a lot. I felt supported and it helped a lot.
Anna’s experience further substantiates and adds upon the others’ experiences of the
benefits they experienced from being able to receive bilingual supervision. Indeed it adds
further weight to the need and benefit of bilingual supervision for bilingual counseling
skill development.
Maria additionally highlighted the positive impact of supervision for herself both
professionally and personally. Her experience is important as she received supervision
from a variety of supervisors. She talked about how her first supervisor, even though she
was not bilingual, brought in a bilingual counselor to validate her ability in the Spanish
language. She discussed the benefit she experienced:
It helped to start the process and helped to bolster that as a part of not only my
professional identity and being to do this as part of my vocation but also my
cultural identity to be able to acknowledge within myself that I do have the skill
in the language I can take this part of my culture and bring into my professional
world. It wasn’t just professional confidence but also cultural confidence. I can
operate in this language and I can provide this serve it may not be perfect, but it’s
something that I can do and that other people feel like I can do.
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The validation she experienced was multiple in regards to her professional identity, her
cultural identity, and her skill ability in the language. It helped increase her professional
confidence and her cultural confidence. The benefits certainly were profound for her. She
continued on and stated how her supervisor was helpful, even when her supervisor did
not speak Spanish. She explains:
My initial supervisor was the one who helped me build that confidence and was
extraordinarily open and understanding and willing to learn and to ask questions
regarding the challenges and everything revolving the Spanish speaking work that
I was doing. At some point during the supervision even though she never fully
understood because it wasn’t a part of her lived experience she also deferred to
my experience and to my I guess cultural expertise in that way.
The increase in confidence couples with the willingness to learn and understand what it
was like for her to provide bilingual counseling services and be a bilingual counselor held
colossal benefits for Maria. Although she did state her supervisor deferred to her cultural
expertise in bilingual counseling at times, overall she felt the supervision experience was
incredibly helpful for her bilingual counseling skill development. She further explained
and contrasted that initial experience of supervision with subsequent experiences in
supervision, emphasizing the support she experienced or did not experience from her
supervisors in connection to bilingual counseling:
I had a little bit of both where supervisors who have been extraordinarily
supportive even though they don’t speak the language and other supervisors who
think they are supportive, but not so much because they operate from a narrow
lens. I have never had a supervisor who has spoken Spanish, it has always been
one or the other trying to get people to understand.
Having a supervisor who things they are supportive; yet, in reality are not supportive is
certainly challenging and Maria spoke about how those supervisors, who had the best of
intentions, overall were not helpful for her. Thus, with those supervisors, she was left
with trying to get them to understand her experience, sometimes she was successful and
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sometimes not. Carmen also expounded upon the benefits of supervision in connection to
bilingual skill development for bilingual counseling, when the supervisor doesn’t speak
both languages. She said:
We would sit down and staff cases and I would go in and tell her about my cases
my concerns my whatever fears I had about what I was doing or anxiety and she
guided me…she would explain what was going on and give me a really good
picture…to the point where I understand even more it just made sense and that
felt comfortable just going back to the client and continuing to work with the
client having that support.
However, she also highlighted the potential pitfall of when a supervisor may not fully
understand the cultural implications connected to bilingual counseling:
So finally towards the end she [the client] was not psychotic, as my supervisor
thought she was, but me knowing the culture I was able to help her, [but] my
supervisor wanted to put her in the hospital.
Both of these quotations from Carmen illustrate how a supervisor can be helpful in the
supervision of bilingual supervisees and things to avoid in supervision for bilingual
counseling. Indeed, the focus on culture is paramount – both Maria and Carmen
highlighted impact of what happens when supervisors do not fully understand the cultural
facets of bilingual counseling.
Overall, this subtheme encompasses the participants’ experienced connected to
supervision in relation to their bilingual skill development. Several participants
highlighted experiences that were helpful, especially in regards to doing counseling in
Spanish and feeling supported by their supervisor. Bilingual supervision appeared to hold
enormous benefits for bilingual supervisees learning bilingual counseling. The support
from supervision cannot be overstated, when said supervision is culturally competent and
effective. Using both languages is ideal and, as evidenced by the participants’
experiences, not always possible. Thus, the cultural focus in supervision for bilingual
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counseling is paramount for monolingual supervisors. It is also important the impact of
when a supervisor does not fully understand the aspects of bilingual counseling and how
it affected their supervision experience in a negative light. Indeed, those participants were
left on their own without the support, as though they didn’t receive supervision at all, let
alone bilingual supervision. Thus this subtheme helps illuminate the second part of the
answer to the second research question of how do professional counselors acquire
bilingual counseling skills. That piece of the answer is they develop bilingual counseling
skills through culturally-sensitive supervision, ideally bilingual culturally-sensitive
supervision. Another piece remains to the answer, and that piece is Peer Connection.
Subtheme: Peer Connection
This subtheme represents the benefits participants discussed in being able to
connect with their peers – their fellow bilingual professional counselors, in being able to
develop their skills as bilingual counselors. This theme contains the third and final piece
to the answer of how do professional counselors acquire bilingual counseling skills.
Several participants discussed the benefits of seeking out peer consultation and
interacting with their peers in various settings, including group supervision. This
subtheme of Peer Connection emphasizes and connects this experiences the participants
found helpful in connecting with their peers and receiving support from their peers in
their pursuit of developing their skills in connection to bilingual counseling. Renee
discussed the value of connecting with other bilingual professional counselors:
I found myself to be right in the middle and it was fun to hear everyone else’s
experience and it was helpful to know that my Spanish isn’t as advanced as this
other’s woman’s Spanish but she was also feeling some of the same things that I
was feeling being unsure or being nervous.
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Renee stated how her ability with Spanish was along the spectrum of her peers. She felt
her feelings of anxiety was normalized by her peers, even by those peers who she
perceived to surpass herself in the Spanish language. Consequently, the normalization
was helpful for her and understanding, despite perceived language ability, her experience
was common was of great benefit for her and developing her bilingual counseling skills.
She talked about connecting with those peers and learning from them in group
supervision and outside of supervision. Victoria also highlighted this peer connection as
incredibly valuable:
The supervision we did with peers was way more valuable than anything I had set
up formally…we actually scheduled lunch once a month just us to do our own
kind of like debriefing and talk about stuff and that made a huge difference.
As Victoria did not experience bilingual supervision and did not receive many benefits
from her formalized supervision in bilingual counseling, she discussed how valuable it
was to be with her bilingual peers in supervision. She even stated they decided to meet
outside informally over lunch to further discuss their experiences and support one
another. Indeed, as she states she learned much more from her peers and subsequently she
remembers those experiences much more vividly. This learning she received through peer
connection greatly enhanced her bilingual counseling skill development and served to
also fill in the gaps she experienced in both her formalized graduate school training and
supervision. She expounds upon this further and states:
…the times I was sitting within their offices and with peers and just I think that
having it come from somebody else that has already been there and we were fairly
new so I think the one…she had just gone through that stuff. She had just
processed it and was just becoming like where she felt secure so her being to say
yeah I know I was there and you just keep going and keep learning that was really
helpful.
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Additionally, Victoria experienced an increase in hope and confidence in being able to
connect with her peers, who had gone through similar experiences. C also discussed the
benefit of connecting with her peers and highlighted how it was the most helpful for her
in her development:
I definitely can say consulting with other bilingual therapists is what has helped
me the most.
Her experience holds great similarity to Victoria’s experience. She stated out of all of her
training and resources, the peer connection, in this form consulting with her peers, was
the most helpful for her as a bilingual counselor developing her bilingual skills. Maria
also talked about the benefit of peer connection and highlighted a personal benefit of
connecting with her bilingual peers:
The first time I met a bilingual counselor educator was in my doc program and I
had never met a Latina PhD before. And when she started speaking Spanish and
she started breaking down neurobiological concepts of trauma in Spanish that for
was like a game changer, because I had never experienced that it was kind of like
the unicorn that I never knew existed, but I finally got a chance to see and that
representation was very significant for me personally.
Not only did she learn that there other professionals in the field who were bilingual in
Spanish and English, but who were also Latina, possessing a PhD in the professional
counseling field. This experience shocked her and as she stated it changed everything for
her. She discussed how it empowered her further to pursue her dream and continue to
develop her bilingual counseling skills. From this first experience, she was able to
connect and continue to learn from them. She continues on:
The more I got to know that and meet them and learn from them and interact with
them the more of a blessing it came to me to be able to keep doing that and to
keep representing.
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As Maria stated, the more interaction she had the more benefit she received in her own
bilingual counseling development. These experiences of how the participants developed
their bilingual counseling skills through connecting with their peers are of incredibly
importance. Indeed, for some of the participants, without this peer connection, they
would have been left with only one way to learn bilingual counseling and that would be
through the isolated self-learning on their own, relying upon themselves to fill in the gap.
However, participants were able to connect with others – other bilingual professional
counselors and to learn from them.
To review, this subtheme of Peer Connection connects the shared meaning and
experiences of bilingual professional counselors being able to connect with each other in
order to support one another and help one another in their bilingual skill development as
bilingual professional counselors. Not every participant discussed or emphasized this
experience of Peer Connection; yet, several participants highlighted it and it did emerge
from the analysis as an important piece within the larger theme of Counselor Bilingual
Skill Development alongside the other subthemes of Isolated Self Learning and
Supervision. Consequently, these three subthemes together serve as the answer to the
second research question of how do professional counselors acquire bilingual counseling
skills. They acquire these skills on their own through their own learning, through
culturally-sensitive supervision, which supervision is also ideally bilingual, and through
connecting with their fellow bilingual peers, learning and growing their bilingual
counseling skills from them. With this second research question answered, this leads to
the third and final research question which answer still has not been elucidated. This third
research question of how can counselor educators and supervisors support counselors in
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training bilingual skill development is answered through the fifth and final theme from
the findings of this study. This fifth and final theme is Interactive Learning.
Theme 5: Interactive Learning
This theme represents to what the participants discussed in connection to effective
training for bilingual professional counselors to help prepare them for providing Spanish
and English bilingual counseling. This final theme answers the third and final research
question of how can counselor educators and supervisors support counselors-in-training
bilingual skill development. Several participants discussed the importance and benefit of
being able to receive and engage in training that is interactive not only within the
classroom but also being able to be engage with the immediate surrounding community.
Also, several participants emphasized the importance of multicultural training in regard
to multicultural competency for bilingual counseling. Consequently, this theme has been
broken down into three subthemes: Community Engagement, Experiential Learning, and
Multicultural Competency. Each of these subthemes are important as each subtheme
holds one piece of the answer to the stated third research question. These subthemes are
discussed in detail, while using as much of the participants’ own words and language as
possible. This serves to help provide as rich and thick of a description as possible to what
the participants’ discussed.
Subtheme: Community
Engagement
This subtheme encapsulates the importance of being involved with the community
as an important facet of the training of bilingual counselors. Several participants
highlighted this importance, whether it was through going out into the community itself
and observing current bilingual professional counselors, helping meet the needs of the
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community, or having guest speakers come into the class room itself to speak upon the
unique facets of practicing bilingual professional counseling. Jaime emphasized the
importance of this engagement with the immediate surrounding community. For example,
Jaime states:
I think a lot more hands on stuff some immersion…immersion experiences…I
think there’s a lot of different levels I think with this idea of immersion but even
just immersion in your community…with awareness of what the resources are…I
think it’s really important to…whatever community that you are in to really get
out there and…get to know what’s actually happening, because I think it’s where
you will come to find out what the real needs in the community are.
Jaime highlighted the importance that community engagement could provide a degree of
cultural immersion for counselors in training in their development as bilingual
counselors. Further, being able to be aware of the needs of the community help
individuals rise to meet those said needs. Mare also discussed getting out into the
community as part of the learning process. However, he emphasized the importance of
talking with members of the community to help inform the learning of students. He
states:
I would talk to clients who had success with their counselor and who did not have
success with their counselor.
Thus he suggests for counselors in training to talk with former clients – to learn from
them. Learn from them what worked for them individually and as families during the
bilingual counseling process. Further to learn what they found was helpful. He continues
on and states:
So interview families that did not have a pleasant experience and say how can we
you know help me learn what we did wrong so you can be part of the solution as
to why it didn’t work.

182
Thus, Mare states counselors in training can learn from past bilingual counselors’
mistakes and achievements. Further Mare suggests it would serve to help prevent the past
mistakes from being repeated in the community. Aurora, similar to Mare, also talked
about the value of going into the community and speaking with individuals and families.
She expounds:
…really taking a look at their location…in [the] community and to…take some
extra time to become more aware of the cultural norms and that even means
taking the time to talk with people from [the] culture. They are the ones that best
know their culture, so tell me about your culture.
Aurora stated to the value of being able to spend time in the community with the culture.
Similar to what Jaime mentioned of having a degree of immersion in the culture within
the community. Learning from the community members and highlighting learning the
different multitude aspects of the culture so they can begin to apply those to their
learning. Maria also talked about involving the community; yet, she focused more on
professionals:
I think a big piece of the training is having people who understand the
professional and personal nuances of bilingual counseling to inform the training.
So in addition to speaking and engaging with individuals and families in the community
whom the bilingual counselors would potentially be serving, Maria stated having
bilingual professional counselors who understand the intricacies of bilingual counseling
would be helpful for counselors in training. She elaborated further and discussed more of
including a variety of perspectives for the support of counselors in training. She stated:
I think it would be a real challenge to be as effective as possible if the people who
are giving the information only [have] one side of it. Like if I only have the
scholarship side of it and I don’t have the lived experience of being a clinician or
being a researcher or being a supervision in that context then it makes it a bit
difficult and unidimensional in regards to training.
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Thus being able to support counselors in training from a variety of dimensions, from both
research, supervision and clinical experience would serve to support their development. C
also discussed exposing counselors in training to the current professionals in the
community:
I wouldn’t mind…having somebody come in and learn from me, like observe for
a student or something like that so they have an idea what it’s like.
C even offered herself as a means of support for counselors in training. Allowing
counselors in training to observe current bilingual counselors work and provide bilingual
counseling services in the surrounding community could prove to be advantageous. This
aspect of community engagement is unique from C and different from the other
participants. Another aspect of community engagement was highlighted by Victoria. She
talked about the potential value of having guest speakers. She explains:
Just some basics, presenters on culture would be the best way to do it. People
from different cultures coming in and talking to us and therapists from different
cultures coming in and saying this is what the culture is like here…
Thus having counselors from different cultures or just individuals from different cultures
coming into the classroom and presenting on the cultural facets of working with
individuals and families from that specific culture as a professional counselor would be
helpful. Victoria also highlighted the current context of the United States in connection to
immigration. She continues and states:
…especially right now the climate we have the political climate but also learning
how to work with migrants or people who are coming and working with trauma
and cultures. There are so many different things. We could have a speaker every
month and never stop.
Victoria discussed how guest speakers in the classroom, particularly on immigration and
working with individuals and families from a variety of immigration statuses would be
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helpful for counselors in training in being able to successfully navigate the context of the
United States currently in this time period.
So, getting involved in the community, finding the needs and the resources and
being able to interact with families as well as professionals in the community to help with
the learning of bilingual counseling is important for counselors in training. Thus, as
evidenced through the words of these participants, involving the community as part of the
training, becoming engage within the unique local community is an important part of the
training for bilingual counseling. Not every participant mentioned getting involved and
interacting with the local community; however, this subtheme did emerge as a part of the
greater theme of Interactive Learning for the training and support of counselors in
training to become bilingual professional counselors. Thus, this subtheme answers in part
the third research question of how can counselor educators and supervisors support
counselors in training bilingual skill development. This piece of the answer is through
community engagement – understanding the needs in the community, immersing oneself
in said community, discuss bilingual counseling with both professionals and community
members as well as having a variety of guest speakers in the classroom to help counselors
in training navigate the unique context of the United States currently. However, two
additional pieces to the answer to this question remain, the next of which being
Experiential Learning.
Subtheme: Experiential Learning
Next, within this overall main theme of Interactive Learning, is the subtheme of
Experiential Learning. This subtheme contains what the participants suggested would be
helpful for counselor educators and supervisors do to support counselors in training.
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Multiple participants talked about the importance of making the training experiential for
the training of prospective bilingual professional counselors to be effective.
Consequently, this separate subtheme emerged from the data. This subtheme holds the
second piece to the answer to the question of how can counselor educators and
supervisors support counselors in training bilingual skill development. Renee discussed
and greatly emphasized the importance of experiential learning for counselors in training
for bilingual counseling. For example, Renee states:
So I think when it comes down to establishing programs or teaching students how
to do this it has to be experiential, that’s the only way I have learned. It has not
been through book and it has not been through lecture it has been [through]
getting myself involved and doing it and then having the support.
Indeed, she states that for herself experiential learning was the only way that she was able
to effectively learning bilingual counseling skills. The hands-on experience with support
from counselor educators and supervisors is paramount. She continues on and elaborates
from her own personal experience:
…you’re practicing that skill back and forth so that’s the experiential part even if
we are reading from a script we are talking to each other and giving each other
feedback…everything is engaging and there is nothing on your own and that
support is needed.
Renee emphasized the experiential component of support and stated it can be structured
in its delivery as long as it is engaging for the counselors in training. Also, from this
quotation she discussed how interactive the experiential training experience she had was
with her peers, which can of assistance in connecting counselors in training with their
peers. Alicia also discussed the need for experiential training. She highlighted the
importance of the utilization of the Spanish language in the experiential learning process.
She stated:
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Effective training I think would include using the language that we’re providing
the bilingual services in as well as literature…but homework assignments maybe
as a group let’s talk about this article and to really talk about some of the things
we struggle with for example families that kiddo doesn’t know Spanish but
parents are monolingual like that, new strategies or what people have done to help
them with situations.
Also, within her quotation she emphasized using the literature and connecting the
counselors in training experiences to the literature on bilingual counseling. She discussed
how counselors in training could learn effective strategies and be exposed to a variety of
situations that bilingual counselors encounter in their practice. For example, she
discussed when a child in a family doesn’t know Spanish, yet the parents only speak
Spanish. This experiential training with these bilingual counseling scenarios could
provide fertile ground for counselor educators and supervisors to support counselors in
training bilingual skill development. Maruja also discussed the value of having
experience integrated into the training of bilingual counselors, specifically in connection
to the Spanish language. Similar to Alicia, Maruja said:
The common words used in counseling about feelings and how to distinguish
feelings and how to property state certain common phrases that are used in
Spanish to be more clear…finding the right word while thinking in English. How
do I translate this property so it will be understood? I think that comes with
practice, the more you do it the more it comes to you.
Thus, being able to practice the bilingual counseling skills in experiential activities would
be helpful. Specifically Maruja talked about translating between English and Spanish, a
skill and experience participants discussed in their experience of bilingual counseling.
Allowing counselors in training to practice these skills in the classroom is an incredibly
way for counselor educators and supervisors to support them in their development. C
continued on this aspect of experiential learning and states:
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I think the most important is practice, is to put it into practice. I think you could
learn it but it does you no good if you don’t practice it. I think ideally it would be
good to do group supervision where you do roleplays and…you’re watching and
you’re learning and you’re practicing. I think that would be ideal because you
learn from watching and you learn from practicing and you learn from just
observing…and you could learn from your peers.
Practice, practice, practice appears to be important for several participants in discussing
what they believe counselor educators and supervisors can do to support counselors in
training. C emphasized this use in supervision, practicing with the supervisor or a peer
with the addition of observing others practice as well. Roleplays are suggested as a means
for these experiences to occur for counselors in training. Anna also highlighted the use of
roleplays with experiential learning for counselors in training. She details:
…something where people who are Spanish or bilingual they could just come and
experience it more with each other and practice that roleplaying…I think it would
help a lot with being able to practice it and roleplay and talk about what the
experience is like.
Thus, being able to practice with peers and supervisors to truly experience, to a degree,
what it is like for bilingual counselors to provide bilingual counseling in their practice is
a substantial way counselor educators and supervisors can support counselors in training.
Through this experiential learning the participants suggested the training of bilingual
counseling for Spanish English bilingual counseling would be effective. Being able to
experience what it is to provide bilingual counseling and to process that experience.
Additionally several participants emphasized being able to integrate the language into the
training and certainly speaking Spanish is an essential part of the experience of providing
bilingual counseling as a bilingual counselor. Consequently, this subtheme provides the
second piece of the answer to how counselor educators and supervisors can support
bilingual counselor skill development. Through active engaging experience – learning
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from one another, observing each other, and having hands-on application of what they are
learning, to practice it. Yet, there is still one more part to the puzzle, one more piece of
the answer to this third question and that third and final piece is multicultural
competency.
Subtheme: Multicultural
Competency
This subtheme, while related to the other subthemes of Community Engagement
and Experiential Learning is similar yet separate. Multiple participants highlighted the
need to enhance and focus upon multicultural competency when training bilingual
professional counselors for bilingual counseling. Counselor educators and supervisors are
in unique positions to support counselors in training in developing this unique
multicultural competency connected to bilingual counseling. This subtheme illuminates
this need as an essential part of the overall theme of Interactive Learning for prospective
bilingual professional counselors providing bilingual counseling services. Further, this
subtheme provides the third and final piece of the answer to the third research question of
how can counselor educators and supervisors support counselors in training bilingual
skill development. Jaime discussed the need for a separate additional multicultural course
specific to bilingual counseling. Jaime states:
Definitely at least a course in counseling in Spanish as an elective…I think a
course in that could go a long way towards raising at least some of these basic
issues and even basic counseling words…talking about the main groups.
Focusing on the foundations of bilingual counseling would serve to be helpful in the
support of counselors in training. Jaime continued further about this idea of an additional
multicultural course in bilingual counseling to be helpful in connection to multicultural
competency for bilingual counseling:
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Certainly some coursework…introductory stuff like culture and language almost
like a multicultural course but really geared toward Latino and Spanish speaking
[clients].
However, as he continued on he added more and discussed specific facets of the
multicultural competency he views for bilingual counseling. He added more upon the
importance of fluency in the Spanish language to be an effective bilingual counselor who
is multiculturally competent. He continues on and says:
We hired somebody at an agency where I worked and they had that they were
bilingual on their resume, but they weren’t bilingual, they were not bilingual
enough to go out there and work as a bilingual therapist, they just weren’t and so
maybe to have some kind of standard.
From this quotation he illuminates the danger present that agencies face when seeking
effective bilingual professional counselors. Indeed he talked of a time where someone
who claimed to be bilingual and fluent was actually not – their language ability was
insufficient to be an effective bilingual professional counselor. This is incredibly
important for bilingual counselors in being able to provide ethical practice of bilingual
counseling services. Jaime continues on and discusses a different aspect of multicultural
competency, related to bilingual counseling. He expands further and talks more
specifically about the context of the United States:
Spanish is one of the languages that is spoken most around the world and I think
that in this country that threes this idea that if you speak Spanish then you’re
Mexican and it’s just simply not true…I think our community is just not respected
possibly with the [current] political climate here…is maybe not respectful of it
and there’s this idea of hey go back to where your from and I think that that’s all
fair to talk about and to acknowledge some of these attitudes.
Thus, understanding the oppression and prejudice within the context of the United States
is paramount for bilingual counselors who provide bilingual counseling in the U.S.
Counselor educators and supervisors can help support counselors in training in becoming
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aware and understanding this context and oppression. Lola also discussed the importance
of coursework connected to multicultural competency and discussed similar to Jaime of
an idea for a separate multicultural course on bilingual counseling. She stated:
…offering that type of course…of different ways of being appropriate of being
culturally competent. So, I think including that in our culturally competent
training I think would be great.
Anna emphasized the importance of being able to discuss specific facets related to culture
to be helpful in providing bilingual counseling and highlighted how either coursework or
training could be helpful for providing the space for this conversations and discussions to
take place. She discusses:
…being able to have those discussions and because again it’s also the cultural
difference and the generational difference.
Being able to have explicit conversations about culture and how it applies to bilingual
counseling is crucial for the multicultural competency of bilingual counselors. Counselor
educators and supervisors can provide said course work for this discussions to take place.
However, C also talked about the importance of multicultural competency for supporting
counselors in training for bilingual counseling. She discussed, similar to Jaime and Lola
yet different, of overall trainings for bilingual counselors for competency beyond that of
formalized graduate programs. She stated:
I think just trainings periods. Having trainings on [it] just like they have English
trainings like trauma and eating disorders, just having trainings. Training us
would be very useful.
Consequently, this idea of ongoing trainings is important for the support of bilingual
counselor skill development. Victoria emphasized this further and stated, “I definitely
think there needs to be more actual training on biculturalism.” So similar to what C stated
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about trainings yet she offered a suggestion on a training specific to biculturalism as it
applies to bilingual counseling.
Carmen also added to this idea of trainings for multicultural competency for bilingual
professional counseling and highlighted the ability for the trainings to provide exposure
to counselors in training as well as current bilingual professional counselors. She
emphasized this cultural aspect and stated:
A lot of cultural competency trainings where you are exposed to cultures…the
basic culture things because if you disrespect them they’re not going to want to
come in.
Accordingly, her quotation emphasized the importance of multicultural competency to be
an integral part of the training of bilingual counseling, as indeed if a bilingual counselor
offends or disrespects a client, the client most certainly may not return to session. This
multicultural competency to bring more awareness of salient issues currently in the
United States regarding the Latinx community as well as being inclusive and sensitive to
the culture, as Aurora pointed out earlier in the chapter, that culture is part of who we are
as human beings and if we are not inclusive of culture, like Carmen mentioned, then
clients will not return and engage in bilingual counseling services. With such a wide
variety of subgroups within the Latinx community, indeed it is important to raise
awareness and importance of being inclusive of culture and increasing multicultural
competency for bilingual professional counselors. This last subtheme adds the final piece
to the answer of how counselor educators and supervisors can support counselors in
training bilingual skill development. From this piece, counselor educators and supervisors
are able to advocate for said coursework to form in training programs as well as to
advocate for additional trainings on bilingual counseling to take place within the field.
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To summarize, within this overarching connecting main theme of Interactive
Training are the subthemes of Community Engagement, Experiential Learning, and
Multicultural Competency. Each subtheme provides a piece to the answer of the third
research question of how can counselor educators and supervisors support counselors in
training bilingual skill development. Overall, the answer to this question entails: being
involved in the local community and involving professionals and client to inform the
training of bilingual counselors is important. Making the training experiential and the use
of roleplays where the Spanish language is integrated and spoken during the training to
experience what it is like to provide bilingual counseling services and to receive feedback
and process those experiences is also helpful. Lastly, focusing on multicultural
competency and the unique challenges and needs faced by the Latinx community within
the United States is of paramount importance. Each of these pieces are important for
counselor educators and supervisors to consider when seeking to support the bilingual
skill development of counselors in training.
Conclusion and Reflection
To summarize the findings of the study, five overarching themes were found
connecting the experiences of the 12 participants in the study. These five themes are:
Difficulty of Bilingual Counseling, Counseling the Latinx Community, Counselor
Experience, Counselor Bilingual Skill Development, and Interactive Training.
Additionally, 13 total subthemes were found. These 13 subthemes are: The Spanish
Language, Psychologically Taxing, Need for Bilingual Counseling, Biculturalism, The
Therapeutic Relationship, Self-Perception of the Counselor, Meaning for Counselor,
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Isolated Individual Learning, Supervision, Peer Connection, Community Engagement,
Experiential Learning, and Multicultural Competency.
The first main theme, Difficulty of Bilingual Counseling encompasses the
challenge associated with providing bilingual counseling services. The subthemes within
this theme are: The Spanish Language, Psychologically Taxing, and Need for Bilingual
Counseling. Challenge is associated with each subtheme, yet the Spanish language itself,
the mental work of bilingual counseling and the need for bilingual counselors emerged as
separate subthemes. This first main theme serves as the first part of the answer to the first
research question posed of how do bilingual professional counselors experience bilingual
counseling? This part of the answer is that it is difficult, possessing numerous challenges.
The second main theme, Counseling the Latinx Community entails the unique
facets of providing bilingual counseling services to the Latinx community within the
United States. Two subthemes emerged within this theme and they are: Biculturalism and
The Therapeutic Relationship. Biculturalism and the implications of culture when
counseling individuals and families from the Latinx community are essential and cannot
be ignored. Further, the formation of the therapeutic relationship is unique when working
with this community. This second main theme serves as the second part of the answer to
how do bilingual professional counselors experience bilingual counseling. This piece of
the answer is that the various cultural facets of Counseling the Latinx community is an
essential and integral part of the bilingual professional counselor’s experience of
bilingual counseling and certainly cannot be disregarded.
The third main theme, Counselor Experience, details the unique experiences from
the counselor’s perspective in providing bilingual counseling. This theme represents the
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bilingual professional counselor’s personal experience of their overarching experience
with the phenomenon of bilingual counseling. This theme has two subthemes which are:
Self-Perception of the Counselor and Meaning for Counselor. How the counselor view
themselves, especially at the start of providing bilingual counseling services consists of
feelings of incompetence, worry, self-doubt and anxiety. All of which are important and
salient to the counselor. Further, the personal meaning a counselor experiences in
providing bilingual counseling is important – the self-satisfaction and personal reward
was certainly a part of their experience. Thus, this third main theme provides the third
and final piece of the answer to the first research question of how do bilingual
professional counselors experience bilingual counseling. This experience is powerful
both personally and professionally for the bilingual counselor. Overall, Bilingual
Counseling is challenging, the Cultural Facets of counseling the Latinx community are
immense and abundant, and the personal experience of bilingual counseling connected to
the self of the counselor is troubled with the confounding and demanding feelings of selfdoubt, anxiety, and incompetence; yet, overall it holds profound personal meaning for the
counselor.
The fourth main theme, Counselor Bilingual Skill Development, contains how
current bilingual professional counselors obtained their bilingual skills to provide
bilingual counseling. This theme holds the answer to the second research question of how
do professional counselors acquire bilingual counseling skills. Participants discussed
learning on their own, learning through supervision, and learning from their peers. Thus,
this theme is broken down into three subthemes: Isolated Individual Learning,
Supervision, and Peer Connection. The isolation that the participants experienced in
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having to learn these skills on their own, due to the gap in their formalized training, is of
note. Further, the benefits of supervision appears to be of import for bilingual skill
development for bilingual counseling. Lastly, the benefits of bilingual professional
counselors connecting with their peers and learning from their peers is essential.
Subsequently in review, the bilingual professional counselor acquires their bilingual
counseling skills through these three primary facets of self-learning, culturally-sensitive
bilingual supervision, and through collaboration and consultation with their fellow
bilingual counselor colleagues.
The fifth and final main theme, Interactive Training details what the participants
suggest as effective training for future bilingual professional counselors. This final theme
answers the third and last research question I had at the start of this endeavor. This third
research question was: how can counselor educators and supervisors support counselors
in training bilingual skill development? Participants discussed the benefit of experiential
learning, engaging with the surrounding immediate community, and emphasizing
multicultural competency. Thus, this theme is also broken down into three subthemes:
Community Engagement, Experiential Learning, and Multicultural Competency. Getting
involved with the community, speaking to both families and professionals is noteworthy.
Further, making the training experiential was widely suggested as paramount for future
training. Also, an indispensable concentration on multicultural competency, focusing on
the unique cultural facets and implications for working with individuals and families
from the Latinx community was emphasized by the participants. Thus this fifth theme
answers the question of how can counselor educators and supervisors support counselors
in training bilingual skill development. They can help support counselors in training
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through community engagement, experiential learning, and multicultural competency.
Each of these answers to the three posed research questions certainly hold implications
for professionals and will be discussed at length in the following chapter.
Lastly, in conclusion of this chapter, I feel it is important to mention the honor I
experienced in being able to interview these participants. Each participant devoted their
time and energy to this study and without their participation, this study would not have
been possible and the results would not have been found. To be able to interview Jaime,
Lola, Renee, Alicia, Mare, Maria, Maruja, C, Victoria, Carmen, Aurora, and Anna
(pseudonyms) was such an honor and it was a great privilege to be able to speak with
them about their experience in providing bilingual counseling to their respective
communities. I thoroughly enjoyed speaking with them and getting to know them both
personally and professionally. The value of their participation in this cannot be
overstated.
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CHAPTER V
DISCUSSION, IMPLICATIONS, AND LIMITATIONS
By performing this study, I learned a great deal both personally and
professionally. As a bilingual professional counselor myself, this study has substantial
meaning and value for me personally. I was afforded the opportunity, throughout the
process of this study, to reflect on my own personal experience of providing bilingual
counseling services and serving the Latinx community as a professional counselor. Said
opportunity provided profound benefit, such as reflecting upon how my own cultural
identities intersect with the cultural identities of those individuals and families whom I
serve as a counselor, the nuances of bilingual counseling, the multicultural layers within
bilingual counseling, specifically in connection to acculturation and biculturalism, as well
as some of my inherent biases I possess. For example, as my experience has primarily
entailed with working with individuals and families with Mexican heritage, I found
myself automatically assuming new clients also had Mexican heritage. Obviously that is
not true and I was able to reflect on this assumption and prevent it from interfering with
the counseling process. Moreover, I reflected on instances where my experience was
consistent with the experiences of the participants, mainly in regard to bilingual
supervision and the Spanish language. Learning that self-doubt is a common feeling
among bilingual counselors learning bilingual counseling, it helped ease that self-doubt
and further increase my self-confidence when speaking with peers, colleagues, and
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supervisors. Indeed I remembered when my supervisor stated I was an effective bilingual
counselor – that validation and empowering feedback has always remained with me.
Consequently, I plan to continue to engage in this reflection throughout the rest of my
career. The participants astounded me with their insight and vulnerability during the
interviews in discussing their experiences.
Within this chapter, I will put forth an overall discourse of the results of this
study, as it is connected to the current literature on counseling individuals and families
from the Latinx Community as well as on Spanish and English bilingual counseling.
Further, I will discuss how the results of this study answered the three research questions
presented. Next I will discuss the implications of the findings. The results from this study
indeed deliver several implications for counselor educators, counseling supervisors of
bilingual counselors, and bilingual counselors themselves. Following the discussion on
the implications provided by the study, the study’s limitations are highlighted. Lastly,
directions for future research on bilingual counseling and the training of bilingual
professional counselors are enumerated.
Discussion
The purpose of this study was to better understand the shared lived experience of
bilingual Spanish/English professional counselors. Three research questions were posed
from the study:
Q1

How do bilingual professional counselors experience bilingual
counseling?

Q2

How do professional counselors acquire bilingual counseling skills?

Q3

How can counselor educators and supervisors support counselors in
training bilingual skill development?
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From the findings of the study, the first three themes expounded upon within the
previous chapter answered the first research question, regarding the counselors’
experience of providing bilingual Spanish/English counseling. These themes are:
Difficulty of Bilingual Counseling, Counseling the Latinx Community, and Counselor
Experience.
The first of these themes, Difficulty of Bilingual Counseling, with its three
subthemes: The Spanish Language, Psychologically Taxing, and Need for Bilingual
Counseling expound upon the counselors’ experience of engaging in bilingual
Spanish/English professional counseling. The challenge associated with integrating the
Spanish language into the counseling process presents unique facets to the counselor
experience of bilingual counseling. The Spanish language being primary or secondary for
the professional counselor and their corresponding comfort level within the language as
well as being able to effectively and meaningfully translate between the two languages
are all salient to the counselor experience, which is consistent with Castaño et al., (2007)
and Biever, et al. (2002). The mental work associated with the bilingual counseling –
several participants discussed the stress and strain that is prevalent within bilingual
counseling, adds to the counselor’s experience of the challenge of providing bilingual
counseling. Further, the Need for Bilingual Counselors contributes to feelings of isolation
and loneliness in providing this unique form of counseling within their respective
communities – this is important as Biever et al., (2002) and Smith-Adcock, et al., (2006)
highlight the growing need of bilingual counselors within the United States. Each of these
subthemes together encapsulate the difficulty of providing bilingual counseling and
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certainly these featured challenges speak to the counselors’ shared lived experience of
bilingual counseling.
The second of these themes, Counseling the Latinx Community, with its
accompanying subthemes of Biculturalism and The Therapeutic Relationship, also speaks
to how bilingual professional counselors experience bilingual counseling. The emphasis
and importance of culture cannot be overstated. The participants highlighted
biculturalism as a key component of their experience in providing bilingual
Spanish/English counseling to the Latinx Community. Understanding the multiple layers
and multicultural implications found within bilingual counseling is paramount and the
participants highlighting this importance is congruent with the current literature on
working with Latinx individuals and families (Cobis & Feagon, 2008; Ramos-Sánchez,
2009; Santiago-Rivera, 1995; Santiago-Rivera, & Altarriba, 2002; Santiago-Rivera et al.,
2002; Softas-Nall et al., 2015). Further, being able to connect and understand the
individuals’ and families views of culture, their various acculturation levels, what it is
like to be Latinx within the United States, and the intersection of the counselor’s cultural
identities with the client’s cultural identities were underlined by the participants.
Participants discussed how they matched to their client’s culture and worldview as well
as broached conversations on culture and the cultural identities between themselves and
the client in order to provide effective bilingual counseling as well as to be able to form a
strong therapeutic relationship with not only the individual client, but the family as a
whole as well, which is also harmonious with the Multicultural and Social Justice
Counselor Competencies by Ratts et al. (2016) and the professional guidelines for
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competent and ethical practice (ACA, 2014; CACREP; 2016). These findings will further
be highlighted in the implications section of this chapter.
The third and last of these themes, Counselor Experience with its contained
subthemes of Self-Perception of the Counselor and Meaning for Counselor. Participants
discussed experiencing feelings of self-doubt, anxiety, nervousness, and incompetence
particularly in their beginning experiences of providing bilingual Spanish/English
counseling. These feelings of self-doubt and incompetence are consistent with the
findings from Castaño et al. (2007). However, it is important to note several participants
discussed the personal substantial meaning they receive from providing Spanish/English
bilingual counseling and this personal meaning and reward is consistent with the findings
from Romero, (2013) and Trepal, Ivers, and Lopez, (2014). Further, the anxiety
associated with beginning to provide Spanish/English bilingual counseling services to the
community mirror typical counselor professional development (Skovholt & Ronnestad,
1992).
For the second research question: how do professional counselors acquire
bilingual counseling skills, the fourth theme from the findings answers this question. This
theme is: Counselor Bilingual Skill Development, which contains three subthemes of
Isolated Individual Learning, Supervision, and Peer Connection. Many participants
emphasized the gap and lack of training they received from their professional graduate
programs in preparing them adequately for providing bilingual counseling, which is
consistent with studies in the literature (Biever, et al. 2002; Romero, 2013).
Consequently, various participants highlighted their experience of learning in isolation on
their own. Further, participants found supervision to be helpful, particularly if the
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supervisor took the time to truly try to understand the multicultural and social justice
facets within bilingual counseling and allowed the counselor to process their own
experience of providing bilingual counseling. Additionally, several participants
mentioned bilingual supervision was of special benefit. For example, Renee sums up the
benefit of bilingual supervision, especially in regard to being able to use the Spanish
language in counseling session with her clients. She stated:
I had a wonderful supervisor…she would monitor me and we would have
recordings going on during session…she was the one that just helped me through
all of that so processing with me afterwards she would talk to me in Spanish…she
would encourage me to speak and as I was speaking she would correct my
Spanish in that moment so if I was using the wrong tense or if I couldn’t find the
word then she would help and fill in those gaps for me…combating that selfdoubt was her encouragement.
The encouragement and skills development for the Spanish language for bilingual
counseling as of important benefit to Renee. Specifically the supervisor speaking Spanish
to her in supervision, facilitating her processing her experiences as a counselor in
Spanish, as well as the immediate correction of the use of Spanish in their supervision
stand out as ways to facilitate bilingual supervision, Additionally, Anna mentioned being
able to roleplay with her supervisor in Spanish during supervision was helpful. She
continued on and states:
Sometimes it was half Spanish half English, but it was really good and it helped a
lot.” “I just really appreciated the supervisor. [The supervisor] was really open
and honest and would allow me to share whatever it is that I was also dealing
with…that really helped a lot. I felt supported and it helped a lot.
From Anna’s experience, she states her bilingual supervision was approximately half and
half in each language of Spanish and English. Consequently, an emphasis on the Spanish
language can be helpful and the ability to switch between the languages during
supervision can also hold a benefit, this advantage may be inferred to be similar to the
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benefits of switching languages during counseling sessions as discussed by various
articles in the literature (Ramos-Sánchez, 2009; Santiago-Rivera, & Altarriba, 2002;
Santiago-Rivera, Arredondo, & Gallardo-Cooper, 2002). Thus, bilingual supervision can
be facilitated through an integration and emphasis upon the Spanish language during
session as well as by switching between both Spanish and English as needed to be helpful
for the supervisee in their development. Indeed this requires a certain degree of fluency in
the Spanish language, which is consistent with the literature on bilingual supervision
(Fuertes, 2004; Gonzalez, Ivers, Cristina Noyola, Murillo-Herrera, & Davis, 2015).
Additionally, participants emphasized the importance of cultural competency and
awareness of the supervisor providing bilingual supervision, which is also congruent with
the literature on bilingual supervision (Fuertes, 2004; Gonzalez, Ivers, Cristina Noyola,
Murillo-Herrera, & Davis, 2015). Maria provided excellent statements that illustrate the
benefit of a supervisor who possesses the necessary openness to cultural awareness as
well as the deficits of when a supervisor does not. She stated:
My initial supervisor was the one who helped me build that confidence and was
extraordinarily open and understanding and willing to learn and to ask questions
regarding the challenges and everything revolving the Spanish speaking work that
I was doing. At some point during the supervision even though she never fully
understood because it wasn’t a part of her lived experience she also deferred to
my experience and to my I guess cultural expertise in that way.
The initial supervisor being willing and open to learning about the cultural implications
inherent in bilingual counseling was helpful for Maria; yet, when the supervisor did not
possess this openness she stated:
I had a little bit of both where supervisors who have been extraordinarily
supportive even though they don’t speak the language and other supervisors who
think they are supportive, but not so much because they operate from a narrow
lens. I have never had a supervisor who has spoken Spanish, it has always been
one or the other trying to get people to understand.
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When a supervisor does not possess at least the cultural awareness and openness to the
cultural facets of bilingual counseling, this placed an unnecessary burden upon the
supervisee of trying to make the supervisor understand. Indeed, having a supervisor who
thinks they are supportive; yet, in reality are not supportive would be an incredible
challenge to try to overcome in one’s development.
Bilingual supervision does include its challenges, primarily that the quantity of
bilingual supervisors with experience and training in bilingual counseling is scarce.
Indeed, Jaime, C, Lola, and Alicia all discussed not receiving bilingual supervision or
even never having had a bilingual supervisor even though they sincerely wanted that
experience and highlighted the need for bilingual supervision. Jaime stated:
I had a great [supervisor] but he wasn’t Latino and he didn’t speak Spanish…I
feel like that has always been a deficit for me and that’s something I have always
wished that [I] could’ve had and…hopefully that’s something I will be able to
[have]…it’s definitely something that was not there [and] I wish it would’ve been.
Thus, it is important to note the shortage of the number of bilingual supervisors
practicing bilingual supervision currently entails a substantial challenge to being able to
receive bilingual supervision. This aligns with the statements from Aguirre (2004) as they
highlight how it is common for bilingual counselors to not have the occasion to receive
bilingual supervision during their training and emphasizes a strong need for skilled
bilingual supervisors to be able to fill this need for bilingual counselors. Another inherent
challenge for bilingual supervision is the literature on bilingual supervision is certainly
small. Indeed, the number of articles and studies focusing upon the phenomenon of
bilingual supervision is approximately five total within the entire body of literature
(Aguirre, 2004; Fuertes, 2004; Gonzalez, Ivers, Cristina Noyola, Murillo-Herrera, &
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Davis, 2015; Lebron-Striker, 2012, Verdinelli, 2006). Certainly, this phenomenon needs
and warrants to be explored further.
These findings of attending to the unique multicultural and social justice aspects
of bilingual counseling and integrating both languages into supervision supports Fuertes’
(2004) contention in favor of bilingual supervision as a unique and distinct form of
supervision separate unto itself. Lastly, participants’ discussion of connecting with peers
and receiving support from their colleagues and fellow bilingual Spanish/English
professional counselors is of import for the bilingual skill development of bilingual
professional counselors. The forms of this support came in a variety of ways. For Renee,
it was a normalization of her experience and her feelings of nervousness in regards to
providing bilingual counseling. She stated:
I found myself to be right in the middle and it was fun to hear everyone else’s
experience and it was helpful to know that my Spanish isn’t as advanced as this
other’s woman’s Spanish but she was also feeling some of the same things that I
was feeling being unsure or being nervous.
Additionally, for Victoria it was being able to connect with her peers informally and to
discuss her experiences of bilingual counseling to be able to process said experiences.
She stated:

The supervision we did with peers was way more valuable than anything I had set
up formally…we actually scheduled lunch once a month just us to do our own
kind of like debriefing and talk about stuff and that made a huge difference.
Maria emphasized a separate benefit she received from connecting with her peers. The
benefit she received was one of personal meaning and empowerment. She stated:
The first time I met a bilingual counselor educator was in my doc program and I
had never met a Latina PhD before. And when she started speaking Spanish and
she started breaking down neurobiological concepts of trauma in Spanish that for
was like a game changer, because I had never experienced that it was kind of like
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the unicorn that I never knew existed, but I finally got a chance to see and that
representation was very significant for me personally.
Thus, the benefits of the peer connection came in the forms of normalizing of feelings,
debriefing and processing their experiences as bilingual counselors, as well as a more
deep personal meaning of witnessing others representing the Latinx community within
the field of professional counseling and counselor education. Moreover, it is important to
note that Maria, C, and Victoria discussed using this peer connection to help them in their
training as bilingual counselors as a supplement to their supervision, which is consistent
with Verdinelli (2006) that bilingual counselors may be inclined to use consultation with
peers to help fill the gap left by the lack of availability of bilingual supervision. These
findings of bilingual counselor skill development hold special considerations and
implications for the profession, which will be discussed later on within this chapter.
Lastly, the final theme of Interactive Learning, with its corresponding subthemes
of Community Engagement, Experiential Learning, and Multicultural Competency,
answers the third and final research question of: how can counselor educators and
supervisors support counselors in training bilingual skill development. Many participants
emphasized the need for involvement within the corresponding community where the
prospective bilingual professional counselor will be providing bilingual counseling
services. This involvement could entail interviewing current professionals in the field,
interviewing past families who received bilingual counseling services, identification of
needs and resources within the community, or having guest speakers coming into the
class room for further benefit.
Additionally, the findings emphasize the benefit of experiential learning for
counselors in training of bilingual counseling. Several participants highlighted a variety
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of ways to potentially accomplish this experiential learning. For example, Renee
discussed providing opportunities for counselors in training to experience it and do it. She
stated:
So I think when it comes down to establishing programs or teaching students how
to do this it has to be experiential, that’s the only way I have learned. It has not
been through book and it has not been through lecture it has been [through]
getting myself involved and doing it and then having the support.
Additionally she emphasized counselors in training need support when practicing their
bilingual counseling skills. She continued and discussed an activity where she and her
peers were provided a script to read to one another to practice a specific skill. She states:
…you’re practicing that skill back and forth so that’s the experiential part even if
we are reading from a script we are talking to each other and giving each other
feedback…everything is engaging and there is nothing on your own and that
support is needed.
Thus, structured activities may be one method were counselors in training may be
provided an opportunity to practice a specific skill of bilingual counseling with their
peers and then receive feedback from not only their peer, but also the counselor educator
facilitating the activity. Further, these activities would absolutely need to utilize the
Spanish language as well as be grounded within the current literature on bilingual
counseling. Alicia emphasized these points in her statement:
Effective training I think would include using the language that we’re providing
the bilingual services in as well as literature…but homework assignments maybe
as a group let’s talk about this article and to really talk about some of the things
we struggle with for example families that kiddo doesn’t know Spanish but
parents are monolingual like that, new strategies or what people have done to help
them with situations.
Further, a counselor educator could provide specific scenarios to counselors in training to
help them practice and develop their bilingual counseling skills. Utilizing the Spanish
language in connection to scenarios encountered by bilingual counselors could certainly
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provide some concrete experiences for counselors in training to prepare them to provide
bilingual counseling. Additionally, an emphasis on vocabulary within the Spanish
language would be helpful within these structured activities. As Maruja states:
The common words used in counseling about feelings and how to distinguish
feelings and how to property state certain common phrases that are used in
Spanish to be more clear…finding the right word while thinking in English. How
do I translate this property so it will be understood? I think that comes with
practice, the more you do it the more it comes to you.
Consequently, this structured activities could include specific aspects connected to
translation, or translation could be the skill of focus within this experiential activities for
counselors in training. Both C and Anna emphasized another specific technique for
experiential learning counselor educators could utilize in addition to these structured
activities, which are roleplays. C states:
I think the most important is practice, is to put it into practice. I think you could
learn it but it does you no good if you don’t practice it. I think ideally it would be
good to do group supervision where you do roleplays and…you’re watching and
you’re learning and you’re practicing. I think that would be ideal because you
learn from watching and you learn from practicing and you learn from just
observing…and you could learn from your peers.
Thus, counselor educators could utilize structured experiential activities for counselors in
training to practice and hone their bilingual counseling skills in connection to the Spanish
language, vocabulary, and translation and roleplays can serve this specific part. These
activities, grounded in specific bilingual counseling skills and the current literature on
bilingual counseling, can help counselor in training learn and develop their skills through
controlled experience with the support of counselor educators and supervisors.
These findings support Dewey (1933), Kolb (1984), and Miettinen (2000)
collective ideas of learning. Further, these findings also support Hannah and CarpenterSong (2013), which given the findings emphasizing multicultural competency, holds
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specific interest. Lastly, the focus needed on multicultural competency from the findings,
specific to the unique specialized population of the Latinx community supports a variety
of articles within the literature (Arciniega et al., 2008; Arredondo, 2002; Cobis &
Feagon, 2008; Delgado-Romero et al., 2013; Robinson-Wood, 2017; Ramos-Sánchez,
2009; Santiago-Rivera, 1995; Santiago-Rivera, & Altarriba, 2002; Santiago-Rivera et al.,
2002; Torres, 1999; Softas-Nall, Cardona, & Barritt, 2015) and these findings particularly
align with the Multicultural and Social Justice Counselor Competencies (MSJCC) (Ratts,
et al., 2016) as well as the profession’s rules for capable and ethical practice (ACA, 2014;
CACREP; 2016); thus, it is important to discuss this alignment in greater detail. Thus, as
illustrated, above the purpose of this study was fulfilled and each of these three research
questions were answered.
Multicultural and Social Justice
Counseling Competencies
As mentioned, the answers to each of the three research questions I posed through
the study contain and stress aspects of the paramount importance of culture for bilingual
Spanish/English counseling. Indeed second part to the answer, the main theme
Counseling the Latinx community, to the first research question of how do bilingual
professional counselors experience bilingual counseling emphasizes the importance of
biculturalism and the counseling relationship, when providing bilingual counseling to
individuals and families from the Latinx community. Furthermore, the subtheme of
Supervision within the main theme of Bilingual Counselor Skill Development, which
answered the second research question of how do professional counselors acquire
bilingual counseling skills, emphasized the need for supervisors to understand the
multicultural implications and nuances of bilingual counseling and this also supports the
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Multicultural and Social Justice Counseling Competencies (MSJCC). Additionally, the
subtheme of Multicultural Competency within the main theme of Interactive Training,
which answered the third research question of how can counselor educators and
supervisors support counselors in training bilingual skill development, also directly aligns
with the MSJCC. These aspects highlighted in the findings of the client worldview, in
connection to acculturation and bicultural orientation, and how to effectively facilitate the
counseling relationship directly align with the foci within the MSJCC by Ratts et al.
(2016). Even though almost every participant emphasized the cultural aspects of
biculturalism and acculturation in connection to bilingual counseling, Mare provides a
clear summary of these phenomena in relation to bilingual counseling. Mare stated:
Layers. There’s you know I think Latino people are so much more complicated
because of the dynamics especially being in this country. Where sometimes you
could have your fifth generation folks that aren’t Mexican or Latino they’re
Hispanic. Or you could have somebody whose parents are from Mexico, but the
kids are born here and are very proud of their Mexican heritage. To where you
might have somebody who completely same generation, completely rebel and not
want to acknowledge anything of their Mexican past.
Within this quotation from Mare, the several of the various potential cultural identities
associated with biculturalism within the Latinx community are illustrated, which is
congruent with Torres’ (1999) Bicultural Orientation Model as well as Ferdman and
Gallegos (2001) Latinx Ethnic Identity Development, which both posit that when two
cultures interact with one another, various specific identities can develop for the
individual tasked with navigating both cultures. Indeed, as Mare and others illustrated,
individuals within the same family may hold different identities based on acculturation
and biculturalism. For example, a child, who rebels against their family of origin’s
culture and may even refer to their parents through derogatory and racist names, may
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hold the identity of White-Identified, which holds that the child views themselves as
white and holds a racist view of non-White individuals as inferior (Ferdman & Gallegos,
2001). Whereas, the parents may hold a deep respect and pride for their culture and not
affiliate at all with the dominant culture, which would be Latino Identified (Ferdman &
Gallegos, 2001). Additionally, the parent or child may embrace their Latino identity with
their other identities without conflict, which would be Latino Integrated (Ferdman &
Gallegos, 2001). These are just three examples and each example depends upon the
individual and how they identify themselves culturally; consequently, when working with
a family where multiple different Latinx Ethnic Identities may be present with different
bicultural orientations, the counselor must be aware of these varying levels of
acculturation and bicultural orientations, which is consistent with Santiago-Rivera’s
(1995) bilingual counseling framework. If the bilingual counselor is not aware and does
not include these cultural factors, along with others into their counseling practice, it is as
Maria states:
…if you’re not able to reflect or demonstrate that level of cultural competency
you can do more harm than good clinically.
Certainly, the counselor needs to possess the knowledge and skill required to be
able to effectively practice bilingual counseling, and these are two of the four
competencies outlined by Ratts et al. (2016) in the MSJCC. Specifically, for bilingual
counseling, knowledge of the bicultural orientations set forth by Torres (1999) and the
Latinx Ethnic Identity Development by Ferdman and Gallegos (2001) are paramount to
bilingual counseling and are emphasized in the findings by the theme of Counseling the
Latinx Community. Understanding the various acculturation levels of each individual
within a Latinx family is also paramount and emphasized by the participants, which is
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congruent with several articles and texts within the literature on bilingual counseling
(Arciniega et al., 2008; Arredondo, 2002; Cobis & Feagon, 2008; Delgado-Romero et al.,
2013; Robinson-Wood, 2017; Ramos-Sánchez, 2009; Santiago-Rivera, 1995) SantiagoRivera, & Altarriba, 2002; Santiago-Rivera et al., 2002; Torres, 1999; Softas-Nall,
Cardona, & Barritt, 2015). Further, the answers to the research questions support the
importance for bilingual professional counselors to understand the phenomenon of being
Latinx within the United States, particularly in regards to oppression, connects with
multiple studies and articles in the literature (Avalos, 2013; Cobas & Feagin, 2008;
Corlett, 2005; Hipolito-Delgado, 2010; Rodriguez & Gonzalez, 2005) as well as supports
the four primary competencies put forth in the MSJCC of attitudes and beliefs,
knowledge, skills, and action.
Consequently, when discussing the findings and how it aligns with the current
body of literature, one cannot ignore the connections to the MSJCC. Indeed, ethical and
competent practice, which is required by the American Counseling Association (ACA)
(2014) and the Council for the Accreditation of Counseling and Related Educational
Programs (CACREP) (2016), in bilingual counseling includes unique and specific
knowledge, skills and action from bilingual professional counselors. Being able to
effectively foster a therapeutic relationship and understanding the construct of
biculturalism and how it is experienced by individuals and families in the Latinx
Community were emphasized by participants and were crucial findings of the study.
Further, counselor educators supporting multicultural counselor competency of
counselors in training, specific to bilingual counseling is essential as well as supervisors
being inclusive and sensitive to the multitude of multicultural considerations inherent in
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bilingual counseling is paramount for bilingual counselors to develop their respective
unique skills in bilingual counseling.
Implications
These findings from the study and these answers to the research questions within
the study hold specific implications for counselor educators, counseling supervisors, and
bilingual Spanish/English professional counselors. These implications are similar in
nature; yet, are also unique to each of these three types of professionals within the field of
professional counseling. Consequently, each of these implications, as applied to
counselor educators, counseling supervisors, and bilingual professional counselors are
presented and discussed.
Counselor Educators
First are counselor educators, specific to their role of training, preparing, and
educating future professional counselors. As I highlighted earlier, the findings from this
study indicate that the training for bilingual Spanish/English professional counseling is
incredibly inadequate, which is also congruent with other current literature (Biever, et al.
2002; Romero, 2013). Several participants highlighted how bilingual counseling or even
the utilization of an additional language other than English in sessions were never
discussed within their formalized training programs. Indeed the participants highlighted
they were completely unaware of what bilingual counseling entailed. This left many to
learn on their own and to seek out additional training after their graduate programs.
Several highlighted becoming aware of their lack of ability in bilingual counseling and
the need to develop their bilingual skills from their first experiencing in being asked to
provide bilingual counseling. Consequently, professional counselors are asked to provide
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bilingual counseling without the necessary preparation. Moreover, multiple participants
spoke of needing an additional separate multicultural counseling course specific to
bilingual counseling to help prepare others to be able to provide bilingual counseling and
to avoid a similar challenging experience of having to learn on one’s own.
Counselor educators are in a unique position to train and prepare each future
professional counselors, which also include bilingual professional counselors. Counselor
educators are in this unique position of virtue of being core faculty at various universities
for professional counseling programs accredited by CACREP and holding the ethical
responsibility for training future professional counselors. Indeed, counselor educators are
also uniquely trained in clinical supervision and are held to the best practices of
supervision as outlined by ACES (2011). Certainly, bilingual supervision directly
correlates with the sixth best practice outlined by ACES (2011) of diversity and advocacy
considerations as well as the seventh best practice of ethical considerations connected to
competency. Thus, the specialized training of counselor educators in addition to their
positions as faculty at professional counseling training programs at accredited universities
places them in the unique position to help adequately prepare future bilingual counselors.
Consequently, counselor educators need to be able to provide bilingual supervision to
bilingual counselors, when possible, and they need to more effectively train as well as
prepare bilingual counselors-in-training for providing bilingual counseling services.
As the need for bilingual professional counselors is high and growing (Biever et
al., 2002; Smith-Adcock, et al., 2006), counselor educators could identify potential
prospective counselors in training who may already possess the fluency need within the
Spanish language to provide bilingual counseling to their respective communities. When
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these counselors in training are identified, their language abilities can be highlighted and
celebrated as strengths for their future career as a bilingual professional counselor. For
example, counselors in training can be asked about their language abilities and
preferences directly – it can begin by being present on the application forms for the
admission into professional counseling graduate training programs. Their ability an
additional language can be discussed and highlighted, throughout their training and
advising sessions, as important for counselors in training to help serve needs found within
the community. This could be an emphasis area for their training to help serve specialized
populations. Certainly, language ability cannot be ignored in professional counseling
training programs.
Counselor educators can support and empower these counselors in training and
provide effective and adequate training for them, particularly through bilingual
supervision and through the validation of their abilities in the Spanish language and their
support of bilingual counseling skills. This support and empowerment could also be of
substantial benefit, as it could help protect against counselor burnout, due to the
participants highlighting how few in number bilingual counselors are to meet such large
needs and the added difficulty this presents for bilingual counselors. Additionally,
counselor educators can provide experiential learning and community engagement to help
prepare bilingual counselors to practice bilingual counseling in the community.
Counselor educators can provide structured experiential activities and roleplays that
afford counselors in training to practice their bilingual counseling skills and receive
feedback. This would help counselors in training develop their bilingual skills necessary
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for bilingual counseling. Indeed, counselor educators can prevent bilingual counselors
having to learn this unique skill set on their own in isolation without support.
Further, counselor educators can research bilingual counseling training further
and substantiate specific strategies for the training of bilingual professional counselors.
Many participants suggested additional coursework to be offered within graduate
programs to facilitate the bilingual skill development of bilingual professional counselors
and counselor educators are in the unique position to advocate for these courses within
their respective universities as well as design these courses to fit the needs of bilingual
professional counselors. Indeed, counselor educators have a responsibility to rise and
meet the need within our communities by furthering the literature and training of
bilingual professional counselors.
Counseling Supervisors
Next are the implications for professional counseling supervisors who are in a
position to supervise bilingual professional counselors. It is important to note that these
implications certainly can apply to counselor educators, as counselor educators also serve
as counseling supervisors and can be found supervising bilingual professional counselors.
For counseling supervisors, the need to be open to the supervisee’s personal experience in
providing bilingual professional counseling services is important and needs to be a piece
of the supervisory experience. Supervisors also need to be cautious of counselor burnout
in their supervisees, as the participants highlighted how few bilingual counselors are to
help meet such large community needs. They need to be aware of how agencies are
handling this as well as how they are advocating for the cost of bilingual counseling.
Additionally, the supervisor needs to pay close attention and understand the specific
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multicultural and social justice implications within bilingual counseling. These
implications include the Spanish language, immigration status, acculturation, bicultural
orientation, oppression of the Spanish language, oppression and discrimination of the
Latinx community, cultural values held by the client, and the overall client’s worldview
and experience of living within the United States. These implications need to be
integrated into their supervision practice with bilingual professional counselors, as if they
are not, the supervision can be rendered ineffective for the supervisee and can further
contribute to the feelings of isolation the supervisee may be experiencing. Lastly, if the
supervisor is able, Spanish needs to be integrated into supervision and bilingual
supervision needs to be practiced by the supervisor, as bilingual supervision holds
potential benefits, as outlined in the findings from this study and by Fuertes (2004).
Bilingual Professional Counselors
Lastly are the implications for bilingual professional counselors themselves.
Bilingual professional counselors need to be aware of and understand biculturalism and
how it affects the bilingual counseling process. They need to pay close attention to the
MSJCC (Ratts et al. 2016) and how it applied to bilingual counseling. Further, they need
to be familiar with the current literature on providing bilingual counseling services and
working with individuals and families from the Latinx community. The need to safeguard
against professional burnout, in meeting the community needs for bilingual counseling.
This is important as they may find themselves being the only bilingual counselor in the
surrounding community. They need to be able to effectively broach conversations on a
variety of aspects related to culture and diversity, especially in connection to how their
own cultural identities may intersect with the cultural identities of the client or family of
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whom they are serving as a bilingual professional counselor. Several participants
explained how this can be done in various ways; consequently, for ease of reading and
clarity, these methods are listed below:


For example, C discussed needing to explain to clients, who share her own
identity as Latina, to further explain and discuss their own individual experience
of being Latinx in the United States and not assuming their experiences were
exactly the same. She discussed how she would explicitly explain to them their
experiences are mostly likely different from hers and then would ask them direct
questions to help them expand upon their own experience.



Maruja discussed how she would apologize for not understanding completely and
then ask them directly about their experience. Maruja also highlighted she would
broach the topic of the Spanish language almost immediately through a disclosure
and disclaimer of her own Spanish language ability.



Mare discussed using psychoeducation about the oppression and discrimination of
the Latinx community within the United States as a potential means to have a
more broad conversation of what it is like being Latinx in the United States and
bicultural orientation.



C talked about the use of immediacy of feeling the cultural facets play out in the
room and then bringing attention to what was happening between them in the
session.



Anna talked about asking clients direct questions as well as following the client,
particularly in regards to language – if the client spoke Spanish then that was what
she spoke as well.
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Carmen and Jaime discussed feeling stronger connections solely based upon
biculturalism or being able to speak Spanish with clients and then facilitating the
client in processing their experience of working with a bilingual counselor.



Almost all the participants discussed being inclusive and aware of the client’s
culture and cultural values, which would serve to facilitate the relationship in
order to have more explicit conversations about their experiences in connection to
their cultural identities.
Further, they need to seek additional training for bilingual counseling, seek an

effective supervisor for bilingual counseling, and connect with their fellow bilingual
professional counselor colleagues. For example, participants highlighted specialized
trainings in regards to biculturalism and working with the Latinx community were helpful
for them. Additionally, a supervisor who is open and pays close attention to the
multicultural facets of bilingual counseling as well as being open to discussing their own
experiences of providing bilingual counseling were found to be of benefit. Moreover, a
supervisor who is bilingual, integrated Spanish into supervision, and has experience in
providing bilingual counseling was also helpful to the participants. Also, being able to
debrief with peers and connect with colleagues on shared professional experiences in
connection to providing bilingual counseling was helpful to validate their feelings,
normalize their experience, empower and strengthen their motivation in their pursuit of
providing bilingual counseling, and expand their vocabulary in bilingual counseling. All
of these will assist the bilingual professional counselor in developing their bilingual skills
for bilingual counseling, further their own professional development as a bilingual
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professional counselor, and help ensure they are engaging in ethical and competent
bilingual counseling practice. Indeed Ratts et al., (2016) states:
(a) understanding the complexities of diversity and multiculturalism on the
counseling relationship, (b) recognizing the negative influence of oppression on
mental health and well-being, (c) understanding individuals in the context of their
social environment, and (d) integrating social justice advocacy into the various
modalities of counseling. (Ratts et al., 2016, pp. 30-31).
Further, the American Counseling Association (ACA) code of ethics emphasizes the
competent and ethical practice of serving diverse populations within the counseling field
(ACA, 2014). Moreover, CACREP’s (2016) second core competency is completed
devoted to diversity, titled, “Social and Cultural Diversity (p. 11). This specific core
competency highlights privilege, oppression, advocacy, counselor competencies, and
theories for multicultural counseling and bilingual counseling is certainly encompassed
within the overarching umbrella of multicultural counseling. The implications for the
bilingual professional counselor help serve to guide them to meet these standards and
competencies within their professional practice. The task is large, difficult; yet, the
findings from this study support that substantial personal meaning can be found within
the engagement of providing bilingual professional counseling services, which is also
highlighted by Romero (2013) and Trepal, Ivers, and Lopez, (2014).
Limitations
One cannot engage in a discussion on this study, without highlighting the
limitations present within it. Even though extensive and considerable efforts were
expended in strengthening the rigor of this study, there are limitations that certainly affect
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the transferability of the findings of the study. These limitations include: demographics of
the participants, formal training of the participants in terms of level (i.e. doctoral versus
masters) and in regards to bilingual Spanish/English professional counseling, regions
within the United States where the participants were found and the personal experience of
the research with bilingual professional counseling.
The first limitation included the demographics of the participants themselves. A
diverse representation of bilingual professional counselors were sought in the participants
and purposeful sampling was used to help achieve this goal (Creswell, 2013; Merriam &
Tisdell, 2016). Further, snowball sampling as outlined by Merriam and Tisdell (2016)
was employed. It is important to note the majority of the participants, 10 of the 12,
identified as female. Further, all participants except two self-identified their ethnic
identity as one or more of the subgroups within the Latinx community. One identified as
African American and one declined to disclose their ethnic identity. This is a limitation as
there are bilingual professional counselors who hold differing ethnic identities then those
of the participants. It is uncertain if the findings from this study can be transferred
effectively to bilingual professional counselors who hold different cultural identities than
those of the participants. Further, as the focus of the study was not on primary or
secondary language of the participants, participants were not requested to disclose if they
were native speakers, heritage speakers, or learned speakers in connection to the Spanish
language; consequently, specific application of the findings to these different Spanishspeaking professionals is potentially limited.
The second limitation highlighted within the study is the limitation of the
formalized training the participants received. Two of the twelve participants reported
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holding a PhD level of training in the professional counseling field; whereas, the other 10
participants stated they held a masters level of training. Potential differences may exist
between these two specific levels of formalized training; yet, it is uncertain as the
inclusion criteria specified at least a master’s level of training and did not require a
doctoral level of training in professional counseling. Consequently, transferability of
these findings to doctoral level counselors is left up to the reader, while considering this
limitation of the study. Also, as reported in chapter four of the results, it is important to
note one participant had sought and received extensive formalized training in bilingual
Spanish/English professional counseling, which included coursework and immersion
experiences. Thus, as the majority of the participants reported not receiving said
formalized training, the experience of professional counselors who do receive said
training can certainly be different.
The third limitation emphasized is the regions within the United States where the
participants were found for the study. Extensive recruitment efforts were used to find
diverse participants for the study, and the participants were primarily found from the
Rocky Mountain region, Southern region, and Eastern region within the United States.
Consequently, bilingual professional counselors practicing bilingual counseling in
communities outside of these regions in the United States may hold different experiences.
Consequently, this limitation is important to consider when transferring the findings to
other bilingual professional counselors.
The last limitation is in connection to my own personal experience with providing
bilingual professional counseling. This limitation is also an asset of the study. My
experience was disclosed within my researcher stance and my experience certainly
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motivated me to conduct this study. Without my experiences with bilingual
Spanish/English professional counseling, this study would not have happened.
Throughout this study I attempted to bracket my experiences from the experiences of the
participants and In Vivo coding was purposefully selected to further help bracket my
experiences and focus upon the experiences of the participants, as Saldana (2016) states
that codes are identified through the lens of the researcher; thus, it is imperative to have
the ability to examine the data from a variety of perspectives, while understanding the
researcher’s own involvement in the data. Several strategies to enhance the rigor of this
study and restrict this limitation were applied, as outlined in chapter three of this study,
including peer debriefing, a research journal, member checking, triangulation, and thick
description. It is important to note that my experience also served as an asset to the study,
as it helped facilitate a connection between myself and the participants during the
interview process, indeed I felt I could connect and empathize with several aspects of the
participants’ experiences. Consequently, my involvement and experience of the
phenomenon of bilingual Spanish/English professional counseling is laid open to the
reader and is left to the reader to judge the extent of this limitation and its effect on the
transferability, confirmability, dependability, and credibility of the findings of the study.
Overall, the limitations included: demographics of the participants, formal
training of the participants in terms of level (i.e. doctoral versus masters) and in regards
to bilingual Spanish/English professional counseling, regions within the United States
where the participants were found and the personal experience of the research with
bilingual professional counseling. Each of these limitations, while efforts were utilized to
restrict the effect of these limitations, are important for the reader to consider. It is left to
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the reader to judge for themselves if the strategies employed were sufficient for these
limitations and whether these findings can be transferred to other bilingual professional
counselors.
Future Research
This study, while indeed answering the research questions and fulfilling the
purpose of the study, only contributes so much to the overall body of literature on
bilingual professional counseling. The following areas are offered for future research to
be conducted to further the body of literature on bilingual Spanish/English counseling:
the intersection of identities between the bilingual professional counselor and the client,
substantiated effective training strategies and approaches for multicultural competency of
bilingual professional counselors, core competencies specific to bilingual
Spanish/English counseling, the experiences of bilingual supervisors providing bilingual
supervision, and best practices and approaches within bilingual supervision for bilingual
supervision.
The intersection of the identities between the bilingual professional counselor and
the client needs to be explored. As the findings illustrate the importance of the
therapeutic relationship and the need for having explicit conversations of these
intersections and experiences, further research is warranted in this area. How does this
intersection affect the counseling process, when the client or the counselor holds a
privileged racial/ethnic identity? One example is that of a Caucasian Spanish-speaking
professional counselor working with a Chicano Spanish-speaking client. This intersection
needs to be further explored and understood, as it can further inform multicultural
competencies for bilingual counselors practicing bilingual counseling.
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Moreover, substantiated effective training strategies and approaches for
multicultural competency of bilingual professional counselors needs to be identified. The
findings from this study solely are used as a potential starting point to begin to explore
and find these approaches and strategies. Consequently, the effects of community
engagement and experiential learning needs to be examined in the training of bilingual
professional counselors, in connection to the multicultural competency of said trainees.
This would serve to further inform best training practices of counselor educators when
training bilingual professional counselors.
Additionally, core competencies specific to bilingual Spanish/English counseling
need to be developed. One of these competencies needs to be inclusive of the Spanish
language ability of the professional counselor. No current standard exists and the current
core competencies of the professional counselors do not specifically address Spanish
language ability. An identification of a standard, along with other standards salient to
bilingual Spanish/English professional counseling can help ensure the competent and
ethical practice of bilingual professional counselors that is so emphasized within the
profession (ACA, 2014; CACREP, 2016; Ratts et al., 2016).
Continuing further, the experiences of bilingual supervisors providing bilingual
supervision need to be more fully understood. How do counseling supervisors
experiencing bilingual supervision? This question needs to be answered. Also, how do
counseling supervisors develop the skills needed for effective bilingual supervision? This
question is also of considerable importance. The answers to these questions can serve to
further understand the intricacies of bilingual supervision and how one can be effectively
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and adequately prepared to provide bilingual supervision to bilingual professional
counselors.
Lastly, best practices and approaches within bilingual supervision for bilingual
supervision need to be identified. What models and approaches to supervision lend well
to the practice of bilingual supervision? We may have ideas as to the answer to this
question; yet, we do not know the answer yet. Additional research in this area can help
serve to answer this question as well as help understand if bilingual supervision may be
an individual and separate approach unto itself. This will also serve to help maximize the
effectiveness of bilingual supervision for bilingual professional counselors and further
strengthen the field of professional counseling and counselor education and supervision,
as indeed supervision is the signature pedagogy of counselor education (Barnettet al.,
2007; Goodyear, Bunch, & Claiborn, 2005).
Conclusion
To encapsulate this chapter, I began this endeavor with the purpose to more fully
understand the shared lived experience of bilingual professional counselors providing
bilingual counseling. I was amazed by the richness and vulnerability of the participants
experiences of bilingual Spanish/English counseling. These experiences were presented
at length in chapter four of this study and encompassed the five themes identified:
Difficulty of Bilingual Counseling, Counseling the Latinx Community, Counselor
Experience, Counselor Bilingual Skill Development, and Interactive learning. These
experiences contained the overall challenge and need of bilingual counseling, feelings of
self-doubt, anxiety, and incompetency, personal meaning achieved for the counselor in
providing bilingual counseling, the importance of supervision, the gap of formalized
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training, and the benefits of peer connection, and finally suggestions for the effective
training of bilingual professional counselors for multicultural competency.
I had three research questions at the beginning of this endeavor and I submit I was
able to answer all three of those questions:
Q1

How do bilingual professional counselors experience bilingual
counseling?

Q2

How do professional counselors acquire bilingual counseling skills?

Q3

How can counselor educators and supervisors support counselors in
training bilingual skill development?

The answers to these questions hold numerous implications for counselor educators,
counseling supervisors, and bilingual professional counselors. It is important for
counselor educators to further the research in bilingual counseling and training of
bilingual counselors as well as to advocate for specific coursework designed specifically
for bilingual counselors. It is important for counseling supervisors to understand the
multicultural implications within bilingual counseling and to be open to processing the
supervisee’s personal experience of providing bilingual counseling. Additionally,
counseling supervisors need to understand that bilingual supervision, if possible, is
helpful. Lastly, bilingual counselors need to seek out effective supervision, multicultural
training specific to bilingual counseling, and their bilingual counselor peers to help them
develop sufficient bilingual skills for the effective practice of bilingual counseling, as it is
unfortunately up to the bilingual counselor to fill in the current gap of formal training
found in many formalized graduate training programs for professional counseling. It is of
utmost importance that we become better prepared overall as a profession to meet the
need of bilingual counseling within the United States.
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To conclude, my study is new and unique to the field of counselor education and
professional counseling. It highlights, underscores, and supports the MSJCC in specific
connection to bilingual counseling and serving the specialized population of the Latinx
Spanish-speaking community within the United States. Indeed multicultural competency,
unique to bilingual counseling, is highlighted throughout this study’s findings. Further, it
brings the shared collective experience of how bilingual counselors experience bilingual
counseling to the forefront – the challenges, uniqueness, and multicultural aspects
specific to bilingual counseling cannot go unnoticed. Indeed, this study illustrates that
bilingual counseling is its own specialized form of professional counseling with its own
intricate complex features uniquely connected to multiculturalism and the use of two
languages, specifically Spanish and English, in counseling to meet the mental health
needs of individuals and families. Further, this study outlines the benefits and provides
empirical support for bilingual supervision and the merit of bilingual supervision as a
means for effectively preparing bilingual counselors and supporting bilingual skill
development. This study suggests experiential learning and community engagement
could be helpful for counselors in training, which certainly needs to be examined further.
Lastly, this study begins to help fill the gap in the literature of how to effectively train
and supervise bilingual counselors.
Consequently, this study presents a call to action to counselor educators,
supervisors, and bilingual counselors to further explore bilingual counseling and to
establish best practices for bilingual counseling and bilingual supervision. Additionally,
the counselor education field needs to reflect upon how it is currently preparing bilingual
counselors to practice bilingual counseling – indeed this study illuminates additional
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energy and effort need to be expended in this regard. How to most effectively train and
support counselors in training in their pursuit of becoming bilingual professional
counselors who provide bilingual counseling services must be studied further, indeed an
ethical responsibility is present for the field of counselor education to meet the evergrowing need of bilingual counseling within the United States. Only counselor education
and supervision can help to fill in the gap and meet the need within the community, by
training and preparing bilingual professional counselors. Consequently, the stakes are
high and the field is in a position to rise to the occasion to help the community as a
whole.
Lastly, I learned extensively from performing this study and more especially from
engaging with the participants. To learn from them and to hear their experiences was of
paramount value to me both personally and professionally. Certainly this helps inform
my own practice and experience of bilingual Spanish/English counseling as well as
helped me reflect on the effectiveness of my own provision of bilingual Spanish/English
counseling. Hearing the participants’ own personal individualized meaning connected to
providing Spanish/English professional counseling, helped reinforce my passion and my
own personal meaning of being a bilingual professional counselor. Indeed, may this study
help to inspire other professional counselors to learn and provide bilingual
Spanish/English counseling within their respective communities, as indeed the
responsibility, the need, and the stakes are high.
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C., & Tripp, C. G. (2002). The role of language in training psychologists to work
with Hispanic clients. Professional Psychology: Research and Practice, 33, 330 –
336
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3, 77–101.
Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature
and design. Cambridge, MA: Harvard University Press.
Bronfenbrenner, U., & Morris, P. A. (2007). The bioecological model of human
development. In R. M. Lerner (Ed.) Handbook of child psychology (Vol.1, pp.
793–828). New York: Wiley.
Burck, C. (2004). Living in several languages: Implications for therapy. Journal of
Family Therapy, 26, 314–339.
Burck, C. (2011). Living in several languages: Language, gender and identities. European
Journal of Women’s Studies, 18, 361–378. doi:10.1177/1350506811415196
Byers-Heinlein, K. (2013). Parental language mixing: Its measurement and the relation of
mixed input to young bilingual children's vocabulary size. Bilingualism:
Language and Cognition, 16(1), 32-48. doi: 10.1017/S1366728912000120
Castaño, M. T., Biever, J. L., González, C. G., & Anderson, K. B. (2007). Challenges of
providing mental health services in Spanish. Professional Psychology: Research
and Practice, 38(6), 667-673. 10.1037/0735-7028.38.6.667

233
Centers for Disease Control. (2017). HIV among Hispanics/Latinos in the United States
and dependent areas. Retrieved April 1, 2018, from https://www.cdc.gov/h
iv/pdf/group/racialethnic/hispaniclatinos/cdc-hiv-latinos.pdf
Cobas, J. A., & Feagin, J. R. (2008). Language oppression and resistance: The case of
middle class latinos in the united states. Ethnic and Racial Studies, 31(2), 390410. 10.1080/01419870701491945
Comas-Diaz, L. (1985). Cognitive and behavioral group therapy with Puerto Rican
women: A comparison of content themes. Hispanic Journal of Behavioral
Sciences, 7, 273-283.
Comas-Diaz, L. (2001). Hispanics, Latinos, or Americanos: The evolution of identity.
Cultural Diversity and Ethnic Minority Psychology, 7, 115-120.
Council for Accreditation of Counseling and Related Education Programs. (2015) Final
Version of the 2016 CACREP Standards. Alexandria, VA: Author.
Corlett, J. A. (2005). Race, racism, and reparations. Journal of Social Philosophy, 36(4),
568-585. 10.1111/j.1467-9833.2005.00295.x
Cornelius, W. (2002) Ambivalent reception: mass public responses to the “new” latino
immigration to the United States’, in M. M. Suárez-Orozco and M. M. Páez (Eds.)
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Project Title: Counseling in Spanish and English: Phenomenological Experiences of
Bilingual Counselors
Researchers:
 Bradley Crookston, M.A., Doctoral Student; Counselor Education & Supervision
bradley.crookston@unco.edu
Research Advisor:
 Vilma (Betty) Cardona, Ph.D., Applied Psychology & Counselor Education;
Phone: (970) 351-1627
Purpose and Description: The purpose of this case study is to understand the individual
and collective shared experience of Spanish/English bilingual professional counselors in
providing Spanish/English bilingual counseling. Additionally, the purpose of the study is
to understand the process of learning bilingual counseling.
Dear Participant(s),
I am conducting research to better understand the individual experience and
collective shared experience of Spanish/English bilingual professional counselors in
providing Spanish/English bilingual professional counseling services. Also, I seek to
understand the process of learning bilingual counseling. I will be asking various
questions throughout the interview and some examples of these questions are: “Envision
in your mind your experience with Spanish/English bilingual counseling – please
describe that for me” and “Reflect back on your experience of learning bilingual
counseling, what stands out to you in your mind?” The goal of these interviews and
questions are to facilitate an understanding of the individual experience of providing
Spanish/English bilingual counseling and the process of learning Spanish/English
bilingual counseling. I will also be asking participants to complete a short demographic
questionnaire, which is estimated to take approximately two minutes.
Through the approach of one-on-one interviews, participants will be provided an
opportunity to share their experiences and perceptions, regarding providing
Spanish/English bilingual counseling services. The interviews can take place in person or
electronically via video conferencing.
(Page 1 of 2)__________
(Participant Initials Here)
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These interviews will be audio recorded and then transcribed for analysis. Thematic
analysis will be employed to identify themes, which will be used to describe this
phenomenon. The interviews are anticipated to be around 1 hour or 60 minutes.
I invite participants to select a pseudonym to protect confidentiality. Only
the researcher or the researcher advisor will be privileged to know which
participant is connected with which pseudonym. Once the interviews are
transcribed, the recordings will be destroyed, along with identifiable information.
Moreover, your personal name will be not shared, when I discuss the aspects of
this study. During the process of conducting this research, the participants’ data
and information will be secured in a locked cabinet, only accessible by the
researcher or the researcher’s advisor.
Cost for participating in this study is the time given by the participants for
the interview, as well as potential transportation costs to the participant’s elected
and agreed upon meeting place for the interview, if the participant elects to be
interviewed in person. Participants will not be compensated for participating. The
risks foreseen by the researcher are not greater than those encountered in a typical
conversation with peers or colleagues in regards to the provision of
Spanish/English bilingual counseling. The potential benefits to the participants is
being able to have an open conversation about their experience in providing and
learning Spanish/English bilingual counseling and to have a genuinely interested
individual listening to them describe their experiences and processes. An
additional potential benefit is the participants may receive additional lucidity of
their own experiences and learning, as they are being asked to reflect upon and
communicate their experiences of providing as well as learning Spanish/English
bilingual counseling services.
Participation is voluntary. You may decide not to participate in this study
and if you begin participation you may still decide to stop and withdraw at any
time. Your decision will be respected and will not result in loss of benefits to
which you are otherwise entitled. Having read the above and having had an
opportunity to ask any questions, please sign below if you would like to
participate in this research. A copy of this form will be given to you to retain for
future reference. If you have any concerns about your selection or treatment as a
research participant, please contact Sherry May, IRB Administrator, Office of
Sponsored Programs, 25 Kepner Hall, University of Northern Colorado Greeley,
CO 80639; 970-351-1910
Participant’s Signature
__________________________________________Date___________
Researcher’s Signature
__________________________________________Date___________
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PARTICIPANT DEMOGRAPHIC QUESTIONNAIRE
Please answer these questions as you feel comfortable:
Pseudonym: ________________________________________
Age: __________
Identified Sex: __________
Sexual Identity: _____________
Highest Level of Education Completed: ____________________
Ethnicity: ____________________
Occupation: ____________________
Please include any other information you feel is important for us to know, in relation to
your participation in this study.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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RECRUITMENT E-MAIL
Greetings!
My name is Bradley Crookston and I am currently a doctoral candidate in the PhD
Counselor Education & Supervision program at the University of Northern Colorado. I
am conducting my dissertation research on the experience of Spanish/English bilingual
professional counselors in providing as well as learning Spanish/English professional
counseling. Your participation in this study would be greatly appreciated as without it,
this research cannot be accomplished. I hope this study will provide information on how
Spanish/English bilingual professional counselors learn to offer Spanish/English
professional counseling as well as implications for counselor educators and supervisors
when training prospective professional counselors in Spanish/English bilingual
counseling. This study has received IRB approval through UNC.
In order for you to participate in this study, you need to have the following qualities:
 Successfully earned a graduate degree in professional counseling from a
CACREP accredited program.
 Utilize both languages of Spanish and English in the counseling process with
clients, specifically for the use in talk therapy.
 Have a substantial portion of their current client caseload be Spanish-speaking
individuals, couples, or families (approximately 20%).
If you have these characteristics, you cannot be part of this study (but I would appreciate
hearing from you if you know of someone who fits the characteristics above):
 Earned a graduate degree in a mental health discipline other than professional
counseling (i.e. counseling psychology, clinical social work, occupational
therapy, or social work).
 Being removed from professional clinical counseling practice of one year or
more.
Participation involves engaging in a one-on-one interview for approximately one hour. If
you would like to participate, please respond as soon as you are able so we can discuss
the study in more detail and begin to schedule the interview. For convenience, you will
find attached to this e-mail the consent form and the interview questions.
Please contact me, Bradley Crookston, at croo4386@bears.unco.edu for any concerns or
inquiries. Thank you so much for your consideration!
Bradley Crookston, LPC, M.A., NCC
Counselor Education and Supervision Doctoral Candidate
University of Northern Colorado

253

APPENDIX D
INSTITUTIONAL REVIEW BOARD APPROVAL LETTER

254

255

APPENDIX E
RESEARCHER JOURNAL

256

RESEARCHER JOURNAL
Within this document I will journal my own thoughts, feelings, and decisionmaking process throughout the process of collecting data, analyzing the data, and writing
up the results and discussion chapters of my dissertation. My endeavor and purpose for
this journal is to not only assist me in my own thought process – to help elucidate and
clarify my own experience in completing this dissertation, but to also provide the reader
with insight into my process as a researcher throughout the study. Further, I look forward
to being able to reflect on my experience during this study. I completed weekly journal
entries, which are listed by date entered, at the beginning of each week. Each journal
entry contains a reflection on the previous week.
Journal Entries
Entry: May 13th 2018
This week has been filled with waiting – just waiting for the IRB approval letter
to come in or at least some notification regarding the IRB I submitted for the project. I
sincerely hope I receive notification soon – I want to be able to collect data as soon as
possible. I find myself being anxious and excited in being able to talk to bilingual
counselors about their experiences. I hope it all goes well and that there is interest in the
study! Other than that I find myself not having much to write about today, as not much
has occurred.
Entry: May 20th 2018
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This week has been quite eventful! I received IRB approval this week and I
immediately sent out the recruitment emails on the listservs. Within 24 hours I received a
response from a participant that meets the criteria to participate! Very exciting to say the
least. We have the interview scheduled and I am greatly looking forward to speaking with
them. I have several additional individuals expressing interest and am working at getting
the interviews scheduled. I am hopeful recruitment won’t be a challenge and I will be
able to have enough participants overall. I am looking for 12 and I believe I will be able
to obtain all 12.
Entry: May 27th 2018
I completed the first interview and several more scheduled. It’s very exciting!
Also, I am asking participants for referrals for other individuals they feel may be interest
in participating – individuals who meet the inclusion criteria of course. Currently, with
the responses I have received from the listservs, I am certainly busy so I will focus on
those interviews first. Interviewing has been thoroughly enjoyable. Also, I am not
looking forward to transcription; yet, I understand it must be done.
Entry: June 3rd 2018
I have completed a few interviews and am working on transcribing those initial
interviews while still recruiting and scheduling participants. Scheduling has proven to be
the most challenging aspect of data collection it seems thus far. Continuing forward
though and working to get it all done. Certainly it is time consuming to have everything
ongoing concurrently, however, I think it is overall helpful to the overall process of the
study. I am able to reflect on my interviewing process through transcribing and I am able
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to take that reflection into the subsequent interviews, which I find to be helpful as I seems
to streamline the interview more and invoke more detailed responses to the questions.

Entry: June 10th 2018
Still working on performing interviews to collect data and recruitment of
participants. One participant did withdraw due to scheduling challenges. I was really
bummed about that however, I understand as everyone I am seeking to interview are
incredibly busy. It certainly makes me appreciate the time and energy devoted by the
participants to engage in this process and to disclose their experiences as bilingual
counselors. It certainly is a privilege to listen to them and talk with them.
Entry: June 17th 2018
Reaching out to more participants and some of the referrals I received from
participants to help reach the magic number of 12 for the study. Data collection is overall
going well – I am confident I will be able to obtain 12 participants total. Scheduling
continues to prove to be challenging and I am absolutely trying to be as flexible and
accommodating as possible. Indeed, the participants are doing me a huge favor by giving
their time to the study. They certainly do not have to and I am incredibly grateful for
them. For sure, this study cannot happen without them – I will continue collect data and
continue to transcribe the interviews during this entire process.
Entry: June 24th 2018
This week is more data collection and transcription – I am getting enough
participants it seems it’s just a matter of performing the interviews and getting them
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transcribed. I am really starting to dislike transcription – just because I have done so
much of it and am eager to have it finished so I can really dive into the analysis process
of the study. Certainly, the most fun of collecting data is performing the interviews
themselves – I always feel energized and excited after completing an interview. It makes
me eager to get these experiences out there and allow others to understand what it is like
to be a bilingual counselor. Anyways, it’s a process and I have to be patient and trust in
the process. I certainly cannot rush anything – that would be a huge disservice to the field
and especially to the participants who are trusting me with their experiences.
Entry: July 1st 2018
This week I plan to start doing some initial analysis on the data beyond the
transcribing of the interviews. I am not finished with data collection yet, however, it
seems I have enough interviews completed and transcribed to be able to dive into this
process of analysis. I think it could be helpful as it could help further guide me in the
remaining interviews, particularly if an expansion or further explanation from a
participant on a specific facet of their experience would be helpful to understand the
overall meaning and experience across all the participants. I plan to keep it to coding for
now and hold off on the identification of categories.
Entry: July 8th 2018
Continuing to collect data – I am getting close to finishing up in that regard. I am
going to continue on with data analysis – I don’t have many interviews left to perform so
I will keep doing some coding along with initial identification of categories. I don’t want
to dive too far into the process with having interviews left to complete and transcribe as I
don’t want to funnel those remaining experiences and data into the initial findings.
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Indeed, the findings need to be changed to fit the data not the data changed to fit the
findings. Consequently, I will continue to focus on initial coding with tentative
categories. I absolutely will wait on identifying themes until everything has been
collected and transcribed.
Entry: July 15th 2018
This week is the last interview – I already have several interviews transcribed and
I hope to be able to finish the last ones, along with the final interview this coming week.
Thankfully, I received several referrals from participants and was able to do snowball
sampling – I don’t think I would have gotten the needed 12 participants without that. I
have noticed almost all of the participants are members from the Latinx community;
however, it seems this is the most common for bilingual counselors. Several have talked
about being heritage or native speakers of Spanish and it seems it is a natural fit for
counselors to learn Spanish first and then learn professional counseling. It is interesting to
think about and I plan on writing a bit about it in chapter 4 of the findings.
Entry: July 22nd 2018
Data collection has finally been completed. It was quite the process! I enjoyed
having it on going with transcribing and data analysis – I think it helped inform the
interviews as I was completing them. I certainly learned across the interviews and there
are definitely things that stick out in my mind thus far. I actively seek to bracket my
experience from the participants as I truly want to focus on their experience without
influence of my own interfering with the overall process. Also, I find myself looking
forward to focusing completely on data analysis and writing up the first draft of the
findings.
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Entry: July 29th 2018
Working solely on data analysis this week has been very helpful. Everything is
transcribed and I have gone through and applied the first cycle coding strategies of in
vivo, process, and descriptive to the data. I’ve gone through the transcripts several times
each and I truly feel familiar with them. I plan to continue this process this week and next
week to be able to instill rigor in the analysis, then I plan to being writing up the findings
in earnest. It is taking a lot of time; yet, I think it will be worth it when it is all said and
done.
Entry: August 5th 2018
I chose the first cycle coding strategies because I wanted to focus on the
participants’ words not my own words, even if I paraphrased or summarized what they
had said. I think it carries more weight if it’s the participant’s actual words. Also,
descriptive focuses on nouns and process focuses on verbs – I think both are important,
especially, the latter in being able to identify how someone experiences something, as
verbs appear to really get at the experience of the individual. It’s actually fun to go
through and do the analysis, it is just time consuming overall. At this point I have read
the transcripts so many times, I think I could pinpoint a code to a participant just from
hearing the sentence where the code is found.
Entry: August 12th 2018
This week I applied the second cycle coding strategies to the data, or rather I
focused solely on pattern coding. I was left with a lot of categories and the overall
number has been reduced with each first cycle coding round. However, I did pattern
coding to find connections and meanings across the categories. Consequently, 5 main

262
themes emerged from the data and these themes serve as answers to the research
questions. The categories were not eliminated, rather they became subthemes. This
grouping appeared to be incredibly helpful in understanding the overall shared meaning
and experiences of the participants.
Entry: August 19th 2018
This week I submitted my first draft of chapter 4 to my advisor for review. I
imagine there will be several drafts of this chapter, as the information contained within
the chapter is critical and the core of the study. I am excited to learn her perspective and
feedback on the chapter and how I structured the findings. I really focused on using In
Vivo coding, as I think this served to help bracket my own personal experience with
bilingual counseling and focus upon what the participants were saying and on the actual
data. I also found process coding to be helpful as well as pattern coding. Pattern coding I
used as a second cycle method for the coding process, as it really helps to narrow down
codes and categories and illuminate themes within the thematic analysis process. Indeed,
the pattern coding helped narrow down the originally identified categories and themes to
five overarching umbrella themes; although almost all of the categories and themes from
previous rounds of analysis became subthemes within those main five themes. I think it
was really helpful to group them that way and I think if I had eliminated some of the
subthemes, which are included, it would have lost meaning; consequently, they were kept
as subthemes as I did not want to lose any meaning from any of the categories or themes,
while still highlighting the patterns and similarities between groups of them. I have read
and re-read the interview transcriptions to the point where I do not recollect how many
times I have read them, for sure I have lost count. I think these immersions in the data
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were really helpful and strengthened the analysis process. I certainly did not really enjoy
transcribing; yet, I am also glad that I did that myself, as it set the stage for the immersion
in the data to occur for me.

Entry: August 26th 2018
This week I successfully finished the first draft of chapter 5 containing a
discussion on the results, implications for bilingual counselors, counseling supervisors,
and counselor educators, as well as limitations and directions for future research. I am
hopeful and excited to hear the feedback from my advisor on both chapter 4 and chapter 5
sometime this week or the following week. I chose to focus on the three types of
professionals listed, as it seems the results hold the most implications for those three
professionals. I do imagine several of individuals may hold all three of those identities;
consequently, the implications may appear daunting; however, I submit each implication
listed in the chapter is important to understand. I think there is so much more to do in the
realm of bilingual counseling and sincerely hope other professional counselors,
supervisors, and counselor educators may become inspired to contribute to the literature
and the practice of bilingual counseling. I find myself looking forward to potential
additional studies on the topic, particularly that of bilingual supervision. I wonder how
many counselor educators and counseling supervisors have been using both Spanish and
English in their supervisory practice. I wonder what their experiences in providing
bilingual supervision is and how they came to learn how to do it effectively. For myself, I
have used Spanish in some of my supervision sessions with past bilingual supervisees
and it was of great reward for me personally and it seemed to be helpful for my
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supervisees as well. Consequently, I find myself most looking forward to exploring and
investigating bilingual supervision. Also, designing a potential multicultural course on
bilingual counseling also is something that I find to be incredibly intriguing. Future
endeavors I suppose.
Entry: September 2nd 2018
Going through the next draft of chapter 4 the findings and it certainly is very
helpful and beneficial to go back and forth with my advisor on feedback on these
chapters. The practicality and application of doing this research in depth has been super
helpful and to be able to reflect and converse about the project has been invaluable. I
truly feel like I understand the importance of these aspects when conducting qualitative
research, or rather any research for that matter. I find myself excited to continue on this
project and to work further. I can’t wait to see it all completed and how it will look as a
final product.
Entry: September 9th 2018
Reflecting on chapter 4 – it appears I was so focused an intent on limiting my own
experience and voice from the participants’ experience that my voice was essentially lost.
Consequently, through the feedback from my advisor I was able to integrate my voices
with theirs and make the overall narrative connecting their experiences and distilling the
meaning from said experiences. I feel so honored to have been able to interview them that
I want their voices to be front and center. Learning how my voice fits with theirs and
connecting them together to really layout for the reader the findings was a really
rewarding experience. This will absolutely be something I remember throughout my
career and especially in conducting future qualitative research.
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Entry: September 16th 2018
Chapter 5 is finally complete and ready for the committee. It’s been expanded
substantially since the first draft and I feel good about the conclusion and the
implications. I truly feel this project is a call to the field to explore bilingual counseling
further and to strive to establish effective training and best practices. It is a specialized
form of counseling and it is incredibly unique – I hope the field agrees and I am excited
to get this information out there. I feel the ethical responsibility to do so – to disseminate
the findings and conclusions.
Entry: September 23rd 2018
Finishing up Chapter 6 the journal manuscript this week. I think this chapter has
been the most frustrating out of all of them. Reducing a document to 10% of its size,
while being careful not lose any meaning is incredibly difficult. I am trying to reduce it
down to the essential essence of the project and it’s a slow grinding process. I think there
is progress and I solicited the advice from my research advisor to help propel me further
in this chapter, as there are certainly times where I have felt stuck – not being sure of
what to take out and how to reduce it to the page requirement for the journals.
Entry: September 30th 2018
I was able to complete chapter 6, thanks to the advice from my research advisor
and I received her feedback. Chapter 6 is ready which means it’s all essentially complete!
I have it all compiled and ready to send off to my advisor for her final review. It’s hard to
imagine I am at this point in the process; however, looking back I can confidently say I
put in a lot of time, energy, and work into this project. I am very excited to present it all
to the committee and to receive their additional feedback. Almost there! I hope they
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enjoy reading it and I sincerely hope they find it to be of benefit to themselves in some
regard professionally.

